CCTC Program Standard 17:  Candidate Qualifications for Teaching Responsibilities in the Fieldwork Sequence

Qualified members of the professional teacher preparation program determine and document the satisfactory qualifications and developmental readiness of each candidate prior to (1) being given instructional responsibilities with K-12 students and (2) being given daily whole-class instructional responsibilities in a K-12 school.

17(a)
Prior to being given daily responsibility for whole class instruction in a K-12 school, each candidate fulfills the state basic skills requirement and verifies completion of at least four fifths of the state subject matter requirement.

Candidates must pass the California Basic Educational Skills Test (CBEST) prior to advancing to independent student teaching. Candidates who live in California take the test before entering the program, while candidates who live in other states take the test when they arrive in California to begin the program. Between 2005 and 2008, 100% of the candidates enrolled in STEP passed the CBEST. See Table 17.1 below.

Each candidate must also meet subject matter requirements during the admissions process, either by completing subject matter examinations or, in the case of some Single Subject candidates, by completing an approved subject matter program at a California institution. Candidates who elect to take the California Subject Examination for Teachers (CSET) must have passed a minimum of one half of the subtests before beginning STEP in June. Candidates who are completing an approved subject matter program must have completed 80% of the coursework prior to beginning STEP in June. Candidates must have met all subject matter requirements prior to beginning the independent student teaching phase of their clinical work (see Advancement to Independent Daily Student Teaching). Table 17.1 below shows how candidates fulfilled these subject matter requirements from 2005 to 2008. During this time period 100% of the candidates who took the CSET to fulfill the subject matter requirements received a passing score. Multiple Subject candidates who elect to pursue a BCLAD credential must also pass a Spanish Language Proficiency Exam and an Ethno-history Exam that tests their knowledge of Latino/Chicano culture and history. The pass rate for the BCLAD exams is 100%.

Table 17.1

STEP Candidates’ Fulfillment of Subject Matter Requirements

for Period 2005-2008

	Year
	Program
	CBEST

% of test takers passing at state cut score
	Subject Matter Requirements

	
	
	
	CSET
	# who completed approved subject matter programs
	Total % of candidates who met subject matter requirements

	
	
	
	# of test-takers
	% of test takers passing at state cut score
	
	

	2007-2008

	Secondary
	100%
	60
	100%
	4
	100%

	2006-2007

	Secondary
	100%
	63
	100%
	7
	100%

	2005-2006

	Secondary
	100%
	66
	100%
	4
	100%

	2007-2008

	Elementary
	100%
	11
	100%
	N/A
	100%

	2006-2007

	Elementary
	100%
	17
	100%
	N/A
	100%

	2005-2006

	Elementary
	100%
	20
	100%
	N/A
	100%


As students in a graduate level program, STEP candidates are expected to have completed a rigorous undergraduate program of study. Single Subject candidates have typically completed a program of study (usually a major) closely related to the field in which they will teach. Multiple Subject candidates, all of whom have completed their undergraduate coursework at Stanford, must demonstrate preparation across key content areas. Applicants’ transcripts are reviewed during the admissions process to assess the breadth and depth of each applicant’s subject matter preparation. If transcript evaluation uncovers gaps in content preparation, candidates are counseled into appropriate courses before they enter STEP or during the STEP year.
Supervisors and cooperating teachers complete formal assessments of candidates at the end of each quarter (see Quarterly Assessment). These assessments are based on the California Standards for the Teaching Profession (CSTPs) and provide evidence from the field placements to document candidate development in six domains of teaching. In the quarterly assessment document, CSTP Standard 3 (Understanding and Organizing Subject Matter for Student Learning) includes evidence of the candidate’s understanding of the subject matter.

As the next section describes, candidates’ content knowledge is also assessed in a series of courses that focus on content-specific pedagogy. Occasionally, when reviewing assignments completed for these courses (e.g., lesson plans, unit plans, analyses of student work), instructors identify gaps in candidates’ content knowledge. In these rare cases, the STEP faculty and staff direct the candidate toward resources to address this gap. For example, cooperating teachers and supervisors sometimes work with candidates to address specific weaknesses in content preparation. 

17(b)
Prior to assuming daily responsibility for whole class instruction in a K-12 school, each candidate must demonstrate a fundamental ability to teach in the major domains of the Teaching Performance Expectations.

The structure of the student teaching experience relies on the concept of graduated responsibility (see Graduated Responsibility document). The cooperating teacher, university supervisor, and candidate negotiate an integration plan (see Integration Plan) that outlines how the candidate’s level of instructional responsibility in the classroom will develop during the student teaching placement. With the consent and approval of the cooperating teacher, university supervisor ,and program directors, a candidate advances to independent student teaching (see Advancement to Independent Daily Student Teaching form). A candidate advances to independent student teaching based on perceived readiness as assessed by the cooperating teacher and university supervisor in consultation with the candidate and STEP faculty and staff. The director of clinical work and the STEP directors finalize the process by reviewing candidates’ progress in the program overall. 
For Single Subject candidates the period of independent student teaching lasts for a minimum of six to eight weeks, during which the candidate takes full responsibility for the planning, instruction, and assessment in the primary placement class while continuing to co-teach in the second placement class. The period of independent student teaching for Multiple Subject candidates takes place at a designated point during the school year (usually towards the end of the school year) and lasts for two weeks, during which candidates have responsibility for full days of instruction.

STEP directors and clinical associates meet weekly to discuss candidates’ progress and address potential concerns as they arise. University supervisors’ observations and candidates’ written reflections provide information about candidates’ emerging ability to teach in the major domains of the Teaching Performance Expectations. In those rare cases where a candidate’s development falls short of the program’s standards, special care is taken to ensure fair treatment of the candidate. To that end STEP has developed a formal process to address concerns that may arise about a candidate’s suitability for teaching (see Guidelines for Reviewing Concerns Regarding Suitability for the Practice of Teaching). The steps of this process include personal communication with the candidate by one of the directors, an informal hearing, and a formal hearing. Every effort is made to resolve the issue without proceeding to a formal hearing. However, should a formal hearing be necessary, all involved parties have the opportunity to present relevant evidence. Should a candidate have concerns about the fairness or accuracy of any part of STEP’s assessment system, he or she may employ the grievance procedures available to all Stanford Graduate Students (http://www.stanford.edu/dept/DoR/GSH/Sec3h.html).
17(c) 
Prior to becoming the teacher of record, each intern teacher must demonstrate fundamental ability to teach in the major domains of the Teaching Performance Expectations, with an initial emphasis on the TPE’s most critical to the earliest phases of teaching, and a recursive examination of all the TPE’s throughout the professional preparation program.

Not applicable.
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