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SECTION A – CREDENTIAL PROGRAM SPECIFIC INFORMATION

I.  Contextual Information
The Stanford Teacher Education Program (STEP) is a 12-month program leading to a Master of Arts in Education degree and a California Multiple Subject or Single Subject Preliminary Credential. Single Subject candidates pursue a credential in one of five content areas: English, History/Social Science, Mathematics, Science or World Languages. Multiple Subject candidates have an option to pursue a Spanish Bilingual authorization. Dedicated to the idea that teaching is intellectually rigorous work that requires inquiry and reflection, STEP helps candidates become aware of their professional values, flexible in their approaches to teaching and learning, and knowledgeable in their subject areas. STEP candidates have an unusual opportunity to combine practical and theoretical preparation. While completing university coursework, teacher candidates participate in concurrent, year-long field placements in local elementary and secondary schools, where they are mentored by an outstanding cohort of cooperating teachers and university supervisors. 

The 2008-09 STEP cohort included 62 candidates pursuing a Single Subject credential and 22 candidates pursuing a Multiple Subject credential. The 2009-10 cohort included 63 candidates pursuing a Single Subject credential and 22 candidates pursuing a Multiple Subject credential.

80 of the 84 teacher candidates in the class of 2009 graduated with an MA and a recommendation for a credential. Two candidates failed the PACT, one secondary candidate did not submit a Teaching Event, and one candidate failed her student teaching requirement. One secondary candidate who failed PACT resubmitted and passed in 2010 and was subsequently recommended for a credential. 

82 of the 85 teacher candidates in the class of 2010 graduated with an MA and a recommendation for a credential. One secondary candidate withdrew from the program for medical reasons; one continues to work on program requirements this fall; one completed the requirements for an MA, did not submit a PACT and did not complete the requirements for recommendation for a credential.

Changes since last visit in May 2008

The World Languages Program:

The STEP class of 2010 did not include any World Languages (WL) candidates. As a result of a strong applicant pool, 11 WL candidates are part of the current class of 2011. In 2010, STEP received approval from the CCTC to add the Teaching of Mandarin to its offerings. Thus, 11 WL candidates are now part of the current class: six candidates in Teaching of Spanish, four in Teaching of Mandarin, and one in Teaching of French.
STEP Summer School:

For the past 15 years, STEP and the Santa Clara Unified School District had offered a joint summer school program at a local middle school and at a local elementary school. Because of budget cuts, the Santa Clara Unified School District decided to change its traditional summer school program for Summer 2010.
To be able to continue the essential clinical work during the summer quarter, STEP partnered with the Sunnyvale School District to develop a program that would be both rigorous and dynamic. Thus, STEP Secondary candidates spent five weeks working with master teachers at Colombia Middle School and STEP Elementary candidates spent five weeks working with experienced teachers at Bishop Elementary, both in Sunnyvale. The joint summer school was highly successful. District teachers and administrators, students and their parents, STEP staff and teacher candidates were highly satisfied with the joint offerings. We look forward to continuing the collaboration with the Sunnyvale School District in the future.

Assessment of Teacher Candidates’ Clinical Practice:

Since the last accreditation visit, STEP has revised the “Quarterly Assessment” document, a tool used by university supervisors and cooperating teachers to assess the candidates’ progress in the field placement based on the CSTPs and TPEs. Drawing on classroom observations, regular meetings with the candidate, and the candidate’s written reflections, the supervisor and cooperating teacher complete quarterly assessments of the candidate’s performance in the classroom. The program directors review these assessments to gauge candidates’ progress and identify candidates who may need additional support. 
Spanish Bilingual Authorization:

The Spanish bilingual authorization (offered with the multiple subject credential) was up for renewal and was approved by the commission (Summer 2010).
Changes in STEP Staff:

Dr. Jean Lythcott, clinical associate in science will retire as of January 1, 2011.

Colin Haysman, a new PACT coordinator started September 1, 2010. He replaces Dr. Dey Rose, PACT coordinator in 2009-2010.

Dr. Laura Bonnet-Hill and Dr. Dey Rose, STEP clinical associates, started their positions recently. Dr. Brad Fogo, a post-doctoral fellow will support the secondary cohort during the current academic year.
Lenore Annenberg Teaching Fellowships:

STEP was selected by the Woodrow Wilson Foundation as one of four programs nationwide to participate in the Foundation’s initiative to recruit well-qualified undergraduates to pursue careers in teaching. (see http://www.woodrow.org/newsroom/newsitems/WW_TeachingFellowship_NATL_Dec07.php)
Through the creation of a national “Rhodes Scholarship for teaching,” the Foundation provides a $30,000 stipend for a one-year graduate education program to 25 Stanford undergraduates over three years. These undergraduates are recommended to STEP by their advisors from their various disciplines. Fellows commit to teach in a high-need secondary school for at least three years after graduating from STEP, during which time they receive intensive mentoring and support.
There were no outstanding issues from the previous accreditation visit.
II.
Candidate Assessment/Performance and Program Effectiveness Information
	Key assessments

	Assessment tool
	Description
	Data collected

	*Performance Assessment for California Teachers (PACT)
	Summative assessment of teaching in light of TPE’s as designed by the PACT Consortium.
	Scores on PACT rubrics

	Quarterly Assessments
	University supervisors and cooperating teachers assess a candidates’ progress in the field placement over time based on TPEs and CSTPs
	Ratings on levels of performance

	Academic Transcripts
	Candidates’ academic performances are reviewed repeatedly by program directors. They reflect key assignments such as child/adolescent development and learning cases, lesson/ unit plans, investigations of community resources, etc. 
	Course grades

	* Evaluation of Summer School Experience
	Surveys of teaching candidates and cooperating teachers to assess the efficacy of the summer program.
	Graduate responses to questionnaire and to open-ended questions used to inform program modifications

	STEP Exhibitions
	Similar to dissertation hearings in doctoral programs, the end-of-year Exhibition provides the STEP teacher candidates with an opportunity to share what they know and are able to do; present, analyze, and reflect on their teaching, on their professional growth and learning, and on their accomplishments; create a sense of closure and accomplishment.
Exhibitions are judged by a committee consisting of the university supervisor, a STEP faculty or staff, and a colleague.
	Pass or redo.

	*Exit Survey of Graduates
	Comprehensive survey of program processes and outcomes including academic courses and clinical experience
	Graduate responses to questionnaire and to open-ended questions to inform program evaluations

	*Surveys of STEP alumni
	Comprehensive survey of program outcomes, candidates current positions and professional plans
	Alumni responses to questionnaire and to open-ended questions to inform program evaluations

	Course evaluations
	University administered questionnaire of adequacy of course objectives, and quality of instructor performance
	Summary ratings and open-ended comments


* Assessments described and analyzed in detail below

Summaries of four assessment tools

We are reporting summaries for four assessment tools of candidate performance and program effectiveness: 1) candidate scores on PACT for STEP Secondary and STEP Elementary; 2) evaluations of the summer school experiences, 3) survey of STEP alumni, and 4) exit surveys of graduates.
1) Summary of data: PACT Scores
The following tables show the number of scores at each of the rubric levels of PACT.

STEP Secondary – 

	2008-2009


	Level

1
	Level

2
	Level

3
	Level

4
	Total number of candidates

	Establishing a balanced instructional focus
	0
	7
	24
	30
	61

	Making content accessible
	0
	11
	21
	29
	61

	Designing assessments
	0
	6
	39
	16
	61

	Engaging students in learning
	0
	10
	26
	25
	61

	Monitoring student learning during instruction
	0
	19
	20
	22
	61

	Analyzing student work from an assessment
	1
	16
	22
	22
	61

	Using assessment to inform teaching
	3
	22
	19
	17
	61

	Using feedback to promote student learning°
	5
	11
	21
	24
	61

	Monitoring student progress
	3
	12
	28
	18
	61

	Reflecting on learning
	3
	12
	24
	22
	61

	Understanding language demands
	8
	17
	24
	9
	58*

	Supporting academic language development
	0
	16
	31
	11
	58*

	Total
	23
	159
	299
	245
	


°This score did not account for students’ final score as it was optional on the rubric

*WL did not receive scores
	2009-2010


	Level

1
	Level

2
	Level

3
	Level

4
	Total number of candidates

	Establishing a balanced instructional focus
	0
	6
	31
	25
	62

	Making content accessible
	2
	6
	29
	25
	62

	Designing assessments
	1
	10
	34
	17
	62

	Engaging students in learning
	1
	19
	25
	17
	62

	Monitoring student learning during instruction
	1
	20
	31
	10
	62

	Analyzing student work from an assessment
	1
	12
	25
	24
	62

	Using assessment to inform teaching
	1
	20
	30
	11
	62

	Using feedback to promote student learningo
	1
	13
	27
	21
	62

	Monitoring student progress
	1
	15
	31
	15
	62

	Reflecting on learning
	0
	16
	30
	16
	62

	Understanding language demands
	2
	24
	31
	5
	62

	Supporting academic language development
	1
	20
	34
	7
	62

	Total
	12
	181
	358
	193
	


°This score did not account for students’ final score as it was optional on the rubric

STEP Elementary 2008-09 – 
	PACT - Math
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Establishing a balanced instructional focus
	0
	4
	12
	6
	22

	Making content accessible
	0
	5
	12
	5
	22

	Designing assessments
	2
	3
	16
	1
	22

	Engaging students in learning
	1
	11
	8
	2
	22

	Monitoring student learning during instruction
	2
	10
	7
	3
	22

	Analyzing student work from an assessment
	1
	5
	8
	8
	22

	Using assessment to inform teaching
	2
	12
	7
	1
	22

	Using feedback to promote student learning
	3
	11
	6
	2
	22

	Monitoring student progress
	0
	6
	15
	1
	22

	Reflecting on learning
	1
	12
	6
	3
	22

	Understanding language demands
	3
	12
	6
	1
	22

	Supporting academic language development
	1
	11
	10
	0
	22

	Total
	16
	102
	113
	33
	


Science CAT: 2008-09
	
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Analyzing student work from an assessment
	1
	3
	16
	2
	22

	Using assessment to inform teaching
	1
	6
	14
	1
	22

	Total
	2
	9
	30
	3
	


Literacy CAT: 2008-09

	
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Analyzing student work from an assessment
	0
	5
	4
	13
	22

	Using assessment to inform teaching
	0
	1
	7
	14
	22

	Total
	0
	6
	11
	27
	


History CAT: 2008-09

	
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Establishing a balanced instructional focus
	0
	3
	19
	0
	22

	Making content accessible
	0
	10
	11
	1
	22

	Designing assessments
	0
	6
	12
	4
	22

	Total
	0
	19
	42
	5
	


STEP Elementary 2009-10 – 
	PACT Literacy
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Establishing a balanced instructional focus
	0
	4
	12
	6
	22

	Making content accessible
	0
	5
	9
	8
	22

	Designing assessments
	0
	6
	13
	3
	22

	Engaging students in learning
	0
	7
	11
	4
	22

	Monitoring student learning during instruction
	1
	5
	13
	3
	22

	Analyzing student work from an assessment
	2
	4
	11
	5
	22

	Using assessment to inform teaching
	3
	6
	9
	4
	22

	Using feedback to promote student learning
	0
	10
	11
	1
	22

	Monitoring student progress
	1
	8
	8
	5
	22

	Reflecting on learning
	0
	8
	8
	6
	22

	Understanding language demands
	0
	13
	8
	1
	22

	Supporting academic language development
	0
	6
	16
	0
	22

	Total
	7
	82
	129
	46
	


Science CAT: 2009-10

	
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Analyzing student work from an assessment
	0
	2
	11
	9
	22

	Using assessment to inform teaching
	0
	3
	13
	6
	22

	Total
	0
	5
	24
	15
	


Math CAT: 2009-10

	
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Analyzing student work from an assessment
	0
	1
	5
	16
	22

	Using assessment to inform teaching
	0
	2
	10
	10
	22

	Total
	0
	3
	15
	26
	


History CAT: 2009-10

	
	Level 1
	Level 2
	Level 3
	Level 4
	Total number of candidates

	Establishing a balanced instructional focus
	0
	16
	6
	0
	22

	Making content accessible
	0
	18
	4
	0
	22

	Designing assessments
	0
	18
	4
	0
	22

	Total
	0
	52
	14
	0
	


PACT Scoring Process
Number of Assessors: In 2009 there were a total of 20 assessors; in 2010 there were 31. Increasingly, we are inviting cooperating teachers and graduate students from the Stanford School of Education to serve as assessors. 

Assessor Initial Training and Recalibration: In 2009, all assessors were recalibrated after initial training the year before. In 2010, 21 new assessors participated in initial training and 10 assessors recalibrated, having been trained in the past. 

Data on Reliability Related to Double Scoring: In 2009, 15% of all Teaching Events submitted were double scored. In 2010, 10% were double scored. Inter-scorer agreements were at acceptable levels. 

Modifications made to assessor selection, training, recalibration: In 2009-10 STEP went from a full day to a day and a half training sessions for new scorers and from half a day to one full day for experienced scorers. In 2010-11 all assessors will have a 2-day training session.

2) Summary of data: Teacher candidate evaluations of summer school experience
STEP administers an annual on-line survey at the end of the summer quarter to its teacher candidates. The survey prompts teacher candidates for their perceptions of the extent to which they were able to meet the goals of the summer school, the extent to which they had opportunities to observe teaching and learning in classrooms, and the extent to which they had opportunities to contribute to student growth and development.

In summer 2008, the five week clinical experience for STEP secondary candidates began at Buchser Middle School in Santa Clara on June 30th, 2008. Sixty-seven teacher candidates were assigned to work with 17 experienced teachers in 32 different classes, serving the learning needs of over 600 middle school students. 

· Approximately 85% of candidates enjoyed working with middle school students in an authentic school setting.
· Approximately 80% of candidates found that observing teaching and learning in classrooms other than their own was useful or extremely useful.
· Approximately 70% of candidates enjoyed working collegially with a team of teachers and teacher candidates.
· Approximately 65% of candidates appreciated observing and learning alongside experienced cooperating teachers.

· Approximately 55% of candidates felt they had the opportunity to observe and assess student’s growth and development in literacy and numeracy. About 30% of candidates felt that they had the opportunity to contribute to growth by focusing on literacy strategies.
In summer 2009, the five week summer school for secondary candidates took place at Cabrillo Middle School in Santa Clara, a new site for the summer program. The Cabrillo campus provided a smaller, more intimate setting than previous sites, as the school was originally built to serve middle school students and classrooms are clustered in pods. Sixty-four teacher candidates were assigned to work with 17 experienced teachers in 34 different classes, serving the learning needs of over 700 middle school students. 
· Approximately 95% of candidates enjoyed working with middle school students in an authentic school setting.
· Approximately 95% of candidates found that observing teaching and learning in classrooms other than their own was useful or extremely useful.
· Approximately 79% of candidates enjoyed working collegially with a team of teachers and teacher candidates.
· Approximately 72% of candidates appreciated observing and learning alongside experienced cooperating teachers.

· Approximately 67% of candidates felt they had the opportunity to observe and assess student’s growth and development in literacy and numeracy. About 50% of candidates felt that they had the opportunity to contribute to growth by focusing on literacy strategies.

In summer 2010, STEP implemented the first STEP/ Sunnyvale School District summer program partnership. Classes were held at Columbia Middle School in Sunnyvale. STEP initiated the connection with the Sunnyvale School District after learning that its long-term partnership with the Santa Clara School District was in jeopardy due to significant district budget constraints, leading to far-reaching changes and significant reductions to Santa Clara’s summer school program.

· Approximately 95% of candidates enjoyed working with middle school students in an authentic school setting.
· Approximately 90% of candidates found that observing teaching and learning in classrooms other than their own was useful or extremely useful.
· Approximately 94% of candidates enjoyed working collegially with a team of teachers and teacher candidates.
· Approximately 92% of candidates appreciated observing and learning alongside experienced cooperating teachers.

· Approximately 86% of candidates felt they had the opportunity to observe and assess student’s growth and development in literacy and numeracy. About 66% of candidates felt that they had the opportunity to contribute to growth by focusing on literacy strategies.

Specific responses to questions regarding the stated goal of the joint summer school program are offered below:

	To what extent were you able to meet the goals for the (joint) Summer School experience?

    -To get to know and work closely with middle school students

	
	2008
	2009
	2010

	Not at all
	0%
	0%
	0%

	 2
	0%
	0%
	0%

	 3
	5%
	3%
	4.1%

	 4
	36%
	29%
	20.5%

	To a large extent
	59%
	68%
	75.3%

	N=
	64
	63
	73


	To what extent were you able to meet the goals for the (joint) Summer School experience?

    -To collaborate with experienced teachers

	
	2008
	2009
	2010

	Not at all
	3%
	0%
	0%

	 2
	16%
	8%
	0%

	 3
	11%
	21%
	8.2%

	 4
	34%
	32%
	35.6%

	To a large extent
	36%
	40%
	56.2%

	N=
	64
	63
	73


	To what extent were you able to meet the goals for the (joint) Summer School experience?

  -To observe and assess students’ growth and development in literacy, numeracy, & discipline-specific content

	
	2008
	2009
	2010

	Not at all
	2%
	0%
	0%

	 2
	11%
	5%
	0%

	 3
	33%
	29%
	13.7%

	 4
	36%
	56%
	52.1%

	To a large extent
	19%
	11%
	34.2%

	N=
	64
	63
	73

	
	
	
	

	Another goal of the Summer School experience was to give you the opportunity to observe teaching and learning in classrooms other than your own. How useful were these observations?

	
	2008
	2009
	2010

	Not at all useful
	2%
	0%
	0%

	 2
	5%
	0%
	0%

	 3
	12%
	3%
	6.9%

	 4
	48%
	33%
	33.3%

	Extremely useful
	33%
	63%
	59.7%

	N=
	64
	63
	72


	 To what extent did you have the opportunity to contribute to student growth and development by working intensively with individuals and small groups of students?

	
	2008
	2009
	2010

	Not at all
	0%
	0%
	0%

	 2
	6%
	0%
	0%

	 3
	20%
	13%
	5.5%

	 4
	38%
	40%
	26.0%

	To a large extent
	36%
	48%
	68.5%

	N=
	64
	63
	73


	To what extent did you have the opportunity to contribute to student growth and development by focusing on literacy?

	
	2008
	2009
	2010

	Not at all
	5%
	2%
	0%

	 2
	17%
	17%
	6.8%

	 3
	48%
	33%
	27.4%

	 4
	25%
	41%
	46.6%

	To a large extent
	5%
	6%
	19.2%

	N=
	64
	63
	73


	 To what extent did you have the opportunity to contribute to student growth and development by focusing on subject matter content?

	
	2008
	2009
	2010

	Not at all
	2%
	0%
	0%

	 2
	11%
	2%
	1.4%

	 3
	23%
	25%
	16.4%

	 4
	31%
	43%
	47.9%

	To a large extent
	33%
	30%
	34.2%

	N=
	64
	63
	73


STEP collects and analyzes similar data on the experiences of its multiple subject candidates which generally demonstrate parallel experiences.

3) Summary of data: Survey of STEP alumni
From May-July, 2010, STEP administered two versions of a survey to its alumni. The short version of the survey was administered to the following cohorts: 2000, 2001, 2002, 2003, 2004, 2006, and 2007. The longer version of the survey was administered to the 2005, 2008, and 2009 cohorts. There was a 64% and a 55% response rate for the long and the short survey, respectively. The survey focused on the following areas: current position/activity, current teaching assignment, quality of preparation from STEP, professional perspectives about teaching, future plans, and preferences for teaching contexts.

We are including selected responses to the short survey below to demonstrate the type of data from which we are able to draw to document programmatic strengths and to identify areas for growth. Thus, we report on the alumni’s current positions, their perceptions of their preparation in STEP, and ways in which they would like to stay connected with the program.

	What was your PRIMARY position/activity this school year (2009-10)?

	
	Response Count
	% of All Respondents

	a. Full-time public school teacher
	218
	63.9%

	b. Part-time public school teacher
	7
	2.1%

	c. Full-time private school teacher
	27
	7.9%

	d. Part-time private school teacher
	4
	1.2%

	e. Itinerant teacher (i.e., your assignment requires you to provide instruction at more than one school)
	1
	0.3%

	f. Substitute teacher
	4
	1.2%

	g. Teacher aide
	0
	0.0%

	h. Teaching preschool
	0
	0.0%

	i. Teaching at a college or university
	0
	0.0%

	j. Teacher on leave
	7
	2.1%

	k. Working in a position in the field of education, but not as a classroom teacher
	30
	8.8%

	l. Teacher on special assignment (e.g., district literacy/math coach, BTSA coach, curriculum resource specialist)
	8
	2.3%

	m. Working in an occupation outside the field of education
	35
	10.3%


	How well do you think STEP prepared you to:

	
	Not at all
	Poorly
	Adequately
	Well
	Very well

	Making Subject Matter Comprehensible to Students

	a. Teach the concepts, knowledge, and skills of your discipline(s) in ways that enable students to learn
	0%
	0.94%
	12.26%
	48.11%
	38.68%

	b. Demonstrate knowledge of the subject matter you teach
	0.94%
	1.89%
	17.92%
	43.4%
	35.85%

	c. Develop curriculum that builds on students' experiences, interests, and abilities
	0%
	2.83%
	14.15%
	42.45%
	40.57%

	Assessing Student Learning

	a. Set challenging and appropriate expectations of learning and performance for students
	0%
	3.81%
	20%
	50.48%
	25.71%

	b. Use a variety of assessments (e.g., observation, portfolios, tests, performance tasks, anecdotal records) to determine student strengths and needs to inform instruction
	0%
	3.81%
	21.9%
	41.9%
	32.38%

	c. Give productive feedback to students to guide their learning
	0%
	0.95%
	28.57%
	41.9%
	28.57%

	d. Help students learn how to assess their own learning
	0%
	9.52%
	39.05%
	38.1%
	13.33%

	Engaging and Support Students in Learning

	a. Help all students achieve high academic standards
	0.94%
	1.89%
	32.08%
	42.45%
	22.64%

	b. Relate classroom learning to the real world
	0%
	9.43%
	27.36%
	38.68%
	24.53%

	c. Identify and address special learning needs and/or difficulties
	0%
	2.83%
	41.51%
	38.68%
	16.98%

	d. Teach in ways that support English language learners
	0%
	6.6%
	32.08%
	41.51%
	19.81%

	e. Help students become self-motivated and self-directed
	1.92%
	10.58%
	34.62%
	37.5%
	15.38%

	f. Teach students from diverse ethnic, racial, linguistic, and cultural backgrounds
	0%
	5.66%
	29.25%
	41.51%
	23.58%

	g. Understand how students' social, emotional, physical, and cognitive development influences learning
	0%
	1.89%
	21.7%
	44.34%
	32.08%

	Planning Instruction and Designing Learning Experiences for Students

	a. Use technology in the classroom
	0.94%
	16.98%
	44.34%
	28.3%
	9.43%

	b. Help students learn to think critically and solve problems
	0%
	0.94%
	25.47%
	49.06%
	24.53%

	c. Evaluate curriculum materials for their usefulness and appropriateness for your students
	0.94%
	2.83%
	16.04%
	42.45%
	37.74%

	d. Create interdisciplinary curriculum
	1.89%
	19.81%
	33.02%
	31.13%
	14.15%

	e. Understand how factors in the students' environment outside of school may influence their life and learning
	0%
	2.86%
	22.86%
	40%
	34.29%

	f. Use knowledge of learning, subject matter, curriculum, and student development to plan instruction
	0%
	0.95%
	14.29%
	45.71%
	39.05%

	Creating and Maintaining Effective Environments for Student Learning

	a. Develop a classroom environment that promotes social development and group responsibility
	0%
	7.55%
	16.98%
	49.06%
	26.42%

	b. Develop students' questioning and discussion skills
	0%
	4.72%
	18.87%
	54.72%
	21.7%

	c. Maintain discipline and an orderly, purposeful learning environment
	0.94%
	13.21%
	31.13%
	37.74%
	16.98%

	d. Engage students in cooperative group work as well as independent learning
	0%
	2.86%
	21.9%
	47.62%
	27.62%

	Preparation as a Professional Educator

	a. Provide a rationale for your teaching decisions to students, parents and colleagues
	0.94%
	1.89%
	11.32%
	38.68%
	47.17%

	b. Work with parents and families to better understand students and to support their learning
	0.94%
	6.6%
	33.96%
	37.74%
	20.75%

	c. Conduct inquiry or review research to inform your decisions
	0%
	3.77%
	30.19%
	41.51%
	24.53%

	d. Collaborate with colleagues
	0.94%
	2.83%
	7.55%
	31.13%
	57.55%

	e. Assume leadership responsibilities in your school
	3.81%
	4.76%
	24.76%
	36.19%
	30.48%

	f. Evaluate the effects of your actions and modify plans accordingly
	0%
	0%
	16.04%
	40.57%
	43.4%


	For each of the following items, please indicate your confidence in your subject matter knowledge for teaching (asked of multiple subjects teaching candidates).

	
	Not at all confident
	Slightly confident
	Moderately confident
	Quite confident
	Very confident

	Multiple Subject Teachers

	a. Literacy/Language Arts
	0%
	10.53%
	26.32%
	52.63%
	10.53%

	b. Mathematics
	0%
	15.79%
	15.79%
	63.16%
	5.26%

	c. Health
	5.26%
	42.11%
	42.11%
	10.53%
	0%

	d. History-Social Science
	5.26%
	42.11%
	42.11%
	10.53%
	0%

	e. Physical Education
	5.26%
	42.11%
	26.32%
	26.32%
	0%

	f. Science
	5.26%
	15.79%
	36.84%
	26.32%
	15.79%

	g. Visual and Performing Arts
	15.79%
	47.37%
	21.05%
	10.53%
	5.26%


	In what ways (if any) would you like to stay connected to STEP?

	 
	Response
Count
	Response
Percent

	Monthly newsletter
	196
	25.8%

	Website forum
	86
	11.3%

	Reunion events
	139
	18.3%

	Facebook group
	125
	16.4%

	LinkedIn group
	33
	4.3%

	Stanford Summer Teaching Institute
	162
	21.3%

	Other 
	4
	.5%

	Alumni e-mailings
	9
	1.1%

	Future Cooperating Teacher
	6
	0.7%


4) Summary of data: Exit surveys of graduating teacher candidates
STEP administers an annual survey of its graduating teacher candidates towards the end of the academic year. The survey focuses on candidates’ perceptions of their experience in the following areas: their overall experience in STEP, the perceived usefulness of coursework, clinical placements, the quality of the supervisory, future plans, perspectives on teaching, and preferences for teaching contexts.

We report selected responses to the survey questions for the three cohorts of STEP’08, ‘09, ’10. Data similar to the data we report are examined on a consistent basis to document program strengths and areas of growth. 
Overall perceptions of the program 

	Overall, did STEP meet the expectations you had coming in?

	 
	
	2008 (N=64)
	2009 (N=63)
	2010 (N=62)

	STEP Secondary 
	Exceeded expectations
	62%
	36%
	53%

	
	Met expectations
	36%
	50%
	38%

	
	Did not meet expectations
	2%
	15%
	8%

	 
	
	2008 (N=11)
	2009 (N=22)
	2010 (N=22)

	STEP Elementary
	Exceeded expectations
	73%
	27%
	23%

	
	Met expectations
	18%
	64%
	68%

	
	Did not meet expectations
	9%
	9%
	9%


Overall Perceptions of Program Components (STEP Secondary)
	How helpful was the following aspect of STEP in preparing you as a teacher?



	University coursework overall

	 
	2008
	2009
	2010

	Not very helpful
	0%
	1.6%
	0%

	Somewhat helpful
	6%
	12.7%
	1.6%

	Helpful
	11%
	30.2%
	16.1%

	Very helpful
	50%
	41.3%
	46.8%

	Extremely helpful
	33%
	14.3%
	35.5%

	Response Count
	64
	63
	62


	How helpful was the following aspect of STEP in preparing you as a teacher?



	Clinical placement

	 
	2008
	2009
	2010

	Not very helpful
	0%
	0
	0%

	Somewhat helpful
	3%
	4.8%
	1.6%

	Helpful
	8%
	14.3%
	11.3%

	Very helpful
	22%
	17.5%
	24.2%

	Extremely helpful
	67%
	63.5%
	62.9%

	Response Count
	64
	63
	62


	How helpful was the following aspect of STEP in preparing you as a teacher?



	Supervisory support

	 
	2008
	2009
	2010

	Not very helpful
	5%
	0%
	3.2%

	Somewhat helpful
	2%
	3.2%
	4.8%

	Helpful
	3%
	17.5%
	14.5%

	Very helpful
	25%
	23.8%
	17.7%

	Extremely helpful
	66%
	55.6%
	59.7%

	Response Count
	64
	63
	62


Overall Perceptions of Program Components (STEP Elementary)
	How helpful was the following aspect of STEP in preparing you as a teacher?



	University coursework overall

	 
	2008
	2009
	2010

	Not very helpful
	0%
	0%
	0%

	Somewhat helpful
	9%
	0%
	4.5%

	Helpful
	9%
	40.9%
	18.2%

	Very helpful
	45%
	54.5%
	18.2%

	Extremely helpful
	36%
	4.5%
	59.1%

	Response Count
	11
	22
	22


	How helpful was the following aspect of STEP in preparing you as a teacher?



	Clinical placement

	 
	2008
	2009
	2010

	Not very helpful
	0%
	0%
	0%

	Somewhat helpful
	0%
	0%
	4.5%

	Helpful
	9%
	13.6%
	4.5%

	Very helpful
	9%
	31.8%
	31.8%

	Extremely helpful
	82%
	54.5%
	59.1%

	Response Count
	11
	22
	22


	How helpful was the following aspect of STEP in preparing you as a teacher?



	Supervisory support

	 
	2008
	2009
	2010

	Not very helpful
	0%
	9.1%
	0%

	Somewhat helpful
	0%
	9.1%
	13.6%

	Helpful
	9%
	22.7%
	18.2%

	Very helpful
	55%
	27.3%
	40.9%

	Extremely helpful
	36%
	31.8%
	27.3%

	Response Count
	11
	22
	22


III. and IV.
Analysis of key assessment data and implications of findings
1) Performance Assessment for California Teachers (PACT)

As the tables above show, for both years reported and for both STEP multiple and single subjects, the majority of scores were at levels 3 and 4. Candidates scored particularly high on the planning task, continuing a trend from previous years. We are delighted that scores on the Assessment Task and the Academic Language Rubric were high. Over the past couple of years, we have paid particular attention to these two areas in which scores tended to be somewhat lower than on the other tasks. 

We continue to strengthen the curriculum on the topics of academic language development and on assessment. STEP directors who are in responsible for the practicum seminars routinely communicate with Prof. Claude Goldenberg, the instructor for ED388 – Language Policies and Practices to align assignments, readings and class discussions on the topic of academic language development. Aspects of assessment (summative and formative, formal and informal, standardized assessments, rubric development) continue to be the central topic for the winter quarter seminar.

Based on further analysis of the process of administering and scoring the assessments, Dr. Dey Rose, PACT coordinator, submitted the following report based on our experience with PACT implementation in 2009-10:


What worked:
· All candidates who completed PACT passed. 
· Many Teaching Events represented exceptional work on the part of candidates.

· Several scorers were willing to go “above and beyond” to serve as second or third scorers or to reconcile divergent scores.

· Scorers appreciated having a longer turn-around time for scoring (12 days for multiple subjects and nine days for single subject candidates).

· Double scoring worked well for Teaching Events that were near fails. 

· We met the 10% double scoring requirement. 

· The PACT coordinator was able to have ongoing, productive interactions (in person, by phone, via email) with the candidates, instructors, supervisors, directors and PACT Central.

· Having two trainers for each subject areas was particularly helpful, and even more helpful when they were members of the STEP staff. It often gave us better access to second or third scorers when needed. 

         
Challenges:

· Approximately 15% of the Teaching Events needed to be resubmitted because candidates left identifying data.

· Videotaping guidelines were problematic for a number of teacher candidates – elementary videos must be from the same day, secondary have different guidelines depending on subject area.


Recommendations:

· All training must include calibration of experienced and new scorers which means extending the time for experienced scorers.

· Information regarding guidelines for videotaping and submission needs to be disseminated better. 

· If candidates include Task # and title (e.g., Task 2, planning Commentary) in the footer or header of each page, it is easier for scorers to go back to the document later to cite evidence. 

2)  Summer School Evaluations 

The stated goals for the summer school for STEP teacher candidates remained essentially the same for the two summer schools of 2008 and 2009 held jointly with the Santa Clara Unified School District and for the summer school of 2010 with the Sunnyvale School District. 

These goals were:

· to get to know and to work closely with middle school students

· to collaborate with experienced teachers and begin learning how to address the California Standards for the Teaching Profession

· to observe and assess students’ growth and development in literacy and numeracy

Overall, the data show that on a scale from 1(not at all) to 5 (to a large extent) a significant majority of candidates perceived that the goals were very well met, rating 4 or 5 on the three questions pertaining to the goals. Furthermore, candidates recognized specific benefits of summer school such as the opportunity to contribute to students’ learning and student growth and development on the one hand, and opportunities to observe teaching and to collaborate with experienced teachers as well as colleagues. 

Based on the data from summer 2008 and as reflected in the data from summer 2009, we enhanced the quality of the summer program. We have done so by strengthening the connection between the summer curriculum and the content of the subject-specific Curriculum and Instruction in STEP. We were able to do so by formalizing communication between the STEP candidates and Ruth Ann Costanzo, Director of Clinical Work in STEP and the Elementary and Secondary Summer School Coordinators, as well as communication between STEP administrators and the Santa Clara District administrators. 

As the data from 2010 show, the new partnership with Sunnyvale School District seems to be particularly successful and promising as significantly larger proportions of students reported more positive responses to the various aspects of the summer program. Through strong collaboration, STEP and District administrators jointly interviewed and offered positions to the summer school administrators and teachers. A majority of the STEP Secondary summer school teachers were STEP graduates. Thus, teachers and administrators were better prepared to model best practices and offer quality mentoring and support to candidates. 

Based on additional feedback from cooperating teachers and candidates regarding the fact that some assignments from the Literacies course seemed to asks for students to be absent from class for interviews, we need to make sure that there is even better coordination between the middle school curriculum and some of the assignments for the summer Literacies course in Secondary. The candidates felt that although the assignments were useful and valuable, they required too much time away from the classroom for some of the students. 

3)  Survey of STEP Alumni

Three-quarters of the STEP alumni who responded to the alumni survey are currently classroom teachers – with a majority of those being full-time public school teachers (63%) and 8% being private school teachers. Almost 9% are working in a position in the field of education and are not classroom teachers, and about 10% are working in an occupation outside the field of education. Thus, STEP alumni seem to stay in the classroom and in the field of education at higher rates than the national averages. 

When asked to reflect upon how well the program prepared them for specific parts of their jobs, alumni reported that, overall, STEP had prepared them well or very well. Respondents feel particularly well prepared to do the following: teaching the concepts, knowledge and skills of their discipline(s) in ways that enable students to learn; providing a rationale for their teaching decisions to students, parents and colleagues; and collaborating with colleagues.

Eighty percent of the respondents to the long version of the alumni survey are secondary teachers. Multiple subject teachers are generally confident in their subject matter knowledge for teaching – particularly in literacy/language arts and math. Both multiple and single subject teachers are generally confident with specific aspects of their teaching. Multiple subject and single subject teachers are most likely to be quite or very confident at the following: developing a strong rapport with their students; teaching students with different cultural backgrounds from their own; and planning effective lessons that support student learning. 

Relative to other responses, alumni felt less well prepared in using technology in the classroom and creating interdisciplinary curriculum. We recognize that learning how to successfully incorporate technology and social media into effective teaching with the goal of supporting students learning is an area that needs further attention and resources. Thus, we are making this topic a central topic of conversations with STEP faculty, colleagues in the School of Education who are experts on educational technology, STEP alumni, and teacher candidates for the current academic year. We have enlisted the assistance of Prof. John Willinsky, one of the foremost scholars and a STEP faculty member who is working on developing a theoretical as well as a practical module to be included in the STEP curriculum for the academic year 2011-2012.

In response to ways STEP alumni would like to remain in contact with STEP and their colleagues, over 25% indicate they would like to receive a newsletter from STEP. Other popular suggestions included participating in the Stanford Summer Teaching Institute, participating in reunion events, and being part of a Facebook group. In response, STEP has created a Facebook group and a LinkedIn group. We routinely send emails to alumni informing them about job opportunities, about special events at the university and in the School of Education, and about the Summer Teaching Institute. We also have many alumni at our partner schools and other schools working with STEP as cooperating teachers. 

The STEP elementary cohorts held a reunion event in June 2010 to bring together the first five cohorts (from 2005-2010) and to celebrate the fifth year of the program. This was the reunion event held for STEP Elementary alumni.

4)  Exit Survey of Graduating Candidates

The results of the exit survey of graduates (the STEPpin’ Out Survey) are submitted yearly to the Dean and the Associate Deans of the School of Education, to the STEP Steering Committee, and to STEP faculty and staff. These reports serve as impetus for productive conversations, program evaluation and subsequent plans for programmatic changes and enhancements.

Overall, being part of STEP has consistently met or exceeded candidates’ expectations. The strong connections between university coursework and clinical work (field placements and supervisory groups) are recognized in the high proportions of positive ratings from year to year. 

Survey responses to questions about specific courses provide us with opportunities to recognize our strengths and problem-solve with instructors when necessary. We discuss ways in which we can align various pedagogical approaches, connect readings and assignments across courses and with the experiences candidates have in their clinical placements, and how assessments (both of university work and clinical work) reflect our candidates’ performances. 

For example, in response to course evaluations, periodic and routine check-ins with students, and the survey of graduates, changes have been made in courses on visual and performing arts, physical education, health and history for multiple subject candidates. The Visual and Performing Arts has become a quarter long course of 10 sessions. Also, we have partnered with Stanford Lively Arts to engage the partner schools with the performing arts by offering free tickets to selected performances and free transportation to campus for K-12 students. Health and physical education have been integrated into the elementary seminar curriculum. In fall, students are asked to complete an assignment providing descriptions of their placement school and district’s health and physical education resources, and describe at least one idea for a physical education activity that can be done in particular grade levels. 
Another example was the introduction of the pre-fall term for secondary candidates in 2008-09, as moved Classroom Management and extended the secondary seminar. ED284, Teaching and Learning in Heterogeneous Classrooms was and is continued to be offered in the fall instead of the winter quarter. These changes reflect a need to balance coursework among the four quarters and an effort to provide candidates with strategies at a time when they are most needed in their clinical placements.
Feedback from candidates and supervisors, from partner school administrators and cooperating teachers serves to strengthen and improve clinical placements and professional relationships with schools. We are working on recruiting more and more STEP alumni to become cooperating teachers to make the connections between university coursework and practice smoother and more coherent. We are supporting the supervisors through continued professional development and are keeping them informed about course assignments, candidates’ academic performances so as to improve the support they can provide to their supervisees. 

We are constantly examining the relationships between STEP and K-12 schools who partner with us in preparing new teachers. Our goal is to provide teacher candidates with solid theoretical knowledge and strong practical experiences, thus preparing them well for the next stage of their professional careers. 
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