CCTC Program Standard 4: Pedagogical Thought and Reflective Practice

By design, the professional teacher preparation program fosters the ability of candidates to evaluate instructional alternatives, articulate the pedagogical reasons for instructional decisions, and reflect on their teaching practices. The program includes literature-based analyses and critical discussions of educational and instructional issues that teachers and students face in California schools. Candidates try out alternative approaches to planning, managing and delivering instruction. They learn to assess instructional practices in relation to (a) state-adopted academic content standards for students and curriculum frameworks; (b) principles of human development and learning; and (c) the observed effects of different practices.

4(a)
The program consistently articulates and models the importance of reflecting on practice and assessing alternative courses of action in teaching. Candidates learn to select and use materials, plan presentations, design activities and monitor student learning by thoughtfully assessing student needs, defining important instructional goals, considering alternative strategies, and reflecting on prior decisions and their effects.

Evidence about how STEP prepares candidates to select and use materials, plan presentations, design activities, and monitor student learning can be found in the syllabi for multiple courses, including the subject-specific curriculum and instruction courses, ED388A: Language Policies and Practices, ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar, ED285X: Supporting Students with Special Needs, and, for STEP Secondary, in syllabi for ED166: The Centrality of Literacies in Teaching and Learning and ED284: Teaching and Learning in Heterogeneous Classrooms.

While candidates engage in analysis and reflection throughout the program, these practices are modeled frequently by course faculty and cooperating teachers. In addition, there are several structured opportunities for students to reflect deeply about how all aspects of teaching come together to support student learning, including assessment of outcomes based on instructional decisions and alternative courses of action.

For example, in STEP Secondary, each of the subject-specific curriculum and instruction course sequences culminates in the design of major curriculum unit that incorporates the importance of assessing alternative courses of action in teaching, selecting appropriate curricular materials, planning presentations, and designing activities, as well as multiple assessments and clear criteria for monitoring student learning. The rubrics for these unit assignments provide evidence of the attention paid to the assessment of student needs, importance of instructional goals, the consideration of alternative strategies, and reflection on prior decisions. Similarly, STEP Elementary candidates have multiple opportunities throughout the year to focus attention on the full teaching cycle: planning, instruction, assessment and reflection. In each of the elementary curriculum and instruction courses, candidates engage in the full teaching cycle, often video-taping their own work to further enhance opportunities for reflection, assessment, and growth in their development as professional educators (see curriculum and instruction syllabi).

The Graduation Portfolio (see STEP Graduation Portfolio) represents the culmination of the candidate’s work during the program and offers another important opportunity for reflection on professional practice and development. Like the quarterly assessments of candidates’ clinical work, the portfolio incorporates the California Standards for the Teaching Profession (CSTPs) and includes tasks that facilitate candidates’ examination of their practice in relation to student learning. The entries of the portfolio represent key assignments and learning opportunities throughout the STEP year. In the process of constructing their portfolios, candidates incorporate evidence about teaching with evidence of student learning, thus reinforcing a teaching stance that is always concerned with diagnosis of and responsiveness towards student needs rather than teaching as the mere implementation of routine. 

A central piece of the portfolio is the PACT Teaching Event, in which candidates document how they plan, implement instruction, assess student learning, and reflect on their practice in a series of lessons focused on a set of specific learning goals in their subject area. Candidates videotape their instruction, provide plans and planning commentaries, and describe how they review and analyze samples of student work to complete a whole-class student learning commentary. Finally, candidates analyze and reflect upon their own teaching in light of their students’ learning, and they consider changes they would make in planning, instruction, and assessment in the future. In a summary reflection for the Graduation Portfolio, candidates explain how the various artifacts of teaching included in the portfolio reflect the CSTPs and TPEs and assess how their practice developed in each of the domains over the STEP year. Candidates present these portfolios to a jury that includes at least one member of the STEP faculty, the university supervisor, often the cooperating teacher, and one of their colleagues (see STEP Exhibition). 

4(b)
In the program, each candidate reads, begins to analyze, discusses and evaluates professional literature pertaining to important contemporary issues in California schools and classrooms. Each becomes acquainted with and begins to use sources of professional information in making decisions about teaching and learning. 

STEP candidates have ample opportunity throughout the year to read, analyze, discuss and evaluate relevant professional literature. In addition to providing access to the vast resources of the university library system and the School of Education library, STEP maintains its own curriculum library, housed adjacent to its classrooms. This collection focuses on materials that assist teachers in curriculum design and professional growth, including teacher-authored texts, professional journals, lessons and units authored by past STEP candidates, textbooks, web-based lesson design workshops, media resources, and state and national standards and frameworks. 

Various STEP courses engage candidates in readings from the professional literature around important issues in California schools and classrooms (see, for example, syllabi for ED388A: Language Policies and Practices, ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar, ED240: Adolescent Development and Learning, ED284: Teaching and Learning in Heterogeneous Classrooms, ED166: The Centrality of Literacies in Teaching and Learning, and ED167: Educating for Equity and Democracy). 

4(c)
As candidates begin to develop professionally, the program encourages them to examine their own pedagogical practices. Through reflection, analysis, and discussion of these practices, each candidate learns to make informed decisions about teaching and learning.

In addition to the examinations of practice outlined in Standard 4(a), the STEP observation cycle provides in-depth, sustained opportunities for candidates to examine, discuss and reflect upon their pedagogical practices. The cycle is formally utilized in support of each candidate at least nine times over the course of the year, and at least three of these observations are videotaped by the supervisor to enhance opportunities for analysis and reflection:

An Observation Cycle: 

· Candidate submits lesson plan to supervisor

· Candidate and supervisor discuss lesson plan

· Supervisor observes candidate’s classroom performance and provides written feedback to candidate

· Supervisor and candidate hold debriefing meeting

· Candidate writes reflection

· Supervisor reads and responds to reflection, may ask for rewrite or addendum if necessary

· STEP directors read reflections to assess ongoing progress of candidates

· Observation cycle complete

4(d)
In the program, each candidate learns to teach and reflect on curriculum-based subject matter content in relation to (1) pedagogical perspectives embedded in state-adopted academic content standards, curriculum frameworks and instructional materials; (2) the intellectual, ethical, social, personal and physical development of students; (3) significant developments in the disciplines of knowledge; and (4) the context of California’s economy and culture.

Because of STEP’s emphasis on subject-specific curriculum and instruction courses, virtually all pedagogical perspectives are rooted in the respective disciplines. All curriculum and instruction courses use the state curriculum frameworks and standards as primary texts and address developments in the disciplines through the use of professional journals and publications of professional organizations. Curriculum and instruction courses analyze a range of curriculum materials and associated pedagogical strategies, including those embedded in state standards and curriculum frameworks. The curriculum and instruction courses also attend to significant developments in the discipline. Curriculum and instruction courses focus on the development of essential questions, which address both the central ideas of the discipline and the needs of the learner. Through the curriculum and instruction sequences and other courses, candidates focus extensively on understanding the strengths, interests and needs of California's diverse students population and incorporating that knowledge into their pedagogical practices and decision-making (see, for example, ED388A: Language Policies and Practices, ED246: Secondary Teaching Seminar and Elementary Teaching Seminar, ED240: Adolescent Development and Learning, ED144X: Child Development and Schooling, ED284: Teaching and Learning in Heterogeneous Classrooms, ED166: The Centrality of Literacies in Teaching and Learning, and ED167: Educating for Equity and Democracy). Through the robust connection between the Curriculum and instruction courses and the field placements, STEP candidates have multiple opportunities to plan, instruct, assess and reflect on teaching segments, building from short mini-lessons early in the year to instructional episodes of increasing duration, depth, and complexity (see syllabi).

4(e)
The program fosters each candidate’s realization that the analysis and assessment of alternative practices promote a teacher’s professional growth. Each candidate learns to make pedagogical decisions based on multiple sources of information, including state-adopted instructional materials and curriculum frameworks, other professional literature, consultations with colleagues, and reflections on actual and potential practices.

STEP’s commitment to fostering each candidate’s realization that the analysis and assessment of alternative practices promote a teacher’s professional growth is evident in the following categorized list of major courses, assignments and transition points, organized by the categories of Standard 4(e).

State-Adopted Materials and Curriculum Frameworks

· ED228E,F,G:  Becoming Literate in Schools
· ED228H: Literacy, History, and Social Science
· ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar 

· ED262A,B,C:  Curriculum and Instruction in English

· ED263A,B,C:  Curriculum and Instruction in Mathematics

· ED263E,F,G:  Quantitative Reasoning and Mathematics

· ED264A,B,C:  Curriculum and Instruction in World Languages

· ED267A,B,C:  Curriculum and Instruction in Science

· ED267E: Development of Scientific Reasoning and Knowledge

· ED268A,B,C:  Curriculum and Instruction in History-Social Science

Professional Literature

· ED166: The Centrality of Literacies in Teaching and Learning

· ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar

· Curriculum and instruction course sequences

· STEP Curriculum Library

Consultation with Colleagues

· University supervisor observations, supervisory weekly group meetings

· Assessment of candidates by cooperating teachers and university supervisors

· ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar: Reciprocal Observations 

· STEP Exhibition

· STEP Conference

· Numerous group-based projects and assignments throughout the program

Reflections on Practice

· Supervisory weekly group meetings 

· Supervisory observation cycle

· Graduation Portfolio

· STEP Conference

· ED246A-H: Secondary Teaching Seminar and Elementary Teaching Seminar

· Curriculum and instruction course sequences
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