CCTC Program Standard 1: Program Design

The professional teacher preparation program and its prerequisites include a purposeful, developmentally designed sequence of coursework and field experiences that effectively prepare candidates to teach all K-12 students and understand the contemporary conditions of schooling.  The sequenced design of the program is based on a clearly stated rationale that has a sound theoretical and scholarly foundation anchored to the knowledge base of teacher education.  By design, the program provides extensive opportunities for candidates to(a) learn to teach the content of the state adopted K-12 academic content standards to all students; to use state-adopted instructional materials; and to assess student progress and to apply these understandings in teaching K-12 students; (b) know and understand the foundations of education and the functions of schools in society; and (c) develop pedagogical competence as defined by the Teaching Performance Expectations (TPEs) provided in the Appendix. A Teaching performance assessment that fairly, validly and reliably assesses the TPEs is embedded by design in the program.

1(a)
The design of the program and the selection of prerequisites are clearly grounded in a well-reasoned rationale, which draws on sound scholarship and theory anchored to the knowledge base of teacher education, are articulated clearly, and are evident in the delivery of the program’s coursework and fieldwork.

The Stanford Teacher Education Program (STEP) is a year-long graduate school program of the Stanford University School of Education (SUSE). STEP is a post-baccalaureate program that offers candidates attainment of either a California Preliminary Single Subject Credential (STEP Secondary) or a California Preliminary Multiple Subject Credential (STEP Elementary) as well as a Master of Arts in Education. All STEP candidates, admitted yearly in cohort groups of 65-70 in STEP Secondary and 20-25 in STEP Elementary, follow a rigorous and coordinated schedule of coursework and clinical experiences over the course of four academic quarters.  The 12-month program is designed to help candidates gradually develop the knowledge base, pedagogical skills, modes of inquiry, and reflective practice required for success as a beginning teacher.  STEP’s Conceptual Framework describes how the knowledge base of teacher education guides the program's coursework and fieldwork and serves as the primary evidence for this standard (see STEP Conceptual Framework document). 

As students in a graduate level program, STEP candidates are expected to have completed a rigorous undergraduate program of study. Single Subject candidates typically complete a program of study (usually a major) closely related to the field they will teach, and Multiple Subject candidates have demonstrated strong preparation across key content areas. Thus, the design of STEP assumes that much of the initial grounding in subject matter has been acquired during the undergraduate years. 

STEP Elementary is currently designed as a Stanford coterminal Master’s and Credential degree program. Stanford coterminal programs allow university undergraduates early admission into a post-baccalaureate Master’s degree program. This structure for STEP Elementary combines a purposeful and carefully designed set of program prerequisites completed during the undergraduate years with a year-long graduate school program leading to both a California Multiple Subject Credential and a Master of Arts in Education from the Stanford University School of Education (SUSE). Undergraduate students interested in Multiple Subject teacher certification are advised and guided through a developmentally designed sequence of program prerequisites during their junior and senior years. 

The Bilingual, Cross-cultural, Language and Academic Development (BCLAD) pathway in STEP Elementary is a natural outgrowth of the Stanford University School of Education’s historical leadership role in the education of English learners. This nationally-recognized leadership stems from the scholarship and theory produced by Stanford professors such as Claude Goldenberg, Kenji Hakuta, Amado Padilla, and Guadalupe Valdés, among others. STEP provides specialized experiences and content for BCLAD candidates in order to help them develop competencies related to the linguistic, cultural, ethno-historic, programmatic, and legal aspects of teaching in bilingual settings.

The STEP curriculum includes five strands of coursework, as detailed in the figures below.  While courses change somewhat each year based on evaluations and instructors’ joint planning, the overarching goals and shape of the curriculum are stable, and the schedule of the year’s coursework is presented to candidates in the student handbook upon their arrival to the program.







Figure 1.1
The STEP Secondary Curriculum: 2007-2008

	Strands/Courses


	Summer
	Fall
	Winter
	Spring

	Social and Psychological Foundations
	ED167: Educating for Equity and Democracy


	ED240: Adolescent Development and Learning
	
	(Elective)

	Curriculum and Instruction


	ED262-268A: C&I
	ED262-268B: C&I
	ED262-268C: C&I
	(Content elective)



	Language and Literacy
	ED166: The Centrality of Literacies in Teaching and Learning


	
	ED388A: Language Policies and Practices
	

	Pedagogical

Strategies
	
	ED240: Classroom Management
	ED284: Teaching in Heterogeneous Classrooms


	ED285X: Supporting Students with Special Needs

	
Practicum & Student Teaching
	
ED246A-D: Secondary Teaching Seminar

	
	Orientation

Building Community
	Building Community

Adolescent Health
	Building Community

Classroom Assessment
	Building Community
PACT & Portfolio

	
	
Placement #1
	Placement #2
	
Placement #2
	
Placement #2



	Figure 1.2


The STEP Elementary Curriculum: 2007-2008

	Strands/Courses


	
Prerequisite Courses
	Summer
	Fall
	Winter
	Spring

	Social and Psychological Foundations
	PSY60/60A: Child Development


	Ongoing focus on developmental and varied needs of students across the curriculum
	
	
	

	
	ED144X: Child Development

& Schooling


	
	
	
	

	
	103B: Race, Ethnicity, and Linguistic Diversity in Classrooms


	ED167: Educating for Equity and Democracy
	Ethics in Teaching

(embedded in 246F: Practicum)
	
	

	
	103C: Educational Policy, Diversity, & English Learners


	
	
	
	

	Language Development, Literacy, and Language Arts
	ED103A: Seeing a Child through Literacy


	ED228E: Becoming Literate in School I
	ED228F: Becoming Literate in School II
	ED228G: Becoming Literate in School III
	ED228H: Literacy, History and Social  Science



	
	
	
	ED264E: Métodos y Materiales en los Salones Bilingües (BCLAD only)
	ED388A: Language Policies and Practices 
	

	Curriculum & Instruction Across the Disciplines
	219E: Visual Arts in Elementary Education
	ED263E: Quantitative Reasoning &  Mathematics I 
	ED263F: Quantitative Reasoning &   Mathematics II
	ED263G: Quantitative Reasoning &   Mathematics III
	ED267E: Development of Scientific Reasoning and Knowledge 

	Pedagogical Strategies
	
	ED244E: Classroom Culture & Management
	ED244F: Classroom Culture & Management
	
	

	
	
	
	ED285X module 1: Supporting Students with Special Needs
	ED285X module 2: Supporting Students with Special Needs
	ED285X module 3: Supporting Students with Special Needs

	Practicum & Student Teaching
	
	ED246E: Elementary Teaching Seminar (Practicum) 


	ED246F: Elementary Teaching Seminar (Practicum)
	ED246G: Elementary Teaching Seminar (Practicum)
	ED246H: Elementary Teaching Seminar (Practicum)

	
	Varied experiences with youth
	Orientation/ Placement # 1
	Placement #2
	Placement #3
	Placement #3


Additional topics covered in ED246E-H: Elementary Teaching Seminar include health, physical education, technology, assessment, and planning.

1(b)   
In the program and its prerequisites, coursework and fieldwork are designed and  sequenced to reflect principles of teacher development, and to address the emerging, developing needs of prospective classroom teachers enrolled in the program. The program design is informed by adult learning theory and research.

STEP’s program of study and clinical experiences illustrate a commitment to the principles of a spiral curriculum and therefore to the importance of continually introducing, considering, experiencing, reflecting and reconsidering ideas and strategies. Each thematic strand in the figures above addresses a central aspect of the knowledge base of teaching and seeks to develop candidates’ knowledge, skills, and dispositions through connections between coursework and clinical work.

STEP Secondary
The STEP Secondary curriculum is designed so that candidates develop an increasingly complex understanding and appreciation of their students. In the summer, ED166: The Centrality of Literacies in Teaching and Learning supports the candidates’ understanding of their students as individuals who are developing their literacy. ED167: Educating for Equity and Democracy course extends that understanding by encouraging reflection about students as members of society at large and of communities that support (or hinder) their learning. In the fall, in ED240: Adolescent Development and Learning, candidates are introduced to thinking about adolescents beyond commonly held stereotypes (e.g., they are ruled by their hormones) so that candidates appreciate the multiple, contextualized aspects of student identity and development. Themes introduced in ED167: Educating for Equity and Democracy are reinforced in this course as candidates explore how students’ complex realities in and out of the classroom affect their identity and development. 

Armed with a framework for developing their practice, candidates begin to work on general classroom management and planning in the fall quarter in courses like ED244: Classroom Management and ED246B: Secondary Teaching Seminar. The subject-specific curriculum and instruction courses focus on planning, instruction, and assessment in the various content areas that candidates are preparing to teach. This focus on curriculum and classroom organization is informed by candidates’ work in ED240: Adolescent Development and Learning. In winter quarter, candidates begin to think more broadly as they develop a curriculum unit in their curriculum and instruction course, a unit that they later implement in their field placements.  Here they begin to think about students in more nuanced and sophisticated ways and design instruction that meets the needs of English learners and special needs students. They further explore issues of classrooms as social systems in ED284: Teaching and Learning in Heterogeneous Classrooms. They also take ED388A: Language Policies and Practices to extend their skills for teaching second language learners. ED285X: Supporting Students with Special Needs furthers candidates’ basic knowledge, skills, and strategies for teaching students with learning difficulties. By spring, most candidates are fully engaged in independent student teaching, and they deepen their analysis of practice as they develop the Teaching Event for PACT and their graduation portfolio. In this Teaching Event they videotape, analyze, and reflect on their teaching and their students’ learning. This year-long emphasis on the complexity of teaching individual students in the social system of the classroom supports STEP’s goal of having the candidates engage in an ongoing analysis of their teaching and responsiveness to students.

Each course includes analysis and assignments that link directly to the classroom as part of student teaching. A number of courses require case studies that build sequentially upon one another.  For example, 

· In the summer, during ED166: The Centrality of Literacies in Teaching and Learning, candidates complete a case study of the literacy development of a child in their classroom.  

· In the fall, in ED240: Adolescent Development and Learning, candidates write a case study of an adolescent from their clinical placement; the case focuses on describing and understanding the student through a developmental-contextual perspective.  

· In the spring, in ED285X: Supporting Students with Special Needs, candidates write a case study of a student with special needs from their clinical placement.

These case studies progressively widen the scope of the candidate’s inquiry into aspects of one student’s learning to include the examination of that learning in broader contexts.

STEP Elementary
The STEP Elementary curriculum also illustrates the principles of a spiral curriculum. For instance, candidates address issues in language development, reading/literacy, and language arts in a developmentally sequenced fashion. As undergraduates, students first encounter the foundations of linguistics, language development, and emergent reading in a prerequisite course, ED103A: Seeing a Child through Literacy. This course experience also entails participation in a well-orchestrated and scaffolded tutoring program in local, diverse public school settings. During the credential year, candidates take a three-quarter sequence in language, literacy and language arts. Candidates first explore the nature of emergent readers and writers (at all grade levels) and the strategies needed to navigate the emergent stages of reading successfully. Later, candidates focus on developing strategies for the teaching of fluent readers and writers. In these courses, candidates also explore the core ideas about teaching second language learners and students with special needs. While moving through this three-quarter sequence, Multiple Subject candidates also complete the related Teaching Event Task to be included in their final PACT Teaching Event materials. As a final course in this strand, candidates take ED388A: Language Policies and Practices to extend further their skills for teaching second language learners and to explore relevant state and federal policies. An overall goal of the strand is for candidates to become increasingly analytical about their teaching and responsive to diverse student strengths, interests, and needs.

Multiple Subject candidates experience a developmentally appropriate sequence of courses, assignments and field experiences across the other strands of the program curriculum. In this way, these essential topics and others are revisited over time with slightly different foci and increasing levels of complexity. This type of practice helps candidates build on earlier concepts and understandings, and at the same time serves as a model for developing spiraling curriculum to enhance student learning in their own classrooms. Additionally, each credential course includes analysis and assignments that link directly to the student teaching classroom.

Clinical Work
In addition to links between coursework and fieldwork experiences, the STEP curriculum also reflects principles of teacher development and adult learning theory in the use of a graduated responsibility approach to student teaching (see Graduated Responsibility document). In this approach, candidates begin by observing and assisting in the classroom of a cooperating teacher with supportive assignments to guide their observations and debriefings. They plan sessions with the support of the cooperating teacher, university supervisor, and course instructors. Studies of novice and expert teachers have documented that the capacity to perceive the patterns and important variables in classroom interactions is an aspect of expertise that must be developed and is not usually present in novice teachers. Over time, the candidate takes on increasing responsibility for planning and teaching individual lessons and units of instruction until they assume independent student teaching (see Program Standard 15). 

STEP benefits from the advice and support of a faculty advisory board and the STEP Steering Committee. Members of the Steering Committee are faculty who have had teaching responsibilities in STEP and whose scholarship and interests have contributed to the development of the knowledge base of teaching and teacher education. Their professional guidance and recommendations provide important input to the design of the STEP university-based and school-based curriculum. For a list of STEP Steering Committee members and their scholarship, see NCATE Standard 5/CCTC Program Standard 3. 
1(c)
Throughout the program, coursework and field experiences are interrelated to form a cohesive set of learning experiences for each teacher candidate. Each candidate gains a clear understanding of the realities of California public education.

The STEP Conceptual Framework addresses the program’s commitment to the interrelation of course and fieldwork as follows:  

Educators learn by studying, doing, and reflecting; by collaborating with other professionals; by looking closely at pupils and their work; and by sharing what they see. The development of theoretically sound professional practice cannot occur either in college classrooms divorced from engagement in practice or in school classrooms removed from knowledge and theories that result from rigorous scholarship. Professional learning in both schools of education and P-12 schools should provide opportunities for research and inquiry, for trying and testing, for talking about and evaluating the results of learning and teaching. The intersection of theory and practice occurs most productively when questions arise in the context of real work-in-progress, in schools and with pupils, informed by research and disciplined inquiry. 

These principles underlie the programmatic design of STEP, which brings together university- and school-based curricula. This design integrates the many areas of knowledge that inform effective teaching and provides opportunities for observing, planning, and practicing pedagogical approaches in multiple clinical contexts. The capacity to look at classroom events empirically and analytically and to merge theory and practice is critical to the process of effective teaching and leadership. To be constructive, this reflection is informed by knowledge about learning and teaching and based upon the effects of one's actions on learners.     
STEP’s commitment to the interrelation of coursework and fieldwork is illustrated in a number of ways. Common standards represented by the California Standards for the Teaching Profession (CSTPs) and the Teaching Performance Expectations (TPEs) are the organizing frameworks for both coursework and fieldwork at STEP. These standards are the basis for the observation rubric and assessment instrument used by cooperating teachers and supervisors to support and evaluate candidate performance in the field placement. Cohesiveness among learning experiences in STEP is further supported in the way that California content standards and curriculum frameworks are integrated into coursework and assignments. The curriculum and instruction courses draw on the academic standards in each content area and include field-based assignments that require candidates to use strategies linked to the standards, as well as to students’ needs and interests. Course assignments that draw on practice are an important mechanism for building coherence throughout the program.

To ensure that all of the program’s candidates gain a clear understanding of the realities of California public education, candidates are placed in public schools for the entire school year, beginning with the summer school experience in which all candidates observe and participate in STEP’s specially co-designed program with the Santa Clara Unified School District. Additional placements occur during the regular academic year, lasting until final exams and graduation in the spring. In the STEP/Santa Clara summer school program candidates work with learners from different backgrounds, including significant numbers of English language learners. The majority of students at the middle school were English Learners: 35% were designated as Limited English Proficient (LEP), 17% were Redesignated as Limited English Proficient (R-LEP), and 6% were designated as Fully English Proficient (FEP). The remaining 42% of the students were reported as coming from English-speaking households. At the K-8 summer school, 58% of the students were English Learners, among them 25% were LEP and 17% were R-LEP (See ELL Data Summer 2007).
Building upon their experiences working with diverse students during summer school, STEP candidates complete the year-long clinical placements in schools that are representative of California public education: most of the schools have student populations in which more than 50% of students are members of racial/ ethnic “minority” groups, and virtually all schools have significant proportions of linguistic minority students. Within these schools, candidates work in classrooms that have greater proportions of new immigrants or previously low-achieving students than the school as a whole (see Demographics of P-12 Students in STEP Clinical Sites for 2007-08).

In addition to fieldwork experiences, STEP courses include readings and course discussions on topics related explicitly to California public education. For example, in ED228E: Becoming Literate in School, Multiple Subject candidates engage in discussions of literacy standards and accountability in the state of California. In ED240: Adolescent Development and Learning, Single Subject candidates use a case-study of a California high school from Made in America by Laurie Olsen (1997) to understand how the state used policy to meet the needs of increasing numbers of English language learners. In ED388A: Language Policies and Practices, Single and Multiple Subject candidates learn about the California state ELD standards and strategies for working with English language learners within the current policy context (see syllabi).

1(d)
In conjunction with the subject matter requirement for the teaching credential, each candidate in the program understands the state-adopted academic content standards for students.  The candidate learns how to teach the content of the standards to all students, use state-adopted instructional materials, assess student progress in relation to scope and sequence of the standards and apply these understandings in teaching K-12 students.

In its curriculum and instruction courses, coordinated with field assignments, STEP provides substantive instruction and supervised practice that effectively prepares each candidate to plan and deliver content-specific instruction. This instruction draws on the state-adopted academic content standards for students, the curriculum framework in each content area, and the fundamental principles and ideas of each discipline. The program provides multiple opportunities for candidates to apply the Teaching Performance Expectations (TPEs) to instruction in each of the designated subjects, and to learn, practice and reflect on the specific pedagogical knowledge and skills that comprise the subject-specific TPEs. In the program, each candidate demonstrates a basic ability to plan and organize instruction to foster student achievement of state-adopted academic content standards; use instructional strategies, materials, technologies and other resources to make content accessible to students, including state-adopted materials; and interrelate ideas and information within and across major subdivisions of each subject.

Effective practice relies on subject matter knowledge that allows teachers to organize content so that students can create useful cognitive maps of the terrain, see connections among ideas, and apply learning to new problems and situations. Teachers can better scaffold student learning when they understand the core ideas in a discipline and how these ideas structure knowledge, how they relate to one another, and how they can be tested, evaluated, and extended. Teachers use this knowledge of subject matter flexibly to address how students generate ideas, how inquiry in a field is conducted, and what disciplinary reasoning entails. Teachers can see how ideas connect across fields and to everyday life so that they can select examples, pose problems, and describe applications. Multiple Subject candidates are expected to have completed an undergraduate program of study that includes a broad liberal arts education, a completed undergraduate major, and a well-rounded competence in all subject areas relevant to elementary teaching. Additionally, Multiple Subject candidates are required to pass the California Subject Examinations for Teachers (CSET) as a measure of the breadth of their understanding in the content areas. All Single Subject candidates verify subject matter competency through either an approved subject matter program or through the CSET. If transcript evaluation uncovers gaps in content preparation, candidates are counseled into appropriate courses before they enter STEP or during the STEP year.

Although STEP’s design assumes that much of the initial grounding in subject matter will be acquired during the undergraduate years, the program recognizes that the ways in which content is learned as a student are not a fully adequate base for the subject matter knowledge needed by teachers. To build upon the content knowledge with which candidates enter the program, STEP Secondary provides a three-quarter, nine-month sequence of courses in five subject areas: ED262A, B, and C: Curriculum and Instruction in English; ED268A, B, and C: Curriculum and Instruction in History-Social Science; ED263A, B, and C: Curriculum and Instruction in Mathematics; ED267A, B, and C: Curriculum and Instruction in Science; and ED264A, B, and C: Curriculum and Instruction in World Languages (see syllabi). STEP Elementary has two three-quarter curriculum and instruction sequences in ED228E, F, and G: Becoming Literate in School and ED263E, F, and G: Quantitative Reasoning and Mathematics, as well as one quarter courses in ED267E: Development of Scientific Reasoning and Knowledge and ED228H: Literacy, History, and Social Science (see syllabi). Health, physical education and the arts are covered in the ED246E, F, G, and H: Elementary Teaching Seminar sequence (see syllabi) and/or through prerequisite requirements. The C&I sequence is a hallmark of the STEP curriculum. In these courses candidates study learning and teaching strategies, develop lessons, assessments, and curriculum units that they then try out, reflect upon and revise. In the curriculum and instruction sequence, candidates have many opportunities to practice the cycle of planning, teaching, assessing, and reflecting that is embedded in the TPEs.

Evidence of the state standards and framework in curriculum and instruction coursework can be found in the syllabi, required readings, and course assignments, as well as in the graduation portfolio. By holding candidates accountable for teaching the state and national standards, STEP addresses subject matter instruction for its candidates.   

1(e)
Coursework and field experiences utilize a variety of strategies for professional instruction and provide multiple opportunities for candidates to learn and practice the Teaching Performance Expectations in Appendix A.

STEP provides multiple opportunities for each candidate to apply the Teaching Performance Expectations (TPEs) to instruction in each of the designated subjects, and to learn, practice and reflect on the specific pedagogical knowledge and skills that comprise the subject-specific TPEs.  The TPEs are closely aligned with the California Standards for the Teaching Profession (CSTPs), the standards by which STEP assesses candidates’ learning and development at each stage of the program.  

For a detailed matrix showing opportunities for candidates to learn and practice the TPEs, see Program Standard 6. A review of course syllabi shows that STEP courses utilize a variety of strategies and assessments for professional instruction, including:

· small and large group discussions

· lectures

· formative and summative assessments

· role plays and simulations

· discussions, analysis, and creation of case studies

· analysis of student work samples

· journaling and keeping logs

· performance assessments

· mini-conferences and gallery walks

· web-based discussion forums

· video analysis

· observation exercises

· portfolio creation

1(f)
By design, coursework and fieldwork comprehensively assist candidates in preparing for an embedded teaching performance assessment (TPA). Candidates are provided opportunities to practice tasks similar to those found in the teaching performance assessment.

As described above, candidates prepare in both coursework and fieldwork for STEP’s summative assessment task, the PACT Teaching Event. Throughout the year candidates have opportunities to build their knowledge, understanding, and professional practices for the core PACT tasks (planning, instruction, assessment, and reflection) and to receive appropriate feedback. (See syllabi and assignments for the curriculum and instruction courses and ED246C&D: Secondary Teaching Seminar). Secondary candidates present their Teaching Event materials at the culminating STEP Exhibition in late May. 

1(g)
The program design includes planned processes for the comprehensive assessment of individual candidates on all competencies addressed in the program. Criteria are established for individual candidate competency, and a clear definition of satisfactory completion of the professional teacher preparation program is established and utilized to make individual recommendations for the preliminary teaching credential.

STEP plans, builds, and maintains an assessment system that provides comprehensive, systematic data on individual candidates’ qualifications and performance, as well as data on the curriculum and outcomes of the program. STEP uses admissions criteria for the assessment of candidates’ potential to become effective teachers. STEP uses formative assessments in a variety of formats and at multiple transition points throughout the program to document candidates’ growth and development. To assess candidates’ qualifications at program completion, it takes into account both Stanford University’s requirements for the Master of Arts degree, as well as the state-approved requirements for eligibility for professional credentialing.

STEP’s standards for individual performance and requirements for program completion are detailed for candidates upon entry to the program in the student handbook under the section title “Program Requirements/Academic Planning” (see STEP Elementary Handbook/ STEP Secondary Handbook). These criteria are used to guide each candidate’s regular check-ins with the STEP directors, who serve as academic advisors to the candidates.  In these conferences the directors discuss strengths and any areas of concern with each candidate. When necessary, they work with the candidate to develop a plan for addressing areas of concern. (See Guidelines for Reviewing Concerns Regarding Suitability for the Practice of Teaching.) The implementation of this plan is monitored by the directors and an advising team that consists of the program directors, the director of clinical work, and the candidate’s supervisor.

At year’s end, the STEP directors and the credential program coordinator review and evaluate the following criteria to determine each candidate’s eligibility for credentialing:  

· Verification of subject matter competence;

· Verification of additional CCTC requirements (character and identification clearance, CBEST, CPR, US Constitution, and, for elementary candidates, RICA);
· Satisfactory completion of coursework for MA degree;
· Satisfactory completion of requirements for clinical work;

· Submission of Graduation Portfolio, including technology certificate and evidence of satisfactory classroom performance;
· Satisfactory performance on the TPA/PACT.

· Recommendation for credentialing by university supervisor and cooperating teacher

BCLAD candidates must also show satisfactory completion of the following:

· Coursework focusing on cultural and linguistic characteristics of the target population; 

· Advanced work in dual language instruction (i.e. ED264E: Methods and Materials in Bilingual Classrooms;
· Ethnohistory exam;
· Spanish language proficiency exam;
· Student teaching in a bilingual classroom with a bilingual certified teacher.
1

