CCTC Program Standard 15: Learning to Teach Through

Supervised Fieldwork

The professional teacher preparation program includes a developmental sequence of carefully-planned, substantive, supervised field experiences in public schools selected by the program sponsor. By design, this supervised fieldwork sequence (1) extends candidates’ understanding of major ideas and emphases developed in program and/or prerequisite coursework, (2) contributes to candidates’ meeting the Teaching Performance Expectations, and (3) contributes to candidates’ preparation for the Teaching Performance Assessment (TPA) in the program. To qualify for a Preliminary Level I Teaching Credential, each candidate satisfactorily completes a planned sequence of supervised school-based experiences that contribute to her/his preparation to serve as a competent beginning teacher in an induction program.

15(a)
During the supervised fieldwork sequence, all candidates plan and practice multiple strategies for managing and delivering instruction that were introduced and examined in program and/or prerequisite coursework.  As part of the sequence, all candidates complete individual assignments and group discussions in which coursework-based strategies are used and reviewed in relation to (1) state-adopted student academic content standards and curriculum frameworks; (2) students’ needs, interests and accomplishments; and (3) the observed results of the strategies.

In STEP, candidates have numerous opportunities to design and implement instructional and assessment plans that support student learning. Coursework and fieldwork draw on the California content standards and curriculum frameworks (see Program Standard 8 for more detail).   

Additionally, the candidates' experiences in STEP, particularly the field experiences in local schools, are organized to address the California Standards for the Teaching Profession (CSTPs)  and the Teaching Performance Expectations (TPEs). In STEP, university supervisors and cooperating teachers assess candidates’ performance in field placements using criteria that are aligned with national, state, and institutional standards, including the CSTPs and TPEs. (See Quarterly Assessment.)
The CSTPs address six domains of performance: 

· engaging and supporting all students in learning

· creating and maintaining effective environments for student learning

· understanding and organizing subject matter for student learning

· planning instruction and designing learning experiences for all students

· assessing student learning

· developing as a professional educator.

These standards are the basis for the assessment instrument used by cooperating teachers and supervisors to support and evaluate candidate performance in the field placement. By the end of the academic year, candidates are expected to demonstrate the proficient level description on each of the standards addressed in the Quarterly Assessment. Throughout the year-long field placements, teacher candidates move through a process of graduated responsibility (see draft of Graduated Responsibility in STEP: Principles and Practices), from observing classrooms and co-teaching to completing a period of fully independent student teaching. 
Candidates receive additional support through small supervisory groups that meet weekly to discuss the connections between coursework and the clinical setting. The supervisory groups are organized by subject areas (for Single Subject candidates) and consist of a university supervisor and between two and five teacher candidates. Discussions focus on candidates' questions, concerns, dilemmas and successes as they apply what they are learning in STEP to support student learning in the individualized contexts of their field placements. Laurie Stapleton, a doctoral candidate in SUSE and a former supervisor, has studied the quality of the conversations that take place in the weekly supervisory groups. Her research informs the professional development provided to the supervisors, which encourages an inquiry-based approach to addressing the issues faced by beginning teachers.  

The California content standards and curriculum frameworks are integrated into coursework and assignments. As described in Program Standards 8-A and 8-B, the curriculum and instruction courses draw on the academic standards in each content area and include field-based assignments that require candidates to use strategies linked to the standards, as well as the students’ needs and interests. The curriculum units (Single Subject candidates), lesson portfolios/projects (Multiple Subject candidates), and the PACT Teaching Event (all candidates) are examples of assignments that help candidates make these connections (see samples of Curriculum Units, Lesson Portfolios/Projects, and Teaching Events). Throughout the program candidates complete case studies and performance tasks to demonstrate that they can assess student needs, plan for student learning, evaluate and appropriately use materials (including new educational technologies), and enact various instructional strategies.

Developing literacy strategies is a central focus of ED166: The Centrality of Literacies in Teaching and Learning, a required course for Single Subject candidates. In this course candidates learn subject-specific literacy strategies from readings, course activities, and examples modeled by the course instructors (one professor with several teaching assistants). In conjunction with the clinical component of the summer quarter, candidates implement literacy strategies in their middle school classroom placements and document the success of these efforts. Candidates and instructors then debrief these literacy-based lessons together, identifying strengths and areas for improvement. One of the culminating assignments for the course is the Strategies Notebook, which requires candidates to collect, present, and analyze literacy strategies for their specific subject area (see Strategies Plus One Notebook Assignment, as well as sample assignments).

In ED228: Becoming Literate in School, Multiple Subject candidates learn theories and methods for literacy and language arts. As detailed in the course syllabus, candidates learn about the theories underlying curricular and instructional choices. The Read-aloud/Vocabulary lesson and Video Project require that candidates apply strategies learned in the course to the summer school clinical setting and discuss the outcomes with colleagues. Similarly, ED263: Quantitative Reasoning and Mathematics introduces candidates to effective teaching practices connected to theories on student learning of mathematics. As detailed in the course syllabus, the Addition and Subtraction Interview, Lesson Plan, and Micro-teaching assignments give candidates the opportunity to explore the number sense of the students in the summer school placements.        

15(b)
During the supervised fieldwork sequence, program sponsors ensure that candidates have extensive opportunities to observe, acquire and utilize important pedagogical knowledge, skills and abilities, including those defined in the Teaching Performance Expectations in Appendix A. 

STEP candidates begin their clinical work during the first quarter of the program at the jointly planned Santa Clara/STEP summer school. Single Subject candidates are placed in pairs or small groups within summer school middle school classes. Later they are individually assigned to the middle or high school placement where they remain throughout the regular academic year. Pairs of Multiple Subject candidates are placed in summer school elementary classrooms. During the academic year they complete two additional individual placements, one in the upper grades and one in the lower grades.

Before the summer placements begin, clinical instructors participate in the planning of ED166: The Centrality of Literacies in Teaching and Learning to discuss how candidates will connect their coursework to the clinical setting and how mentor teachers will address literacy education. As a co-instructor, Shannon Potts, Coordinator of Assessment for the Santa Clara Unified School District and a former director of the Santa Clara summer school program, ensures that university coursework can be applied to the clinical setting at the summer school. The curriculum and instruction instructors in STEP Elementary meet prior to the summer placements to plan for alignment between university coursework and the summer school curriculum.At the beginning of the fall quarter, cooperating teachers and curriculum and instruction instructors in both STEP Secondary and STEP Elementary meet to share expectations for candidates’ learning, as well as the curriculum and instruction syllabi and assignments.  

As the summer placement unfolds, members of the STEP staff finalize candidates’ academic year placements. STEP takes into consideration the information in the Preliminary Placement Questionnaire, through which candidates have the opportunity to share preferences regarding subject matter emphases and school characteristics. Once potential matches have been established, candidates and cooperating teachers meet by phone and in person to get acquainted and prepare to begin the school year. The consideration of mutual strengths, interests, and needs is the primary deciding factor in this partnership. When a match does not work out, the director of clinical work seeks another placement that is a better fit for the candidate. Administrators from STEP and the placement sites work hard to accommodate the schedules of both the cooperating teacher and the teacher candidate and to allow ample time for frequent collaborative planning. 

Once candidates are placed with cooperating teachers in the fall, STEP focuses on a scaffolded learning experience that emphasizes graduated responsibility. (See Graduated Responsibility document.) STEP looks for cooperating teachers who are qualified to mentor novice teachers. (See Preliminary Placement Questionnaire.) The teacher candidates play an active role in the classroom early in the placement, supporting individual students and small groups and implementing small learning segments with the support of the supervisor and cooperating teacher. Over time candidates extend their responsibility for planning, instruction, and assessment in the placement, taking ownership of learning segments that increase in length and complexity. Graduated responsibility eventually culminates in a sustained period of independent student teaching. Even when independent teaching begins (which for Single Subject candidates occurs sometime in the late winter or early spring and for Multiple Subject candidates occurs in the spring), the cooperating teacher ensures that the teacher candidate has ample guidance and support. This process is personalized so that candidates, university supervisors, and cooperating teachers agree on a timeline that makes sense for each candidate based on his or her strengths and abilities as a developing teacher, as well as the calendar of the placement site. 

In these clinical placements, candidates have extensive opportunities to observe, acquire and utilize important pedagogical knowledge, skills and abilities defined in the TPEs and described in the Quarterly Assessment (see also matrix in Program Standard 6).

The following figure is a graphic representation of the clinical component of the STEP curriculum.  

Figure 15.1

Phases of Clinical Work






An Observation Cycle : 

· Candidate submits lesson plan to supervisor

· Supervisor and candidate discuss lesson plan

· Supervisor observes candidate’s classroom performance and provides written feedback to candidate

· Supervisor and candidate hold debriefing meeting

· Candidate writes reflection

· Supervisor reads and responds to reflection, may ask for rewrite or addendum if necessary

· STEP directors read reflections to assess progress of candidates

· Observation cycle complete

15(c)
During the supervised student teaching, each candidate is supervised in daily teaching for a minimum of one K-12 grading period, including in a full-day teaching assignment of at least two weeks, commensurate with the authorization of the recommended credential.  As part of this experience, or in a different setting if necessary, each candidate teaches in public schools, experiences all phases of a school year on-site and has significant experiences teaching English learners.

During the academic year the STEP clinical model places each single-subject candidate in a public school site for approximately four hours per day, five days per week, for the entire school year, with some variation for schools with block schedules. Multiple Subject candidates spend the academic year in two different field placements, one from August through December, the other from January to June. Multiple Subject candidates spend approximately four or five hours per day, four days per week in their field placements across the year. Beginning in the late winter or early spring, Single Subject candidates complete a minimum of six to eight weeks of half-day independent student teaching. Multiple Subject candidates complete two weeks of full-day independent student teaching in the spring.

University courses are offered four days per week in the summer, fall, and winter quarters, and two or three days a week in the spring quarter. Multiple Subject candidates also participate in short-term modular courses on Friday mornings. This schedule for coursework and the field placement provides opportunities for STEP candidates to participate in the professional life of the school community: planning with other teachers; attending meetings; talking with cooperating teachers, as well as other teaching, counseling, and administrative colleagues; attending professional development activities; observing and using school resources outside of individual classrooms; and seeing the progression of a complete school year.      

Candidates work with learners from different backgrounds during the STEP/Santa Clara summer school programs, including significant numbers of English language learners. The majority of students at the middle school were English Learners: 35% were designated as Limited English Proficient (LEP), 17% were Redesignated as Limited English Proficient (R-LEP), and 6% were designated as Fully English Proficient (FEP). The remaining 42% of the students were reported as coming from English speaking households. At the K-8 summer school, 58% of the students were English Learners; among them 25% were LEP and 17% were R-LEP. (See ELL Data Summer 2007.)  Candidates have opportunities to work with diverse student populations during the regular academic year as well (see Demographics of P-12 Students in STEP Clinical Sites for 2007-08). In addition, when candidates complete ED388A: Language Policies and Practices in the winter quarter, the course assignments require them to create language profiles of their placement sites and to implement strategies that support the language development of students in their classrooms. See Program Standard 13 for more detail. STEP candidates also have opportunities to interact with students with exceptionalities, as evidenced by their final assignment for ED285X: Supporting Students with Special Needs.
15(d)
The structured sequence of supervised fieldwork includes a formal process for determining the readiness of each student teacher for advancement to daily responsibility for whole-class instruction in the program. Prior to or during the program, each candidate observes, discusses, reflects on and participates in important aspects of teaching, and teaches individual students and groups of students before being given daily responsibility for whole-class instruction. Prior to or during the program each candidate observes and participates in two or more K-12 classrooms, including classrooms in hard-to-staff and/or under-performing schools. 

The observation cycles and quarterly assessments provide information about each candidate’s progress in the field placement. In order to advance to Independent Student Teaching, the candidate must have completed all testing requirements (including the CBEST), become certified in CPR, passed a test on the U.S. Constitution, and fulfilled all subject matter requirements. In addition, the university supervisor and the cooperating teacher must formally attest that the candidate is ready to take on full responsibility for planning, instruction, assessment, and communication with families (see Advancement to Independent Daily Student Teaching form). The members of each supervisory triad—candidate, university supervisor, and cooperating teacher—together determine the candidate’s readiness and make a recommendation to the director of clinical work and to the Elementary or Secondary director, who give final approval.

As described above, STEP candidates begin their placement cycle in a five-week summer school setting that offers them immediate access to students and teachers, a place to consider ideas offered in STEP summer courses, and experience working with students of various ages, grades, and backgrounds. Single Subject candidates are assigned to cooperating teachers in the subject areas of humanities, mathematics, science, English language development, and Spanish. Each summer school day at Buchser Middle School consists of two two-hour blocks of instruction; during one of these blocks, STEP candidates work with a cooperating teacher to practice small group instruction and support students in that classroom. During the other block, STEP candidates observe other teachers and classrooms or work with individual students. On Fridays of each week, Single Subject candidates meet with the teachers in small groups to plan curriculum and activities for the upcoming week, as well as to debrief and discuss the experiences of the previous week.

Multiple Subject candidates spend four hours a day, four days a week working alongside a cooperating teacher at Don Callejon K-8 School. The focus of the curriculum is on literacy, mathematics, and health/physical education. BCLAD teacher candidates are placed with certified bilingual cooperating teachers. The candidates meet with their cooperating teacher to plan curriculum, discuss the needs and progress of the district summer school students, and plan for the candidates’ course requirements. Candidates attend seminars on Fridays and after school to discuss their placement experiences.

The summer school programs at Buchser Middle School and Callejon K-8 School educate students from throughout the Santa Clara school district, many of whom struggle with literacy and numeracy skills and bring a wide range of needs to the summer school classrooms. At the end of the summer quarter, cooperating teachers complete an Assessment of Field Placement Experience and Participation for each STEP candidate with whom they worked. This document asks for commentary on candidates’ performances on selected indicators of five of the six domains of the California Standards for the Teaching Profession (CSTPs) (see Assessment of Field Placement Experience and Participation). Because the candidates are working with a predetermined summer school curriculum, STEP does not ask for commentary regarding the domain regarding curriculum development. The completion of the summer school placement is an important transition point for STEP candidates, a time when STEP staff and faculty use the assessments to identify areas of promise, missing areas of knowledge, and concerns to be addressed in the upcoming academic year placements.

Building upon their experiences working with diverse students during summer school, STEP candidates complete clinical placements in schools that put them in the service of the widest possible diversity of students and families within the geographical proximity of the university. Within these schools, candidates work in classrooms that have greater proportions of new immigrants or previously low achieving students than the school as a whole (see Demographics of P-12 Students in STEP Clinical Sites). 
15(e)    Prior to or during the program each Multiple Subject Teaching Credential candidate observes and participates at two or more of the following grade spans: K-2, 3-5, and 6-9.

Multiple Subject candidates have three separate placements during the year-long program. All Multiple Subject candidates experience field placements in at least two of the following grade spans: K-2, 3-5, and 6-9.  During the summer school placement, candidates work with students in grades 2-5. During the academic year, Multiple Subject candidates complete two five-month teaching assignments at two different school sites and two different grade-level spans.  
15(e)
Prior to or during the program each Single Subject Teaching Credential candidate observes and/or participates in two or more subject-specific teaching assignments that differ in content and/or level of advancement.

All Single Subject candidates complete subject-specific teaching assignments at Buchser Middle School over the summer. During the school year, the majority of candidates are placed in one or two high school classrooms for their year-long placement. STEP occasionally arranges high school placements of four to six weeks for the candidates who prefer a middle school placement for their year-long clinical placement.
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