CCTC Program Standard 19: Assessment Administered for Validity, 
Accuracy and Fairness

The sponsor of the professional teacher preparation program implements the Teaching Performance Assessment according to the assessment design. In the program, candidate responses to pedagogical assessment tasks are scored in a manner that ensures strong consistency of scoring among assessors, particularly in relation to the established passing standard. The program sponsor periodically monitors the administration, scoring and results of the assessment to ensure equitable treatment of candidates. Prior to initial assessment, each candidate receives the Teaching Performance Expectations and clear, accurate information about the nature of the assessment and the pedagogical tasks.

19(1)
The sponsor of the professional teacher preparation program implements the Teaching Performance Assessment according to the assessment design. 

STEP follows the state-approved guidelines for the administration of the Performance Assessment for California Teachers (PACT). Candidates for the Single Subject credential complete the Teaching Event (TE) during the independent student teaching phase of their year-long field placements, supported by a series of assignments in their spring ED246D: Secondary Seminar (see syllabus). Candidates for the Multiple Subject credential complete a Teaching Event in either ED228: Becoming Literate in School or ED263: Quantitative Reasoning and Mathematics (the curriculum and iInstruction courses in STEP Elementary). In addition, they complete one Teaching Event task in each of the three additional core areas not addressed in the complete TE (literacy, mathematics, history/social science and science). The curriculum and instruction courses for each content area provide support for the completion of the Teaching Event and the additional tasks. Multiple Subject candidates collect the information needed to satisfy the PACT requirements in two different field placements, one in the early elementary grades and another in the upper grades. 
The Teaching Events are then assessed by trained scorers. Successful completion of PACT is one of the criteria for recommendation for credentialing by STEP directors.  
19(2)   In the program, candidate responses to pedagogical assessment tasks are scored in a manner that ensures strong consistency of scoring among assessors, particularly in relation to the established passing standard.

The PACT scoring system includes rubrics, benchmarks, scorer recruitment and training, and a scoring process. A template of eleven rubrics is used in each subject area, but benchmarks, scorers, and some scoring rubrics are subject-specific. Lead trainers in each credential area participate in a Training of Trainers in preparation for conducting training and calibration and for supervising scoring. Scorer training is conducted using consortium-wide procedures that are described in the PACT Implementation Handbook, with common benchmarks and calibration for Teaching Events used across the consortium.
 

The lead trainer in each credential area will randomly select a scoring form from each scorer to examine. Forms from new scorers and from scorers who require more than two attempts to calibrate will receive priority for review. The focus will be the match of evidence recorded to the scoring level selected. When needed, the lead trainer will discuss the evidence and scores with scorers to improve their ability to record evidence and/or to match the evidence to a score level.

STEP’s PACT coordinator (see PACT Coordinator position description) has primary responsibility for developing, implementing, and monitoring STEP’s PACT system based on state and federal requirements and program needs. The PACT coordinator collaborates closely with STEP’s directors, the director of clinical work, and STEP coordinator/credential analyst. The PACT coordinator’s responsibilities include the recruitment and training of scorers, as well as coordination with the regional scoring model and procedures for double scoring. The PACT coordinator will provide documentation of scores to candidates so that they can use this information in developing their induction plans.

19(3)  The program sponsor periodically monitors the administration, scoring and results of the assessment to ensure equitable treatment of candidates.

All Teaching Events will be independently scored at least once by trained and calibrated scorers. A random sample of 15 % of Teaching Events stratified by credential area will be designated for double scoring and distributed across scorers. Trainers will monitor the double scoring by examining the scores for Teaching Events that were double-scored and conducting “read behinds” for scores that are discrepant by 2 or more score points. The trainer will identify scorers who are drifting and will work with them to achieve calibration by discussing the discrepant scores and helping the scorers to understand the differences between levels on rubrics that appear to be problematic for the individuals. In addition, all Teaching Events with scores that do not meet the established passing standard and borderline scores (those just above the passing standard) will also be scored by a second scorer, and the evidence reviewed by the credential area lead trainer.  

To ensure that scoring is calibrated across campuses included in the PACT consortium, the trainers will participate in a central audit of all failing Teaching Events and a randomly selected stratified sample of 15% of Teaching Events from across the score levels (2s and 3/4s) from across content areas and across all PACT campuses. Audited Teaching Events that have large score discrepancies (2 or more points) from local scores will be rescored by other trainers as part of a moderation process to ensure consistency. If there is sufficient evidence that our campus has unreliable scores, an external trainer will monitor the scoring process closely in the following year. If the discrepancies persist a second year, then external trainers will conduct STEP’s local training and supervise scoring.


Every third year, a central standardized scoring model will be used to provide another check on the consistency of training and the scoring process and the reliability and validity of scores.  Under this model, scorers from campuses within a region will be convened at central scoring sites to be trained and calibrated and to score Teaching Events.

Scores across the PACT consortium are collected annually and analyzed centrally, with results given back to programs. These analyses include tests for fairness across demographic indicators. The analysis uses an ANOVA or t-test methodology to look for significant differences in scores by gender, race/ethnicity of candidates, socio-economic context of schools, percent of ELL students in candidates’ classrooms, grade level taught (elementary versus secondary), and academic achievement level of candidates’ students. These analyses will be conducted at the program level for groups with Ns of at least 10. A finding of significant differences will trigger additional analyses at the appropriate level (consortium or program, depending on where the differences emerged) to explore the possibility of unfairness. If the significant differences remain over multiple successive years at the consortium level, a work group will be convened to analyze the differences in more depth, to result in recommendations for changes in the assessment, assessment implementation, or targeted strategies for supporting candidates with particular characteristics.

The term "candidates with disabilities"  refers to teacher candidates who are eligible for services under the Individuals with Disabilities Education Act (IDEA) as well as candidates who are covered under Section 504 of the Rehabilitation Act of 1973 (Section 504) and Title II of the Americans with Disabilities Act (ADA). Under IDEA, a student is eligible for services if the student has one of the covered impairments and because of that impairment needs special education and related services. Under Section 504 and Title II, the student is covered if the student has a physical or mental impairment which substantially limits one or more major life activities such as learning.
In accordance with required educational accommodations as outlined in the federal Individuals with Disabilities Education Act, 

Students with disabilities must be provided with appropriate accommodations when necessary to enable participation in the assessments. Assessment accommodations include changes in the way assessment items are presented, changes in the way a student may respond, changes in the timing or scheduling of an assessment, and changes in the setting that are used to provide an equal footing for students with disabilities who need the accommodations. Assessment accommodations help students show what they know without being placed at a disadvantage by their disability. (United States Department of Education, 2003)

Following the guidelines utilized by the Educational Testing Service (2007), STEP developed a plan to provide reasonable accommodations for candidates with documented disabilities, recognized under the Americans with Disabilities Act, which mandates that test accommodations be individualized, meaning that no single type of test accommodation may be adequate or appropriate for all individuals with any given type of disability.

STEP uses the resources of both the Stanford University Disability Resource Center and the Stanford University Diversity and Access Office to provide appropriate accommodations for students with disabilities who are completing Teaching Events.

As part of the assessment, each candidate and his/her university supervisor sign an Authenticity form (see Teaching Event Authenticity Sign-Off Form). The form attests that the candidate had primary responsibility for teaching the class during the period documented in the Teaching Event, that the video and the student work samples were from that class, and that the candidate was the sole author of the commentaries. Because the university supervisors make frequent visits to the candidates’ field placements throughout the year, including nine formal observations, they are well-qualified to attest to the candidate’s role as the primary teacher in the classroom featured in the Teaching Event.

Because candidates work is in an educational context where they are being taught to teach and because STEP encourages collaboration in teaching, PACT has developed guidelines for candidate support and peer review with supervisors, course instructors, and teaching assistants. (See Making Good Choices: A Support Guide for the PACT Teaching Event.) These guidelines indicate boundaries between instruction and collegial conversations to improve teaching effectiveness vs. coaching, editing, and other support targeted solely toward passing or raising the score on the Teaching Event.  
If candidates fail the Teaching Event because they fail more than one task OR have more than 2 “1”s across tasks, an entirely new Teaching Event must be re-taught and re-submitted. However, candidates who fail the Teaching Event because they failed only one task of the Teaching Event have the opportunity to resubmit specific individual tasks for a higher score. With the exception of the reflection task, resubmitting a task involves more than simply re-writing/revising the commentary for an individual task. The chart below shows what would need to be resubmitted for each task that is failed.
	Task Failed
	Components to be resubmitted

	Planning
	Instructional context task; New series of lesson plans and instructional materials on a new topic; Planning commentary 

	Instruction
	Instructional context task; New video clips; New lesson plans for the lessons from which the video clips are drawn; Instruction commentary

	Assessment
	Instructional context task; New student work samples; Assessment commentary 

	Reflection 
	Revision of reflection commentary for previously taught Teaching Event; Daily reflections cannot be revised.*  

	Academic Language
	Instructional context task; New Planning Task + New Instruction Task (See above for components to be resubmitted) 


* Guiding Question 8 (Reflection 1) on the current version of the rubrics are based on the Daily Reflections exclusively, and since Daily Reflections depend on teaching the learning segment, the score for this guiding question cannot be remediated.
Candidates whose Teaching Events do not meet the passing standard and who choose not to remediate the score by resubmitting a task or an entire Teaching Event will have the right to appeal the failing score. Prior to the release of scores to the candidate, all Teaching Events not meeting the passing standard will have been scored at least twice by trained and calibrated scorers, and the evidence reviewed by the trainer in the credential area (a “read-behind”) to ensure the reliability of scores. If the original double scores were conflicting, then the trainer will have independently scored the Teaching Event a third time to adjudicate the scores. If a candidate appeals the failing score, an investigation of the scorer training and scoring procedures at the local campus will be triggered.  If the investigation finds that the scorer training process at a local campus or scoring procedures were not in accordance with the scoring system as designed, the candidate then has the right to ask for a re-scoring of the Teaching Event by a trainer in that area external to the local program. The re-scoring of the Teaching Event must occur within a month of the original appeal to allow the candidate time to re-submit a task or an entire Teaching Event should the re-scoring of the Teaching Event result in a failing score. 
19(4)
Prior to initial assessment, each candidate receives the Teaching Performance Expectations and clear, accurate information about the nature of the assessment and the pedagogical tasks.
Standardized directions for completing the assessment tasks are provided in handbooks for each content area. In addition, a number of optional support materials are available on the PACT website, e.g., Procedures for Classroom Videotaping, Making Good Choices. 

All candidates initially encounter information about the Teaching Performance Expectations and the Teaching Performance Assessment in the STEP Handbook, which they receive during STEP Orientation (see Orientation Schedule, Teaching Performance Expectations, Performance Assessment for California Teachers). Single Subject candidates receive information about the specific requirements of the Teaching Event, as well as the rubrics, in ED246C: Secondary Teaching Seminar at the beginning of winter quarter. Multiple Subject candidates receive information about specific requirements of the Teaching Event in ED228E: Becoming Literate in School I in the summer quarter. A team of Teaching Event Advisors (made up of doctoral students with experience as STEP instructors and supervisors) represents each Single Subject content area and assists with the spring ED246D: Secondary Teaching Seminar. These advisors monitor candidates’ progress toward the completion of the Teaching Events and refer candidates to the appropriate rubrics for each component.
In addition, the PACT coordinator has the primary responsibility for distributing clear and consistent information to candidates, faculty, and supervisors about the Teaching Event. All questions about PACT—the requirements, the process, and the scoring—are referred to the coordinator. STEP directors and the PACT coordinator work to ensure that Embedded Signature Assessments are included in the coursework so that candidates have the opportunity to become familiar with the rubrics and to understand how to represent and analyze planning, instruction, assessment, and reflection. In addition, the PACT coordinator provides training for the Teaching Event Advisors. 
148

