NCATE Standard 2: Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

2(a)
The assessment system 

The Unit Assessment System
STEP relies on many data sources for its unit assessment system, including information from and about individual members of the STEP community, as well as organizational and institutional partners. (See Table 2.1 below.) The two program directors oversee data collection and analysis, and they report findings to the STEP faculty and staff, to the STEP Steering Committee, and to the dean and associate deans of the School of Education.

STEP’s current assessment system originated in 1998 as part of STEP’s redesign, which was initiated when Professor Linda Darling-Hammond came to Stanford and assumed the role of faculty adviser to the program.  Dr. Darling-Hammond and Dr. Rachel Lotan collaborated with STEP’s faculty and staff to establish an assessment system that made data collection and analysis a routine part of STEP’s operations.  The revised assessment system provided more opportunities to gather information about candidate progress at key checkpoints throughout the year and to aggregate this data for purposes of program improvement.  In recent years STEP’s assessment system has been enhanced by the addition of new data sources, most notably candidates’ scores on PACT (Performance Assessment for California Teachers).

STEP’s assessment system relies in part on STEPnet, a database and research tool developed by and for STEP. This comprehensive web-based system manages information about candidate development during the admissions process, through the STEP year, and into graduates’ teaching careers. STEPnet stores biographical and academic information and assessments from clinical work. The database has the capacity to store both word documents and video clips, which can provide candidates with samples of their work over an extended period of time. STEP’s program administrator and credential coordinator regularly update STEPnet as candidates complete requirements for the credential, or as information about cooperating teachers, university supervisors, and partner schools is added. Cooperating teachers and university supervisors upload quarterly assessments directly to STEPnet. Candidates’ academic progress is also monitored by STEP program directors through Axess, Stanford’s web-based system that members of the university community use to review and update information.

Table 2.1

STEP’s Assessment System

	Transition Point in Program


	Individual Level

Assessments
	Program Level

Assessments
	Analysis of Assessment Data
	Action Steps

	Admissions
	· Academic preparation and promise

· Subject matter competence

· Experience with and dispositions toward children/adolescents and the teaching profession

	· Yield from recruitment initiatives

· Data about applicant/admitted/ enrolled cohort

· Analysis of cohort’s overall subject matter preparation


	· Are high academic standards for cohort maintained?

· Is STEP attracting candidates committed to teaching?

· Is STEP attracting and enrolling candidates in high-demand subject areas? 

· Is STEP attracting and admitting a diverse pool?
	· Plan, execute, and extend recruitment efforts, especially for underrepresented groups and subject areas

· Update brochures and websites

· Publicize fellowships and loan forgiveness programs

	Entry to Clinical Practice
	· Certificate of completion (fingerprinting, background check, TB test)

· Examination of candidate’s profile to determine summer school placement

· Assessment of summer school performance
	· Inventory of cohort progress toward certificates of completion

· Evaluation of summer school programs
	· Are candidates submitting information for the certificate of clearance in a timely fashion?

· How successful are summer school experiences for P-12 students, cooperating teachers, and teacher candidates?
	· Communicate requirements for certificate of clearance in acceptance packet

· Debrief summer school programs and identify improvements for next year

	Ongoing (Coursework and Clinical Practice)
	· Progress on integration plan

· Feedback from cooperating teachers and university supervisors

· Formal observations (three per quarter)

· Quarterly assessments

· Informal and formal check-ins with STEP directors (November and February)

· Discussions among instructors, supervisors, program staff about individual progress


	· Evaluation of quality and appropriateness of field placements

· Patterns identified in quarterly assessments

· Review of graduated responsibility and cohort’s progress toward independent student teaching

· Review of course grades

· Feedback on cooperating teachers and supervisors

· Overall results of November and February check-ins
	· To what extent are candidates demonstrating progress toward proficiency in the standards?

· What are the relationships between STEP and its placement schools?

· How well are placements meeting the needs of candidates and cooperating teachers?
	· Assess support structures for all candidates

· Refer candidates to subject matter resources as needed

· Determine appropriate supports for candidates who are struggling

· Expand pool of cooperating teachers and supervisors; provide professional development for these groups

· Increase number of partner schools, especially for elementary program




	Transition Point in Program


	Individual Level

Assessments
	Program Level

Assessments
	Analysis of Assessment Data
	Action Steps

	Independent Student Teaching
	· Completion of subject matter requirements (CSET or approved subject matter program)

· Recommendations of cooperating teacher and supervisor

· Completion of first aid/CPR requirements
	· Pass rates for CSET

· Data about candidate performance in clinical placement (see above)
	· Is advising and support for subject matter preparation adequate?

· Do candidates need additional coursework?

· How do candidates perform when they take full responsibility in the placement?
	· Intensify monitoring of candidates’ performance in clinical placements

· Devise interventions for candidates with inadequate progress

	Exit from Clinical Practice
	· Final quarterly assessment

· PACT portfolio
	· Aggregate PACT scores

· Review of final quarterly assessments and recommendations for credential
	· What candidate strengths and areas for growth do the PACT data reveal?
	· Propose appropriate changes to STEP courses and/or curriculum

	Program Completion
	· Teaching Event (portfolio and presentation)

· Graduation Portfolio

· Successful completion of courses

· Fulfillment of Masters degree requirements

· Recommendations for credential from cooperating teacher and supervisor

· U.S. Constitution requirement

· RICA (elementary)

· Spanish Language Proficiency exam (BCLAD candidates)

· Ethno-history exam (BCLAD candidates)
	· Completion rates for cohort

· Rate of eligibility for credential

· Pass rates for RICA (elementary) and BCLAD exams

· STEPpin’ Out exit survey


	· What is the overall quality of the teaching event presentations and graduation portfolios?  What does this suggest about the program’s design and curriculum?

· What do candidates say about their experience in STEP?

· What do data about completion rates reveal?
	· Propose appropriate changes to program, including STEP courses and/or curriculum

· Report data to administration and members of STEP community

	Post-Graduation
	· Surveys of graduates

· Induction support for graduates teaching in small charter schools (Teachers for a New Era)
	· Surveys of graduates and employers

· Research on graduates’ practice and career paths


	· What do survey data and research reveal about the strengths of the program?  Areas for improvement?
	· Report data to administration and members of STEP community

· Identify program improvements


Teacher candidates, STEP faculty and staff, university supervisors and cooperating teachers have varying levels of access to STEPnet. Teacher candidates use STEPnet to track credentialing requirements and milestones. After graduation from STEP, alumni continue to have access to STEPnet as they fulfill induction requirements and prepare for National Board certification. In the future STEPnet will also include a curriculum resource center accessible to educators affiliated with STEP. With additional development, STEPnet will be an important tool for extending the STEP alumni network and strengthening the STEP community. STEPnet supports data collection not only for program evaluation, but also for research that contributes to program enhancement.

As part of its assessment system, STEP joins other member institutions in the PACT Consortium to conduct periodic reviews of the Performance Assessment for California Teachers (PACT) as a major summative assessment for candidates. These reviews include ongoing evaluations of PACT data across institutions, a process that informs subsequent revisions to the PACT requirements and scoring process.

Standards-Based Assessments of Candidate Proficiencies 

STEP candidates are assessed throughout the program using criteria aligned with the program’s conceptual framework and with national, state, and institutional standards, including the California Standards for the Teaching Profession (CSTPs), the Teaching Performance Expectations (TPEs), and the subject specific national and state curricular standards. These standards articulate what it means to be a professional educator and what effective teachers must know and be able to do.  The addition of PACT to STEP’s assessment system has formalized the program’s attention to the standards specified in the California curriculum frameworks for each content area, as mandated by the state.

Clinical Work

STEP uses a variety of formative performance assessments, as well as a rigorous summative assessment, for credentialing and graduation. In August, December, March, and June, candidates receive formal assessments of their teaching practice in the field placement. University supervisors and cooperating teachers use the standards described above to assess candidates’ progress in the field placement. Drawing on classroom observations, regular meetings with the candidate, and the candidate’s written reflections, the supervisors and cooperating teachers complete quarterly assessments of the candidate’s performance. The program directors review these assessments to gauge candidates’ progress and identify candidates who may need additional support. The final set of such evaluations, submitted in early June, includes a summary recommendation that the directors consider when determining each candidate’s eligibility for credentialing by the CCTC. (See Quarterly Assessment.)
Coursework
Throughout the program, standards-based assessments are also integrated into coursework. To increase the likelihood of candidate success in their future independent practice, these assessments are linked to the program’s conceptual framework and to the research base about teaching practices that best support student learning.   STEP candidates complete case studies and performance tasks that build sequentially upon one another, which require candidates to use key concepts and theories to analyze their clinical experiences.  Candidates plan lesson sequences, create assessment tools, use technology-based materials, analyze the work of diverse learners, and design and implement curriculum units. Additionally, they prepare a classroom management plan and identify opportunities for family involvement. Throughout the year candidates write reflections in which they consider their progress in relationship to the standards.  (See, for example, candidates’ post-observation reflections and summary reflections included in the graduation portfolio.) Major course assignments are graded by the team of instructors for that course (typically including both professors and teaching assistants), who collaboratively develop the criteria, discuss candidate work together, and ensure that assignments are reviewed by multiple readers if there are concerns about the extent to which a candidate’s work has met those criteria.  Candidates receive the criteria and/or a rubric for major assignments early in the course so they understand the standards by which their work will be evaluated. At the end of every quarter, the program directors review course grades as one measure of candidates’ progress and confer with instructors in cases where a candidate seems to be struggling.  Instructors who identify specific concerns about a candidate’s work bring these issues to the attention of the program director, who then follows up with other instructors, the supervisor, and/or the cooperating teacher to gather additional evidence about the candidate’s progress. 

Table 2.2 (below) outlines key assessments of candidate progress in coursework and clinical work.  For both Single Subject and Multiple Subject candidates, these checkpoints include assessments of emerging pedagogical content knowledge in particular content areas.  The unit plan submitted by Single Subject candidates at the end of the winter quarter (in March) serves as a primary assessment of each candidate’s ability to design a coherent instructional sequence that engages secondary students in a rich, complex exploration of content that is central to each discipline.  The unit plans also provide evidence of the candidate’s ability to develop an assessment plan that collects information about student learning from a variety of sources.  Single Subject candidates develop their PACT submissions throughout the spring; these materials are scored in early June as a summative assessment of candidates’ abilities to plan, implement instruction, assess student learning, and reflect on practice in their respective content areas.  Similarly, in the fall and winter quarters Multiple Subject candidates submit portfolios (based on PACT requirements) that assess their emerging ability to plan and implement instructional sequences focused on both literacy and math, to assess student learning, and to reflect on practice.  Multiple Subject candidates complete their full PACT submissions in April, and scoring takes place in May.
Table 2.2

Key Assessments of Candidates’ Proficiencies

	Key Assessments for Single Subject Candidates

	
	Coursework
	Clinical Work

	August
	Literacies Case Study and Strategies Notebook
	Assessment of Summer School Performance

	December
	Adolescent Case Study

Classroom Management Plan
	Fall Quarterly Assessment

	March
	Unit Plan

Assessment Plan

Heterogeneous Classrooms Project
	Winter Quarterly Assessment

Advancement to Independent Student Teaching

	May
	STEP Exhibition

	June 
	Special Needs Case Study
	Spring Quarterly Assessment

Recommendation of CT and Supervisor for Credential

	June
	Performance Assessment for California Teachers (PACT)

STEP Conference Presentations

Graduation Portfolio


	Key Assessments for Multiple Subject Candidates

	
	Coursework
	Clinical Work

	August
	Case Studies (Literacy and Math)

Read Aloud/Vocabulary Lesson

Math mini-lesson
	Assessment of Summer School Performance

	December
	Classroom Management Plan

Reading Portfolios (“Mini-PACT” teaching) for Becoming Literate in School (BLIS)

Bringing Student Knowledge to Mathematics Project

Year-round curriculum planning assignment (Seminar)
	Fall Quarterly Assessment

	March
	Assessment Assignment (rubric)

Writing Instruction and Reflection; Reading Comprehension Instruction and Reflection; and Literacy Program Design
 (BLIS)
	Winter Quarterly Assessment



	April/May
	History/Social Studies lesson plan assignment 

Special Needs Case Study
	Independent Student Teaching

	April
	Performance Assessment for California Teachers (PACT)

	June 
	
	Spring Quarterly Assessment

Recommendation of CT and Supervisor for Credential

	June
	Graduation Portfolio

STEP Conference Presentations


Major Transition Points

After completing a week-long orientation in June, all candidates begin their first teaching placement in a local summer school program, which runs concurrently with the first five weeks of their summer coursework.  All candidates must obtain a Certificate of Clearance from the California Commission on Teacher Credentialing, which involves fingerprinting and a background check, before they assume daily responsibilities in their summer teaching placements. Candidates begin their second clinical placement at the beginning of the regular academic year (in August or early September), pending successful completion of the summer placement and coursework. In January, Multiple Subject candidates make a transition into a third placement in order to gain experience with a different age group.

The structure of the student teaching experience relies on the concept of graduated responsibility (see Graduated Responsibility document). The cooperating teacher, university supervisor, and candidate negotiate an integration plan (see Integration Plan) that outlines how the candidate will engage in co-planning and co-teaching from the very beginning of the school year. As their teaching responsibilities increase over time, candidates advance to independent student teaching (see Advancement to Independent Daily Student Teaching form).  The independent student teaching period begins after agreement by the candidate, supervisor, and cooperating teacher. For Single Subject candidates, it lasts for a minimum of six to eight weeks (usually longer), during which the candidate takes full responsibility for the planning, instruction, and assessment in the primary placement class while continuing to co-teach in the second placement class. The period of independent student teaching for Multiple Subject candidates takes place at a designated point during the school year (usually in April or May) and lasts for two weeks, during which candidates have responsibility for full days of instruction.

Another key transition occurs when candidates complete their PACT Teaching Events, which Multiple Subject candidates submit in April and Single Subject candidates submit in June.  PACT is designed to capture four dimensions of teaching: planning, instruction, assessment, and reflection. Candidates submit the following: instructional plans from a multi-day learning sequence, videotaped segments from that learning sequence, analyses of student work, and candidates’ reflections on their teaching practice. A group of trained, calibrated scorers later assesses the Teaching Events, and these data inform the credentialing recommendations made by the STEP directors. In addition to submitting these materials, each Single Subject candidate makes a formal presentation of the work, which is evaluated by a committee comprised of members of the STEP faculty and staff, supervisors, and peers (see STEP Exhibition document).  For all candidates the Teaching Event becomes part of the graduation portfolio that—along with course grades, quarterly assessments, and the formal recommendations of the supervisor and cooperating teacher—inform credentialing recommendations made by the directors in June (see STEP Graduation Portfolio).  Following graduation, assessments of candidates’ performance occur primarily through surveys of alumni and employers, as well as ongoing research studies that follow graduates into their first years of teaching. Table 2.3 below provides a summary of key transition points in the assessment system.

Table 2.3

Unit Assessment System: Transition Point Assessments for Individual Candidates

	
	Admission
	Entry to clinical practice
	Entry to Independent Student Teaching
	Exit from clinical practice
	Program completion
	After program completion


	STEP Elementary

(Multiple Subject Candidates)
	CBEST

Subject matter requirements (CSET)

Transcript review

Recommen-dation letters

Personal statement
	Certificate of Clearance
	Recommen-dations of university supervisor and cooperating teacher

Completion of first aid/CPR requirements
	Performance on quarterly assessments

Performance Assessment for California Teachers (PACT)
	Knowledge of U.S. Constitution (state requirement)

Reading Instruction Competence Exam (RICA)

Course grades

Quarterly assessments

 BCLAD assessments 

(language proficiency; ethno-history exam)

Recommendations of university supervisor and cooperating teacher

Graduation Portfolio
	Graduate surveys

Employer surveys

Ongoing research



	STEP Secondary

(Single Subject Candidates)
	CBEST

Subject matter requirements (CSET or approved subject matter program)

Transcript review

Recommen-dation letters

Personal statement

GRE Scores

	Certificate of Clearance
	Recommen-dations of university supervisor and cooperating teacher

Completion of first aid/CPR requirements
	Performance on quarterly assessments

Performance Assessment for California Teachers (PACT)
	Knowledge of U.S. Constitution (state requirement)


Course grades

Quarterly assessments

Recommendations of university supervisor and cooperating teacher

Graduation 

Portfolio and Exhibition
	Graduate surveys

Employer surveys

Induction programs in partner schools (Teachers for a New Era)

Ongoing research 




Fairness, Accuracy, and Consistency of Assessment Procedures
To have an accurate portrait of candidates’ proficiencies and to ensure fairness, accuracy, and consistency of assessment procedures, STEP collects multiple measures of candidates’ performance in both the academic coursework and in the clinical placement. (See description above.) Program directors rely on ongoing reviews of course grades, candidates’ progress in their clinical practice, and regular feedback from instructors and clinical faculty to identify patterns in candidates’ performance and track the quality and the rate of their professional growth. STEP routinely collects feedback about its assessment system from candidates, school partners, faculty, and supervisors, allowing for timely adjustments to the system when necessary.  
In those rare cases where a candidate’s development falls short of the program’s standards, special care is taken to ensure fair treatment of the candidate.   To that end STEP has developed a formal process by which to address concerns that may arise about a candidate’s suitability for teaching (see Guidelines for Reviewing Concerns Regarding Suitability for the Practice of Teaching). The steps of this process include personal communication with the candidate by the relevant program director, an informal hearing, and a formal hearing. Every effort is made to resolve the issue without proceeding to a formal hearing. However, should a formal hearing be necessary, all involved parties have the opportunity to present relevant evidence. 

Because PACT serves as a summative assessment, it involves specific measures to ensure fairness, accuracy, and consistency of scoring.   All PACT Teaching Events are independently scored at least once by trained and calibrated scorers. A random sample of 15 % of Teaching Events stratified by credential area is designated for double scoring and distributed across scorers. Trainers monitor the double scoring by examining the scores for Teaching Events that were double-scored and conducting “read behinds” for scores that are discrepant by two or more score points. The trainer identifies scorers who are drifting and works with them to achieve calibration by discussing the discrepant scores and helping the scorers to understand the differences between levels on rubrics that appear to be problematic for the individuals. In addition, all Teaching Events with scores that do not meet the established passing standard or borderline scores (those just above the passing standard) are also scored by a second scorer, and the evidence reviewed by the credential area Lead Trainer.  

To ensure that scoring is calibrated across campuses included in the PACT consortium, the trainers participate in a central audit of all failing Teaching Events, and a randomly selected stratified sample of 15% of Teaching Events from across the score levels (2s and 3/4s) from across content areas and across all PACT campuses. Audited Teaching Events that have large score discrepancies (2 or more points) from local scores are rescored by other trainers as part of a moderation process to ensure consistency. If there is sufficient evidence that STEP has unreliable scores, an external trainer will monitor the scoring process closely in the following year. If the discrepancies persist a second year, then external trainers will conduct STEP’s local training and supervise scoring.


Every third year, a central standardized scoring model will be used to provide another check on the consistency of training and the scoring process and the reliability and validity of scores.  Under this model, scorers from campuses within a region will be convened at central scoring sites to be trained and calibrated and to score Teaching Events.

Scores across the PACT consortium are collected annually and analyzed centrally, with results given back to programs. These analyses include tests for fairness across demographic indicators. The analysis uses an ANOVA or t-test methodology to look for significant differences in scores by gender, race/ethnicity of candidates, socio-economic context of schools, percent of ELL students in candidates’ classrooms, grade level taught (elementary versus secondary), and academic achievement level of candidates’ students.  For additional information about PACT, see CCTC standards 19-21.

Formal Candidate Complaints
To date there have been no formal complaints by candidates. In the event that a complaint emerges, records of its substance and resolution would be maintained in individual candidate files. Should a candidate have concerns about the fairness or accuracy of any part of STEP’s assessment system, he or she may also employ the grievance procedures available to all Stanford Graduate Students (http://www.stanford.edu/dept/DoR/GSH/Sec3h.html).

Assessments for Program Improvement
STEP relies heavily on assessments of candidates’ emerging proficiencies (see Table 2.3) to make decisions about the program’s management and operations. In addition, the dean and associate deans, as well as program directors, review course evaluations for all STEP courses to inform decisions about program staffing. The STEP Steering Committee reviews program elements, including curriculum and clinical work. The Steering Committee also reviews data about program outcomes (e.g., aggregated PACT data, candidate and graduate data) to make recommendations about enhancements and changes. Proposed changes are first discussed by STEP faculty and staff, and recommendations are then brought to the Steering Committee for approval.  Major changes in program design and operations are brought to the SUSE faculty through the committee of area chairs, the advisory body to the Dean of the School of Education. (See Standard 6.)

STEP also maintains strong relationships with the schools at which candidates complete their field placements. In its collaborations with Santa Clara Unified (summer school program) and the Council of Partner Schools, STEP gathers information that informs the organization of candidates’ clinical work. (See Standard 3.) The directors and clinical associates make frequent visits to placement sites and meet regularly with cooperating teachers and administrators to seek their input.  Following graduation, surveys of alumni and employers provide data about the preparedness of graduates as they launch their careers.

The next section outlines a specific timeline for the review of data at the program level and describes how these data are used to inform program improvements.

2(b)
Data collection, analysis, and evaluation

Process and Timeline for Collecting, Summarizing, and Analyzing Data
Because STEP is a small, year-round program, the collection and review of data take place on an ongoing basis.  In addition to formal periods of data review, faculty and staff engage in many informal conversations about program improvement, which allows for responsiveness to identified needs and the efficient implementation of formal programmatic changes.  
Periodically data are aggregated and/or summarized for the purposes of program evaluation and improvement, typically at designated points in time that correspond to periods in which decisions are being made about curriculum and program operations for the following year.  The major checkpoints are described below, with an emphasis on the nature of the data reviewed, the people involved in that process, and examples of recent decisions that were outcomes of the assessment system.

In March the program staff and the steering committee review data from the admissions process, with a particular focus on the yield relative to the total number of admission offers.  The demographics of the incoming class also receive scrutiny so that STEP can adjust its recruitment efforts as needed to maintain a diverse cohort.  Two years ago, when the Dean and the Steering Committee grew concerned about the small numbers of candidates applying to the elementary program and the implications of limiting program access to Stanford undergraduates, they decided to open the application process beyond Stanford, mirroring the process used by the secondary program.  This decision resulted in a significant increase in applications to the program this year, yielding a larger cohort (approaching 25 candidates) that includes people who bring a much broader range of prior experience.

During March the program directors also conduct a systematic review of all quarterly assessments submitted by cooperating teachers and supervisors for the winter quarter.  As patterns emerge across these assessments, the course content for the elementary and secondary teaching seminars, both of which are coordinated by the directors, can be modified during the spring to address areas of concern. The quarterly assessment data are combined with feedback from routine check-ins that take place in February (see February Check-In), during which candidates provide information about their experiences in the clinical placements and in coursework.  In recent years this data revealed inconsistencies in the quality of the supervisory support that candidates were receiving.  In response to this concern, a key priority for the 2007-08 academic year has been the expansion of professional development for supervisors. In addition, STEP staff members have created and updated many documents related to supervision to clarify the expectations of the role and to support the work of supervisors. 
Relationships between STEP and its clinical sites receive particular attention in April and May when members of the STEP staff visit schools to meet with cooperating teachers and administrators to review progress and assess strengths and needs of the program and the partnerships. These visits provide information that influences the design of the STEP’s curriculum, such as the need for modifications to course content (e.g., a greater focus on teaching in detracked settings).  This feedback also influences STEP’s relationships to the field.  Several principals indicated a few years ago that they wanted their schools to have a more reciprocal relationship with STEP, beyond serving as placement sites for student teachers.  This request prompted several initiatives to deepen the relationships between STEP and its partner schools.  These efforts have included expanding the Council of Partner Schools, providing more opportunities for schools to recruit and hire STEP graduates, and broadening STEP’s role in offering services to placement schools, such as professional development for faculty and research related to key issues in the schools.
The conclusion of the academic year provides several data sources that inform program design, course content, and operations for the subsequent year.  These data include the final quarterly assessments (which include recommendations for the credential), exit surveys from the graduating class, graduation portfolios, and PACT scores for the graduating class. In June and July, the program directors and the director for clinical work review the exit surveys and graduation portfolios to identify patterns in candidate performance that inform programmatic changes. They also, in conjunction with the steering committee, review PACT scores.  Generally, PACT data have shown that candidates are performing at high levels upon completion of the program, particularly with regard to creating productive classroom environments and designing and implementing instruction that meets a variety of student needs and interests. (See PACT scores from PACT Central.) STEP faculty and staff have noted two areas for improvement in the PACT Teaching Events: (1) the teaching of academic language and (2) conducting whole-class assessments of student learning and are using this information to guide subsequent planning.  While STEP candidates perform well in these areas relative to most of their peers at other institutions, their scores are generally lower on these two rubrics than on others.  Therefore, courses in the current academic year have included more opportunities to address issues of assessment and academic language, particularly in the winter coursework (e.g., the elementary and secondary teaching seminars, ED388: Language Policies and Practices, ED284: Teaching in Heterogeneous Classrooms, and the Curriculum and Instruction courses).

In August, representatives from Santa Clara Unified and STEP review data from the summer school program to identify what worked well and what needs to be improved the following year.  Reports summarizing the summer school experiences are submitted to the deans, to the STEP Steering Committee, and to STEP instructors. Three years ago, based on evaluations of the summer school experience, STEP wanted to offer a more rigorous academic experience for the middle school students and provide strong examples of teaching practice to the STEP candidates. For the past two summers, pilot programs have been launched in two content areas (math and history/social science). Faculty and doctoral students have designed curricula in these content areas for the summer school program, and doctoral students with significant teaching experience have served as instructors for summer school and mentors for the STEP candidates. These programs have proven successful in terms of both the academic achievement of the middle school students and the development of the teacher candidates.

In November the directors conduct routine check-ins (see November Check-In) with the cohort as a whole. The directors collect information about candidates’ perceptions of the strengths and challenges of the university coursework, the quality of their clinical placements, and the quality of their relationships with the cooperating teacher and university supervisor.  In December the directors also review the quarterly assessments to assess the progress of the current cohort and identify any issues that need to be addressed at the program level in the winter and spring quarters.

Periodically, STEP conducts surveys of graduates and employers.  These surveys are typically administered no earlier than January, which allows the most recent graduates to complete at least one semester of their first year of teaching before responding to survey items. The timing of these surveys also allows this feedback to be incorporated into the planning for the following year.  In January and February STEP engages in a review of program design and preparations for the following year’s coursework and clinical work. This process is informed by survey results, feedback from clinical partners, and aggregate data about candidates’ performance on key assessments (including PACT). In addition to the use of PACT data to refine course content, other changes have been a direct result of feedback from candidates and STEP’s partners in the field. For example, based on feedback from candidates that they wanted to know more about working with special needs students, a separate course was added to the curriculum to address this topic explicitly. Currently, STEP is undergoing a redesign of the elementary program based on the expansion of its applicant pool beyond Stanford. Partly because of shifting calendars in STEP’s placement schools, the secondary curriculum has also been restructured for the 2008-09 academic year to align itself more effectively with the sites where candidates complete their clinical work. Based on analyses of the quarterly assessments and of PACT data, STEP faculty and instructors are working to provide candidates with additional practice in teaching academic language and using assessment data to inform planning. In consultation with the dean and associate dean, the directors also use course evaluations and exit surveys to inform the selection of instructors for the following year. 
Methods of Data Collection and Reporting
Surveys of and check-ins with current candidates are administered during ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar. Survey data and quarterly assessments are collected via STEPnet. The STEPnet administrator, in collaboration with the directors, collects and summarizes these data. Individual staff members also report data relevant to their areas of responsibility. For example, the STEP technology coordinator analyzes and summarizes the results of two technology-related surveys. Program directors present summaries and analyses of data in reports that combine narrative text with data tables. At the conclusion of each academic year, based on a survey of the graduating cohort, the directors prepare formal reports for the dean and associate deans that include graduation rates and an account of why certain candidates have withdrawn from the program. (See STEPpin’ Out survey and year-end reports for STEP Elementary and STEP Secondary.) Other reports (e.g., review of admissions data, evaluation of summer school, summary of PACT scores) are shared with the Steering Committee as they are completed.

2(c)
Use of data for program improvement

Candidate Performance
Assessments of STEP candidates consistently reveal observable growth throughout the year in  their development as teachers, particularly in the areas targeted most extensively by coursework and clinical work (e.g., pedagogical content knowledge, classroom management, ability to meet the needs of diverse learners, etc.).Virtually all candidates complete the program successfully each year, and evaluations of their preparedness for teaching by faculty, supervisors, and cooperating teachers range from favorable to enthusiastic. A small number of candidates each year (typically three or four) do not complete the program, either because they discover that teaching is not the best fit for their interests and abilities, or because they struggle with issues of mental or physical health. Often these candidates transfer to another Masters program within the School of Education. On rare occasions, candidates are advised to withdraw from the program because of inadequate progress.

At the end of each quarter, candidates use feedback from faculty, supervisors, and cooperating teachers, as well as their own self-assessments, to set goals for the following quarter. These goals are usually discussed in a meeting that includes the candidate, the university supervisor, and the cooperating teacher. Candidates also discuss their progress in individual advising meetings with the directors.

Faculty Performance
Faculty attend carefully to course evaluations and use these data to modify courses to meet the needs of the teacher candidates more effectively. Because so many STEP courses are taught by teams that include both professors and doctoral students or teachers from the field, there are many opportunities for collaboration in the planning, implementation, and ongoing improvement of courses. The director for clinical work provides feedback to supervisors based on reviews of their work and candidate input.

Program Changes
The Steering Committee has primary responsibility for discussing and initiating program changes on the basis of assessment data. The STEP faculty also meet regularly to discuss the best ways to implement program changes. Data related to specific aspects of the program, such as the summer school clinical placement, are used the following year to guide improvements in that program area.  The previous section includes examples of recent program improvements.

Sharing Assessment Data
Assessment data are shared with candidates during their Secondary and Elementary Teaching Seminars and with the faculty through the Steering Committee and the committee of area chairs. STEP shares news and program updates at an annual June conference attended by administrators and teachers from STEP’s clinical sites and other members of the STEP community. The STEP and SUSE websites make other information accessible to the public. 

Programmatic Strengths

In addition to STEP’s rigorous and systematic assessment system, faculty and staff maintain strong relationships with candidates and provide them with personalized support throughout the year. Candidates share their experiences with program staff, both formally and informally, in a variety of ways.  Staff, faculty, supervisors, and cooperating teachers communicate frequently about candidates’ progress, so the program relies on both a strong, ongoing informal evaluation and communication system as well as its numerous formal assessment opportunities to identify successes and concerns and is thus able to intervene early when issues arise. The directors have an open-door policy that encourages candidates (and others) to stop by, share their successes, or ask for assistance. Year after year, candidates report that this support system provides a strong sense of professional community and contributes significantly to their growth as teachers.

To extend that sense of community beyond the STEP year, the program is constantly seeking new ways to communicate with graduates and track their progress as teachers.  The launch of STEPnet offers many exciting possibilities for extending that communication and building online networks of graduates and school partners.

Current Research

As an institutional partner in the PACT Consortium, STEP has been active in the development of the Teaching Event and in the research conducted under the auspices of the consortium, led by Stanford professor Linda Darling-Hammond. (See NCATE 1 for more detail.) STEP’s database is available to faculty and doctoral students who conduct research on various aspects of teacher education.
















� Note that Elementary candidates do not have to submit GRE scores.  Because the elementary program is currently configured as a Stanford co-terminal program, all Multiple Subject candidates will have previously met requirements for admission to the Stanford undergraduate program.





24

