CCTC Program Standard 11: Preparation to Use 

Educational Ideas and Research

Through planned prerequisite and/or professional preparation, candidates learn major concepts, principles, theories and research related to child and adolescent development; human learning; and the social, cultural and historical foundations of education. Each candidate examines how selected concepts and principles are represented in contemporary educational policies and practices in California schools. Candidates define and develop their professional practice by drawing on their understanding of educational foundations and their contemporary applications.

11(a)
Through planned prerequisite and/or professional preparation, each candidate learns major concepts, principles, theories and research related to the cognitive, linguistic, social, emotional and physical development of children and adolescents. In the program, each candidate begins to use this knowledge to create learning opportunities that support student development, motivation and learning.  The program provides opportunities for candidates to learn and apply developmentally appropriate teaching strategies during the supervised fieldwork sequence.

Single Subject candidates complete ED240: Adolescent Development and Learning (see syllabus).  This course focuses on principles of adolescent development and learning in family, school, and community contexts. Candidates examine adolescents from biological, psychological, cognitive, and social perspectives. The course helps candidates consider how school, community, and broader culture influence adolescent development, how adolescents learn and what motivates them to learn, and how schools and teachers can contribute to that growth by teaching in ways that respond to the developmental and cultural needs of youth. As a final project candidates use the theory and research learned in the course to conduct a thorough case study of an adolescent from their field placement site. Throughout the quarter candidates complete weekly logs that help them connect course readings to a particular aspect of the case study student’s learning and development. 

As undergraduates, Multiple Subject candidates complete a prerequisite course, ED144X: Child Development and Schooling (see syllabus), which provides an introduction to schools as a context for development during early and middle childhood. The course addresses aspects of early language, literacy and numeracy development, the concept of school adjustment, and how the compatibility of practices from different developmental contexts (e.g. home and school) influence children’s transition into early schooling. It also focuses on children’s social development, examining their understanding of self, their social relationships with peers, family and teachers as contexts for development, as well as their developing identities as learners and motivation for school learning. The course uses both written cases and video records of parent-child and classroom interactions to explore these ideas. Candidates draw on classroom observations to complete a case study of one student, demonstrating their ability to apply the key concepts of the course in a classroom context.

11(b)
Through planned prerequisite and/or professional preparation, each candidate learns major concepts, principles and research associated with theories of human learning and achievement. In the program, candidates begin to rely on knowledge of human learning in designing, planning and delivering instruction.

Both in their coursework and in their clinical placements, STEP candidates learn how to make their students’ learning the focus of their work. Their progression moves from analysis of individual student learning to examination of student work samples and then later to the development of a comprehensive assessment plan.

Single subject candidates examine theories of learning in ED240: Adolescent Development and Learning. Multiple subject candidates consider learning theories and their implications for child development in the pre-requisite course, ED144X: Child Development and Schooling. All candidates examine discipline-specific aspects of learning and their implications for designing, planning and delivering instruction in their respective Curriculum and Instruction course sequences.
Several courses require case studies or profiles of individual students in which candidates apply theories of learning to assessment data gathered from a variety of sources. These case studies include profiles of special needs students and English language learners. In the content-specific Curriculum and Instruction courses, candidates develop a repertoire of ways to assess student learning and provide feedback related to particular subject matter. The lesson plans and instructional sequences that candidates design in these courses provide evidence of how they understand student learning and how they might assess that learning in a variety of ways within that content area. In addition, other assignments for these courses often ask candidates to analyze the work of individual students. In the unit plan, Single Subject candidates design an assessment plan for the unit, which includes a culminating assessment and the articulation of the criteria used to evaluate it.

Candidates address more general topics about learning and assessment during the winter quarter of ED246C and G: Secondary Teaching Seminar and Elementary Teaching Seminar. They learn about formative and summative assessments, standardized tests, performance assessments, rubrics, and the various definitions of authentic assessments. They analyze, critique, and design assessment tools that serve to diagnose students’ prior knowledge, to check for understanding, and to tap into students’ habits of mind. The culminating assignment for Single Subject candidates is the creation of an assessment plan and rationale for use during the candidate’s first year of teaching (see Assessment and Grading Policy assignment). Multiple Subject candidates analyze the assessment practices of their field placements and design a rubric that can be implemented in the field (see Winter Practicum Final Project.)
Throughout all STEP courses candidates have opportunities to grapple with perspectives on learning and issues of assessment, such as grading and its relationship to student motivation, or the tension between individual accountability and the evaluation of group products during group work (see, for example, syllabus for ED284: Teaching and Learning in Heterogeneous Classrooms). The practical aspects of how candidates provide on going, sound feedback to students, how candidates help students self-assess using criteria and standards, and how candidates plan assessments at key junctures of their courses are perennial topics in class discussions, in the small supervisory groups led by the university supervisors, and in conversations with the cooperating teachers. Candidates learn how to make curricular and instructional choices based on what they discover about their students’ learning. The quarterly assessments collect evidence of assessment practices in the field placement under CSTP Standard 5 (Assessing Student Learning).

One component of PACT is the Student Learning Commentary (see also NCATE Standard 2). Candidates present a whole-class analysis of student performance on an assessment for their instructional sequence. They draw on evidence from the work samples of 2-3 diverse learners, including one English language learner. The candidates then analyze the learning with regard to student strengths and needs, as well as from the perspective of student progress in relation to the instruction (see PACT Student Learning Commentaries in Graduation Portfolios in Documents Room). The Student Learning Commentary provides evidence of the candidate’s ability to assess and analyze student learning at the end of the STEP year. 

11(c)
Through planned prerequisite and/or professional preparation, each candidate learns major concepts and principles regarding the historical and contemporary purposes, roles and functions of education in American society. Candidates examine research regarding the social and cultural conditions of K-12 schools. In the program, candidates begin to draw on these foundations as they (1) analyze teaching/learning contexts; (2) evaluate instructional materials; (3) select appropriate teaching strategies to ensure maximum learning for all students; and (4) reflect on pedagogical practices in relation to the purposes, functions and inequalities of schools.

All candidates complete ED167: Educating for Equity and Democracy (see syllabus). In this course they examine the historical, political, and economic forces that influence American schools and the experiences of P-12 students. In addition to exploring issues of equity during their regular discussion meetings, candidates also complete an equity autobiography, write reflective reading responses, and develop a personal dictionary of terms to show how they are working to redefine their views of children and adolescents, schools and communities, learning, and intelligence. Candidates develop additional knowledge about foundational issues in the field throughout the STEP curriculum. Specifically, examinations of social, historical, and cultural foundations occur in ED240: Adolescent Development and Learning, ED284: Teaching and Learning in Heterogeneous Classrooms (STEP Secondary), ED388A: Language Policies and Practices, and ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar.  
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