CCTC Program Standard 2: Collaboration in Governing the Program

Sponsors of the professional teacher preparation program establish collaborative partnerships that contribute substantively to the quality and effectiveness of the design and implementation of candidate preparation. Partnerships address significant aspects of professional preparation, and include collaboration between (a) subject matter preparation providers and pedagogical preparation providers; and (b) at least one four-year institution of postsecondary education and at least one local education agency that recruits and hires beginning teachers. Participants cooperatively establish and review the terms and agreements of partnerships, including (a) partners’ well-defined roles, responsibilities and relationships; and (b) contributions of sufficient resources to support the costs of effective cooperation.

2(a) In each partnership, collaboration includes purposeful, substantive dialogue in which the partners contribute to the structured design of the professional preparation program and monitor its implementation on a continuing basis. Collaborative dialogue effectively assists in the identification and resolution of program issues and candidate needs.
The Stanford Teacher Education Program (STEP) seeks to establish collaborative partnerships that contribute substantively to the professional preparation of candidates. Such partnerships develop through purposeful and substantive dialogue between STEP and university departments that provide subject matter preparation on the one hand, and STEP and schools and districts where candidates engage in field experiences on the other.

Collaboration Between STEP and Subject-Matter Providers 

As candidates in a graduate level program, STEP candidates are expected to have completed an undergraduate program of study (usually a major) closely related to the field they will teach. Thus, the design of STEP assumes that much of the initial grounding in subject matter will be acquired during the undergraduate years. 

To attract well-qualified candidates and to open new pathways to teaching, STEP has established a Coterminal Teaching Program at Stanford University. This program directs undergraduates to STEP during their junior or senior year. It relies on close communication among STEP and several departments and interdepartmental programs in the Humanities and Sciences (H&S), including English, Spanish, Physics, Psychology, Linguistics, Biology and Human Biology, the Urban Studies Program, and the Center for the Study of Race and Ethnicity. Through concentrated outreach efforts by STEP faculty and staff, as well as the presence on campus of the Teachers for a New Era project, H&S faculty increasingly encourage qualified undergraduates to pursue a career in teaching. Combined advising of these undergraduates by their departmental advisors and by STEP directors helps them prepare a course of study through which they obtain a thorough preparation in subject matter, an initial orientation to theories and research in education, and early preparation for professional practice (see SUSE website on coterm program). This process also informs STEP about the subject matter preparation of its candidates and encourages dialogue about subject matter knowledge and subject matter pedagogy in the STEP curriculum. 

Recently, STEP was selected by the Woodrow Wilson Foundation as one of four programs nationwide to participate in the Foundation’s initiative to recruit well-qualified undergraduates to pursue careers in teaching. (see http://www.woodrow.org/newsroom/newsitems/WW_TeachingFellowship_NATL_Dec07.php)

Through the creation of a national “Rhodes Scholarship for teaching,” the Foundation will provide a $30,000 stipend for a one-year graduate education program to 25 Stanford undergraduates over three years. These undergraduates will be recommended to STEP by their advisors from their various disciplines and will begin entering the program in summer 2009. Fellows commit to teach in a high-need secondary school for at least three years after graduating from STEP, during which time they will receive intensive mentoring and support. 
Collaboration Between STEP and Local Education Agencies 

STEP’s faculty and staff maintain close, productive relationships with local schools and districts. The position of clinical associate, designed specifically to be a liaison between STEP and its clinical partners, attests to the program’s commitment to these relationships.

STEP draws on these strong relationships when developing clinical placement opportunities for its teacher candidates. STEP seeks to work collaboratively with school partners to define and develop roles, relationships, and expectations relative to the preparation of teaching candidates in their clinical placements. Administrators and faculty at placement sites benefit from this relationship through resources provided by the university, such as professional development opportunities; access to university courses, libraries, and facilities; consultations with faculty, and information about the most current scholarship, research, and policy initiatives.

STEP enjoys a unique collaboration with members of its Council of Partner Schools (see Council of Partner Schools document). Members of the Council represent nine schools and seven different districts and range from small charters to large comprehensive high schools. 

These partner schools are characterized by their engagement in sustained efforts to support the intellectual, academic, and social achievement of all students. The Council meets monthly and brings together representatives from STEP and from the partner schools to engage in joint work in attracting, developing, and retaining teachers, improving teaching and learning, and examining organizational structures. These meetings also allow STEP to share updates on the program, solicit feedback on the clinical experiences of candidates, and discuss how to strengthen fieldwork in the schools. One highlight of the Council’s work is the reciprocal visits by members to each other’s schools. These visits provide opportunities to learn about initiatives that partner schools have launched and to share ideas about common challenges. More than half of the STEP Secondary candidates are placed in partner schools (see Placement Statistics). STEP seeks to establish a similar group of P-8 schools in addition to its close partnership with the Stanford-sponsored East Palo Alto Academy: Elementary charter school. 


The Council of Partner Schools is just one avenue for collaboration between STEP and its partners in the field. STEP directors and staff regularly visit the placement sites and engage in conversations with school administrators and faculty. Twice a year the director of clinical work and STEP’s clinical associates schedule lunchtime visits to placement sites, inviting all cooperating teachers to ask questions, give feedback, and share their experiences in supporting teacher candidates. In addition, because administrators at the field placement sites hire many STEP graduates, they are invited to respond to employer surveys. Data from the surveys inform the subsequent design of candidates’ clinical experiences (see Employer Survey) as well as programmatic enhancements. Faculty and administrators in schools that have partnership relationships with STEP Elementary were surveyed in support of the recent program redesign effort.

The director of clinical work also participates in round-table meetings of the assistant superintendents and directors of curriculum in Santa Clara County. These quarterly meetings are sponsored by the Santa Clara County Office of Education and support collaboration between STEP and partner districts within the county. An awareness of issues related to school achievement, curriculum development, and teacher professional development within these partner districts informs STEP’s clinical experiences.


University supervisors create additional and sustained connections between STEP and the placement sites. Many university supervisors have developed close working relationships with cooperating teachers with whom they have interacted over the years. University supervisors get to know the schools and their students and often contribute their professional expertise through joint planning, supporting candidates and other novice teachers on site, or providing curricular resources. Throughout the year three-way meetings among the university supervisor, cooperating teacher, and teacher candidate provide the opportunity to discuss candidates’ clinical experience and performance. The university supervisors often convey feedback from the field to the STEP directors and bring information from the university to the school sites.

2(b) Collaborative partners establish working relationships, coordinate joint efforts, and rely on each other for contributions to program quality.  In discussing program issues, partners value the multiple perspectives of the respective members, and they draw openly on members’ intellectual knowledge, professional expertise and practical skills.
For the 2007-08 school year, 64 Single Subject candidates are placed in 19 local high schools, and 11 Multiple Subject candidates are placed in eight local K-8 schools, usually in clusters of three to eight candidates per school. All of STEP’s placement sites are accredited by the Western Association of Schools and Colleges, and all are racially, ethnically, and linguistically diverse. Students of color comprise at least 50% of the student populations in half of the placement schools. All candidates are placed in school environments with English learners and generally teach in the most racially, ethnically, and linguistically diverse classrooms within their schools (see Demographics of P-12 Students in STEP Clinical Sites for 2007-08). By making efforts to place cohorts of candidates in a smaller number of schools, STEP can better coordinate joint efforts with the placement sites and invite greater input into program decisions and activities from school partners.
The Santa Clara/ STEP Summer School is a powerful example of joint work dedicated to support the learning of students, candidates, and school and university-based faculty. (See STEP Elementary Summer School Report/ STEP Secondary Summer School Report.) This partnership ensures that the elementary and middle school students who attend the summer school program enjoy a supportive, challenging academic experience. It provides the STEP candidates with many opportunities to interact with students and experience a variety of classroom contexts. STEP faculty and district personnel (e.g., literacy coaches, summer school principals) co-plan the summer school curriculum and contribute to its delivery by the cooperating teachers and the candidates. The Santa Clara Unified School District benefits from this partnership by garnering curricular resources for both the middle schools and the elementary schools, as well as opportunities for the professional development of its teachers. 

2(c) Partners collaborate in developing program policies and reviewing program practices pertaining to the recruitment, selection and advisement of candidates; development of curriculum; delivery of instruction; selection of field sites; design of field experiences; selection and preparation of cooperating teachers; and assessment and verification of teaching competence.
There are a variety of ways by which partners collaborate in developing program policies and reviewing program practices. STEP has consulted with both subject matter providers and school personnel in designing its recruitment efforts and in developing plans for advising and new curriculum initiatives, such as the coterminal program described in section 2(a). The design and redesign of STEP’s curriculum are regularly informed by feedback from graduates and employers, who offer insights about what is working and what needs to be improved. For example, several recent changes have been the result of feedback from cooperating teachers and school administrators. ED244: Classroom Management was added to the fall quarter curriculum after cooperating teachers shared that candidates needed more support in this area than what was provided in the previous summer course. Furthermore, a mathematics curriculum was added to what had been a literacy-only summer school program with Santa Clara Unified School District when cooperating teachers expressed concern about candidates not having enough math experience upon entering the fall placement.  

Based on feedback from partners, STEP has refined the process of selecting field placements.  

Working closely with the school administrators, STEP takes into consideration the overall capacity of the site to support teacher candidates, as well as the potential of individual teachers to serve as cooperating teachers. Considerations related to the master schedule of the schools also become a part of the conversation between STEP and the field sites.

The STEP Steering Committee and the STEP Elementary Advisory Board provide professional guidance and recommendations on the design of STEP’s university-based and school-based curricula, as well as on general policies and practices. These boards include faculty and staff with teaching responsibilities in STEP whose scholarship and interests have contributed to the development of the knowledge base of teaching and teacher education. The STEP Elementary Advisory Board has played an important role in the redesign of STEP Elementary from a strictly coterminal program to a fifth-year post-baccalaureate model. Two principals of schools that partner with STEP Elementary have served on the STEP Elementary Advisory Board. The redesign of STEP Elementary also engaged the feedback and expertise of partners in the field, including cooperating teachers and school administrators. A survey of the partners with whom STEP Elementary worked in its first two years yielded data to inform the STEP curriculum and design of field experiences.

STEP directors serve on steering committees and advisory boards for the Stanford-sponsored charter schools, East Palo Alto Academy. STEP faculty and staff provide professional development and support to teachers in the partner schools through day-long or multi-day workshops and regular consultations. 

STEP participates actively in the Institute for the Recruitment of Teachers (IRT), a consortium designed to “reduce over time the critical under-representation on the faculties of certain minority groups, as well as to address the attendant educational consequences of these disparities.” By recruiting African-American, Latino, and Native American students through an annual IRT recruitment fair and subsequent follow-up, STEP aims to increase its enrollment of minority teacher candidates.

The following table is a summary of STEP’s response to the standard:

Table 2.1

STEP and Partner Activities
	
	Joint 

Responsibility
	University

Responsibility
	District & School

Responsibility

	Recruitment, 

Selection & Advisement of Candidates


	Coordination of candidate advisement in clinical work through extensive communication between cooperating teachers and university supervisors. 
	Academic advisement 
	Advisement of candidates as to specific school and district routines and procedures

	Curriculum Development


	Curriculum to be informed by field and scholarship to support student learning
	Coursework to reflect professional and practical problems and to inform and support performance
	Professional development opportunities for teacher candidates in department, school, and district

	Instruction Delivery
	Courses co-taught by faculty and practicing teachers

Modeling by cooperating teachers and professional staff
	Connections between coursework and clinical work through assignments and performance tasks
	Department and district requirements provide guidelines for delivery of instruction by candidates

	Field Site Selection
	In close collaboration between STEP and district and school administrators
	Provide liaison between STEP and partnership school
	Based on interest of administration and faculty

	Field Experience Design


	Jointly developed placements and rotations (e.g., to experience special education classes) in partnership schools
	Meeting CCTC requirements
	Provide qualified cooperating teachers

Master schedule considerations

	Selection & Preparation of Cooperating Teachers


	Selection always done jointly by STEP and school administration based on cooperating teachers’ and candidates’ interest, expertise and match
	Classroom observations

Provide STEP Handbook

Quarterly workshops

Supervision/staff support
	Identify potential cooperating teachers

Support planning time for cooperating teachers and candidates

	Assessment & Verification of Teaching Competence
	Quarterly assessments by cooperating teachers and supervisors

Recommendation for credentialing
	Observations by university supervisors with specific feedback
Quarterly assessments
	Observations by cooperating teachers and administration with specific feedback

Quarterly assessments


2(d) Through substantive dialogue with subject matter preparation providers, the sponsors of pedagogical preparation programs facilitate candidates' transition into the professional education program by relating the teacher preparation curriculum to significant concepts, principles and values that are embedded in the subject matter preparation of candidates.

As noted in Standard 8(b), STEP’s curriculum and instruction courses are explicitly designed to illuminate and build on the significant concepts, principles, and values embedded in the subject matter preparation of candidates. Beyond these well-established elements of the STEP curriculum, STEP has developed a pathways program for introduction into teaching through a coterminal teaching program at Stanford University. This coterminal program design aims to prepare undergraduates for teaching careers via their subject matter majors and minors (see SUSE website on coterm program).

Furthermore, through the Teachers for a New Era initiative on campus, communication and collaboration among faculty from the Humanities and Sciences and STEP faculty and staff have been expanded and strengthened. 

2(e) The teacher preparation program sponsors establish one or more intensive partnerships with representatives of schools where candidates engage in program-based fieldwork.  The program-based fieldwork component offers opportunities for purposeful involvement in collaborative partnership(s) for the design and delivery of programs by parent and community organizations, county offices of education, educational research centers, business representatives, and teachers’ bargaining agents.  Dialogues pertaining to the overall availability and services of supervising teachers within the fieldwork component include bargaining units that represent teachers at the fieldwork sites.  In internship programs, partnerships with bargaining agents address these program issues as well as those enumerated in Element (c) above.

All school partners are consulted throughout the placement process and during the school year to ensure alignment with candidates’ needs and the needs and capacity of the school site. An administrator liaison at the school site provides input into cooperating teachers’ ability to work effectively with other teachers and offers evidence of practices compatible with STEP’s Conceptual Framework and state-adopted standards for teaching and learning. Classroom observations and one-on-one conversations reveal the content experience, philosophical orientations, and learning and teaching preferences of potential cooperating teachers. Upon gathering this information, the director of clinical work, in consultation with the STEP directors and clinical associates, makes the specific matches between teacher candidates and cooperating teachers.  

In addition to collaborating with school sites to design clinical experiences, STEP also seeks input from the field in designing professional development experiences for cooperating teachers and STEP alumni. For example, STEP and Teachers for a New Era called on cooperating teachers and school administrators to join the Stanford Summer Teaching Institute Steering Committee. Participants in the Stanford for Teachers program, many of whom are cooperating teachers, are also invited to participate in focus groups designed to determine the professional goals of program participants and provide course offerings to meet those objectives.

University supervisors play an important role in STEP’s field experience, as they support the relationship between each teacher candidate and cooperating teacher, mentor the teacher candidate during entry into the profession, and assess the candidate’s progress in classroom teaching. To that end, university supervisors benefit from professional development designed to support their multi-faceted role. STEP has plans to strengthen its professional development curriculum for university supervisors through a partnership with the New Teacher Center (NTC).  STEP will draw on the NTC curriculum to refine the supervisor’s role in conducting classroom observations, mentoring beginning teachers, and facilitating a productive relationship between teacher candidate and cooperating teacher. 

Upon starting STEP, all candidates become members of the Student California Teachers Association (SCTA). Membership in SCTA provides a number of benefits to teacher candidates, including representation at the state and federal level, and statewide and national newsletters discussing education issues from the perspective of educators working under collective bargaining agreements. The majority of STEP teacher candidates work with cooperating teachers who belong to a collective bargaining unit and can answer the candidate’s questions about the role that this association plays in a teacher’s professional life.
As a member of the PACT (Performance Assessment for California Teachers) Consortium, STEP has partnered with PACT administrators and other PACT institutions to develop a teacher performance assessment. Stanford served as a pilot institution for the implementation of PACT, providing feedback about the PACT process, requirements, and rubrics to facilitate its implementation across PACT consortium institutions. STEP also contributes to the consortium’s research on the effectiveness of PACT in measuring beginning teacher performance by making available candidates’ scores and sample Teaching Events. Internally, STEP analyzes PACT scores to evaluate areas targeted for program improvement. 

SUSE and STEP together embarked upon a unique educational effort in fall 2001 by helping to launch a new public high school in East Palo Alto High School, which is now known as East Palo Alto Academy High School. The school, which is the first public high school in this community since Ravenswood High was closed for desegregation in 1976, enrolled 80 ninth graders in the fall of 2001 and added one grade in the subsequent three years. The school demographics reflect the community: about 60% of the students are Latino, 30% are African American, and 10% Pacific Islander and other. The school features a project-based curriculum tied to rigorous standards and performance assessments. The East Palo Alto Academy Elementary School (K-8) opened in the fall of 2006, and now both schools are managed by Stanford New Schools, a non-profit organization. Both schools serve as professional development schools for STEP (see Stanford New Schools website).  In the development of East Palo Alto High School, SUSE and STEP faculty and staff are engaged in dialogue, design, and delivery of instruction with local educators, administrators, community activists, and families.

STEP also supports the work of the Stanford New Schools Corporation, a non-profit formed in collaboration with the Stanford University School of Education to develop and sustain the East Palo Alto Academy High School and the East Palo Alto Academy Elementary School (EPAA-Elementary). Both schools are partners to STEP, and the high school currently sits on the Council of Partner Schools. In addition to placing teacher candidates at these sites, STEP also sponsors professional development and community activities at these schools. For example, STEP Elementary, with the guidance of Dr. Aki Murata, offered a Family Math Day at EPAA-Elementary, in which families were able to participate in math-focused activities facilitated by STEP teacher candidates.
2(f) The sponsors of the teacher preparation program establish a collaborative partnership with the sponsors of one or more professional induction programs for beginning teachers giving priority to those induction programs where program completers are likely to be hired.  The purposes and effective accomplishments of such a partnership include (a) articulating the contents of the professional teacher preparation program and the professional teacher induction program, and (b) facilitating transitions for prospective and beginning teachers.

STEP offers a wide range of career counseling resources to teacher candidates to support candidates’ transition into the profession. In the winter quarter the director of clinical work conducts a series of workshops on resumé-writing, cover-letter writing, and interviewing techniques. The workshop on interviewing techniques is conducted by Steve Stavis, the Assistant Superintendent at Santa Clara Unified School District, and provides unique access to a district’s perspective on the hiring process. The job search series concludes with an annual Mock Interview event in which administrators from STEP’s clinical partner schools are invited to interview candidates in a small-group format. These round-table interviews are conducted by content area and give candidates the opportunity to practice their interviewing skills and get constructive feedback from the administrators and peers. Clinical partners benefit in that they have the opportunity to see which candidates might meet their hiring needs for the upcoming year.  The Mock Interviews are an important highlight in the STEP year as administrators from both STEP and our school site partners come together to prepare candidates for their entry into the profession. STEP administrators supplement the group workshops by providing individual advising to candidates who need further support writing resumés and cover letters, preparing for interviews, articulating career goals, and weighing job offers.

Throughout the winter and spring, many schools around California contact STEP to announce their job openings. STEP shares these announcements with the cohort and directs candidates towards positions that match their individual professional goals. In addition to hearing about job openings directly from schools, STEP also hears from STEP alumni who recruit applicants for their schools from the current cohort. STEP also provides guidance to candidates in preparing for job fairs and other recruitment events and points them towards resources at the Stanford University Career Development Center.
With the support of Teachers for a New Era (TNE), Stanford offers an induction program for teachers in partner schools who do not participate in a district-sponsored BTSA program. Currently four secondary schools and one elementary school participate in this program. Two years ago, TNE and STEP collaborated with local authorized induction providers (Santa Cruz New Teacher Center and Silicon Valley New Teacher Project) to develop and implement a two-year induction program based on the California induction standards and adapted from the New Teacher Center curriculum. STEP directors provide input into the curriculum to ensure alignment with STEP curriculum. Content area mentors are recruited from STEP faculty and STEP’s current pool of university supervisors. Stanford-based program coordinators and lead school-based mentors collaborate with the content area mentors to design and deliver discipline-specific content and pedagogy workshops to program participants. Currently program coordinators are gathering data from participants on the effectiveness of the curriculum and exploring ways to expand the induction program to include new teachers in large comprehensive public elementary and high schools.  

Providing content-area mentors supports the individualization of the induction curriculum. In order to further strengthen the induction experience, the TNE-supported induction program plans to use PACT scores as a benchmark for assessing new teachers’ strengths and needs. Tailoring induction in such a way will allow first- and second-year teachers to target their professional development in specific areas.

2(g) Collaborative partners recognize the critical importance of teacher preparation in K-12 schools and post-secondary education by substantively supporting the costs of cooperation through contributions of sufficient human and fiscal resources.

STEP Elementary, STEP Secondary, and Santa Clara Unified School District (SCUSD) share the costs associated with planning, administering, and delivering the Santa Clara/STEP summer school programs. Santa Clara Unified pays for the summer school program, including the cost of materials and compensation for cooperating teachers. STEP incurs the cost of the Friday morning planning meetings between teacher candidates and cooperating teachers. STEP shares the responsibility of the day-to-day administration of the summer school programs with SCUSD’s summer school principals. Nancy Lobell, the full-time coordinator for the STEP Secondary summer school, is salaried on STEP’s budget and spends 100% of her time at the summer school. At the STEP Elementary summer school site, STEP’s responsibility for administering the program is shared by the STEP director, the director of clinical work, and the STEP Elementary clinical associate, each of whom is salaried on STEP’s budget.

A major resource for professional preparation is the contribution of time and expertise by cooperating teachers. While STEP compensates cooperating teachers modestly (see STEP budget), most of their time is an in-kind contribution from the individuals and schools involved. Partner schools both give and receive other fiscal and human resources in support of this collaborative work. 

STEP offers a variety of resources to complement the contributions made by the individuals and schools involved in supporting STEP’s clinical work. Prior to the start of the school year, STEP offers an orientation workshop for new cooperating teachers, attended by program directors and a panel of veteran cooperating teachers (see New Cooperating Teacher Workshop agenda).  After this program-wide introduction, university supervisors meet individually with all cooperating teachers to review the teacher candidate contract and integration plan, the cooperating teacher handbook, and the program schedule; to confer Visiting Scholar status, which allows access to Stanford facilities and resources; and to answer individual questions. From this point, cooperating teachers work extensively with the supervisors to maintain consistent communication between STEP and the school sites. Early in the school year, STEP hosts an annual Fall Kickoff, which is attended by STEP administration, supervisors, curriculum and instruction instructors, candidates, and cooperating teachers. These events provide an overview of the program and the year, including a description of the STEP curriculum, and STEP course materials (syllabi and key readings) are made available to cooperating teachers. At the beginning of January STEP hosts the Annual Winter Kickoff for cooperating teachers who work with Multiple Subject candidates in the winter/spring field placement.  

In addition to these resources provided through the STEP base budget, STEP also offers professional development opportunities at school sites. For example, last year STEP conducted the first Chemistry Day, facilitated by STEP Clinical Associate Jean Lythcott, in which chemistry cooperating teachers and STEP teacher candidates shared ideas about chemistry curricula. In addition, Rachel Lotan, director of STEP Secondary, facilitates ongoing professional development, including data collection and analysis, for the faculty at Summit Preparatory Charter, one of STEP’s partner schools. Aki Murata, STEP Elementary math faculty member, and candidates in STEP Elementary helped to develop and organize a "family math day" event at the East Palo Alto Academy Elementary school this fall.

An important partner in STEP’s efforts to provide professional development to itsr community of cooperating teachers, alumni, and university supervisors is Teachers for a New Era (TNE). In addition to administrating and funding the induction program for partner schools, TNE also provides funds for the Stanford for Teachers program, a collaborative effort of STEP, TNE, and the Stanford Continuing Studies Program (CSP). The program offers Stanford Continuing Studies courses and units to cooperating teachers tuition-free. Courses in the education department support participants’ content-specific pedagogical growth. TNE also sponsors the Stanford Summer Teacher Institute, a symposium for the STEP community. This annual event provides opportunities for teachers to share ideas about differentiating instruction to meet the needs of all students in heterogeneous classrooms, learn about teacher and student resiliency, and consider ways to use school and classroom data to improve practice (see Stanford Summer Teaching Institute agenda).  

Teachers for a New Era also sustains Stanford’s National Board Certification support group.  STEP and the Stanford University School of Education (SUSE) share the belief that creating a profession of teaching—and a professional preparation program—depends upon the widespread availability of knowledge and standards for practice that provide a basis for teacher development and for program decisions. To that end, Stanford established the group in 1998, and STEP consistently encourages its cooperating teachers and alumni to pursue National Board Certification. This support group provides a forum for area teachers who are applying for Board certification to share videotapes of teaching, analyze practice in light of the standards, and support the development of one another’s teaching. 
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