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EDUC 289: The Centrality of Literacies in Teaching and Learning 
Spring 2026 

 
 
Teaching Team:  

●​ Dr. Tairan Qiu, 邱泰然 (she/her/她), tairan@stanford.edu​  
●​ Estefanía Rodriguez Sanchez (she/her, ella) esrosa@stanford.edu  
●​ Lena Phalen (she/her) lphalen@stanford.edu 
●​ Lisa Teresa Archuleta (she/her/ella) larch@stanford.edu ​ ​       ​  

Course Meeting Time: Thursdays, 3:15 - 6:00 pm ​ 
Course Meeting Location: Barnum Hall 
Office:  

●​ Tairan: Raikes 312 
Office Hours: By appointment  

●​ With Tairan: https://calendly.com/drqiu/officehour  
●​ With Teaching Assistants, via emails above 

 
 
Note: Most of the information you need about assignments can be found here. This syllabus is a working 
document and changes may occur based on our class needs. If there are any changes, you will be notified of 
changes in a timely manner. If you have any questions/concerns, please contact me as soon as possible so we 
can discuss them. 
 

Course Information 
Description 
Teaching is not neutral work. Every pedagogical and curriculum decision shapes how we make classroom 
choices that reflect our beliefs about who belongs, and whose knowledge, languages, cultures, and realities 
matter. Moreover, literacies—the ways we read, write, communicate—define how we make meaning of the 
world around us. Literacies and their enactment are innate, political, and too often invisible in the instructional 
approaches that guide classroom pedagogy. Through a research-based foundation, this course is designed to 
build a socio-cultural grounding in how literacies are enacted and supported both in secondary classrooms and 
in out-of-school settings. How we read textbooks, how we produce content in classrooms, how we socialize 
with peers via mobile devices, and how we literally navigate moving through local communities are all 
determined by our literacy practices and the kinds of cultural identities we bring to bear on the world.  
 
Guiding Questions for Learning Pursuits 
These questions guide what we read, discuss, and do in this class: 

●​ What are contemporary literacies that young people engage in, both in and out of formal school settings?  
●​ How do we prepare teachers to recognize and leverage the contemporary literacies young people engage 

in to support their personal, communal, and academic growth? 
●​ How do they play out in your content area classroom? 
●​ In what ways do literacies transcend disciplinary boundaries, and how do we support student literacies 

across disciplines?  
 

mailto:tairan@stanford.edu
mailto:esrosa@stanford.edu
mailto:lphalen@stanford.edu
mailto:larch@stanford.edu
https://calendly.com/drqiu/officehour
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Course Objectives 
By the end of this course, we expect you to demonstrate an expansive understanding of contemporary literacies, 
their application in your classroom, and how to support students in their reading, writing, and communicative 
practices. Doing this requires interrogating the centrality of literacies in your development as a member of 
today’s society and in the shaping of your teaching subject area. This also requires surfacing and understanding 
your own positionality vis-à-vis race, class, gender, language, disability, and other forms of both visible and 
invisible identities carried into your own learning communities. 
 
Finally, we want to recognize the natural discomfort that often comes with learning. Moving toward a new 
understanding of literacies and our engagement with the world via sociocultural practices of communication, 
production, and embodiment will feel different for each of us in this class. We are asking you to do the personal 
reflection and analysis to recognize your own learning needs in this class as well as to support others who are 
participating in similar yet different trajectories of learning. 
 
Learning as Community ​
Community in this classroom is not assumed; it is intentionally built. That means we each take responsibility for 
listening, showing up, and making space for perspectives that differ from our own. The norms below are not 
rules handed down to you; they are agreements we hold together, and like any living community, they can grow 
and change as we do. 
 
Our Community Norms:  

●​ Be YOU: your full self is an asset to this community. 
●​ Be present: take up space when you have something to offer; make space when someone else needs the 

room. 
●​ Check IN, not OUT, with technology. 
●​ Be a leader: commit to sharing ideas before they feel fully formed, and maintain a generosity of spirit. 
●​ Be open to learning and unlearning in public. 
●​ Listen and question with curiosity; seek to understand before you seek to respond. 
●​ Keep students at the center; their outcomes are why we are here. 
●​ Remember the empty chair, whose voices are missing? 

 
These norms are a starting place, not a finished product. As we grow as a learning community, we will revisit, 
revise, and add to them together. 
 
A Note about Workload 
This course is listed for 2 units of credit, which means that, according to Stanford University, you may be asked 
to complete up to 6 hours of work per week, including class time. In addition to weekly participation in 
whole-class meetings, you are expected to complete approximately 3 hours of work. However, we want to point 
out that some weeks will feel lighter than that, and some weeks will feel heavier. The reading load and the 
complexity of the readings vary. Some assignments ask for deep excavation that takes time to sit with. And all 
of you come to this course with different reading speeds, writing processes, and life circumstances that shape 
how long things take. We’re intentionally designing this course so that what we’re asking you to do is worth 
your time. That also means we need you to actually do the reading, writing, and thinking to the best of your 
ability (which is fluid). If you’re struggling to keep up, please talk to us or any one of us. We’d rather figure it 
out together than have you carry struggles alone. 
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Required Course Texts 
Required Materials 

●​ All required supplementary texts (broadly defined) will be provided electronically via Canvas. Please 
check your Canvas the interactive course schedule REGULARLY.  

 
Recommended Texts & Resources 
Literacies across Disciplines: 

●​ Muhammad, G. (2020). Cultivating genius: An equity framework. Scholastic. Link 
●​ Muhammad, G. (2023). Unearthing joy: A guide to culturally and historically responsive curriculum 

and instruction. Scholastic. Link 
●​ Parker, K. N. (2022). Literacy is liberation: Working toward justice through culturally relevant teaching. 

ASCD. Link 
●​ NCTE Position Statements (on various topics, make sure you intentionally read the reference lists) Link  
●​ Read-Write-Think www.readwritethink.org 
●​ Literacy Matters www.literacymatters.org 
●​ Content Area Literacy www.literacy.uconn.edu/contlit.htm 
●​ Articles from Professional Journals (e.g., The Reading Teacher, Language Arts, and Journal of Adult and 

Adolescent Literacy) 
●​ Content Area Reading and Literacy: Succeeding in Today's Diverse Classrooms by Gillis, V., Boggs, G. 

L., & Alvermann, D. E.  
●​ Subjects Matter: Exceeding Standards Through Powerful Content-Area Reading by Daniels, H., & 

Zemelman, S. 
●​ Texts and Lessons for Content-Area Reading by Daniels, H., & Steineke, N. 
●​ 50 Instructional Routines to Develop Content Literacy by Fisher, D., Brozo, W. G., Frey, N., & Ivey, G. 
●​ What do we actually learn from videos? 

○​ http://blogs.kqed.org/mindshift/2013/05/what-do-we-actually-learn-fromvideos/?utm_source=fee
dly&utm_medium=feed&utm_campaign=Feed%3A+kqed%2FnHAK+(MindShift) 

●​ Contrasting Cases Article 
●​ When Kids Can’t Read: What Teachers Can Do by Kylene Beers Link to text 

○​ Link to summary and main ideas 
●​ Culturally Responsive Teaching and The Brain: Promoting Authentic Engagement and Rigor Among 

Culturally and Linguistically Diverse Students by Zaretta Hammond Link to preview  
●​ Reading for Understanding: How Reading Apprenticeship Improves Disciplinary Learning in Secondary 

and College Classrooms Link to preview  
●​ I Read It, But I Don’t Get It by Cris Tovani Link to preview   
●​ Literacy and learning in the content areas by Sharon Kane Link to preview  
●​ Literacy & Learning Centers for the Big Kids: Building Literacy Skills and Content Knowledge for 

Grades 4-12 by McKnight, K. S., & Lantzy, K. Link to preview  
○​ Link to slides by authors 

●​ Best Practices in Adolescent Literacy Instruction by Kathleen A. Hinchman and Heather K. 
Sheridan-Thomas Link to preview  

●​ Teaching Discipline-Specific Literacies in Grades 6-12 by  Vicky I. Zygouris-Coe Link to preview  
●​ The New Art and Science of Teaching Writing by Marzano Link to book & author site with additional 

resources 
●​ Project READi 
●​ Reading Rockets 

Literacies in Math Instruction 
●​ Common Core Literacy for Math, Science, and Technical Subjects: Strategies to Deepen Content 

https://shop.scholastic.com/teachers-ecommerce/teacher/books/cultivating-genius-an-equity-framework-9781338594898.html
https://shop.scholastic.com/teachers-ecommerce/teacher/books/unearthing-joy-9781338856606.html
https://www.ascd.org/books/literacy-is-liberation?variant=122024
https://ncte.org/resources/position-statements/all/
http://www.readwritethink.org
http://www.literacymatters.org
http://www.literacy.uconn.edu/contlit.htm
http://blogs.kqed.org/mindshift/2013/05/what-do-we-actually-learn-from-videos/?utm_source=feedly&utm_medium=feed&utm_campaign=Feed%3A+kqed%2FnHAK+(MindShift)
http://blogs.kqed.org/mindshift/2013/05/what-do-we-actually-learn-from-videos/?utm_source=feedly&utm_medium=feed&utm_campaign=Feed%3A+kqed%2FnHAK+(MindShift)
https://www.cultofpedagogy.com/contrasting-cases/
https://archive.org/details/whenkidscantread0000beer
https://middlesecondarytoolkit.pbworks.com/f/mainidea111509.pdf
https://www.amazon.com/Culturally-Responsive-Teaching-Brain-Linguistically/dp/1483308014
https://www.amazon.com/Reading-Understanding-Apprenticeship-Disciplinary-Classrooms/dp/0470608315
https://www.amazon.com/Read-but-Dont-Get-Comprehension/dp/157110089X
https://www.amazon.com/Literacy-Learning-Content-Areas-Sharon/dp/1934432067
https://www.amazon.com/Literacy-Learning-Centers-Big-Kids/dp/0999226029
https://www.azed.gov/sites/default/files/2021/06/Literacy_Learning_for_the_big_kids_McKnight%20Handout.pdf
https://www.amazon.com/Practices-Adolescent-Literacy-Instruction-Second/dp/1462515347
https://www.amazon.com/s/ref=dp_byline_sr_book_1?ie=UTF8&field-author=Vicky+I.+Zygouris-Coe&text=Vicky+I.+Zygouris-Coe&sort=relevancerank&search-alias=books
https://www.amazon.com/Teaching-Discipline-Specific-Literacies-Grades-6-12/dp/041566179X
https://www.marzanoresources.com/new-art-and-science-of-teaching-writing.html?gad_source=1&gad_campaignid=22836739605&gbraid=0AAAAApPsLojxpNrkcHqJ-sTFBAxqMS2K-&gclid=CjwKCAjwmNLHBhA4EiwA3ts3mcrRcgp36pjh21XoNY6BTDC9akLrDn8a0hv_cu1HFWhGnB4lvOEjYBoC_usQAvD_BwE
https://www.marzanoresources.com/new-art-and-science-of-teaching-writing.html?gad_source=1&gad_campaignid=22836739605&gbraid=0AAAAApPsLojxpNrkcHqJ-sTFBAxqMS2K-&gclid=CjwKCAjwmNLHBhA4EiwA3ts3mcrRcgp36pjh21XoNY6BTDC9akLrDn8a0hv_cu1HFWhGnB4lvOEjYBoC_usQAvD_BwE
https://projectreadi.org/publications/cm-tr/
https://www.readingrockets.org/
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Knowledge (grades 6-12) by McKnight, K. S. Link to preview  
●​ Literacy Strategies for Improving Mathematics Instruction by Kenney and Hancewicz Link to preview  
●​ From Reading to Math: How Best Practices in Literacy Can Make You a Better Math Teacher by 

Maggie Siena Link to book for purchase 
Literacy in Science Instruction 

●​ Common Core Literacy for Math, Science, and Technical Subjects: Strategies to Deepen Content 
Knowledge (grades 6-12) by McKnight, K. S. Link to preview  

●​ Reading and Writing in Science: Tools to Develop Disciplinary Literacy by Grant, Fisher, and Lapp 
Link to preview  

●​ Language and literacy in science by Wellington, J., & Osborne, J. Link to preview  
Literacies in ELA/Social Science Instruction 

●​ Common Core Literacy for ELA, History/social Studies, and the Humanities: Strategies to Deepen 
Content Knowledge (grades 6-12) by McKnight, K. S. Link to preview  

●​ Building Literacy in Social Studies: Strategies for Improving Comprehension and Critical Thinking by 
Ogle & Klemp Link to preview 

●​ Living literacies: Literacy for social change by Pahl, K., & Rowsell, J. Link to preview  
●​ NCTE Policy Research Brief: Culturally Responsive Approaches to the Teaching of Literature in 

Secondary English Classrooms Link 
 

Grading/Evaluation 
Final Grade Scale 
Your final grade for the course will be based on the following grade scale: 
 
98-100 A+​ 87-89 B+ ​ 77-79 C+ ​ 65-69 D​ 0-59 F 
93-97 A​ 84-86 B ​ 74-76 C ​ 60-64 D- 
90-92  A-​ 80-83 B- ​ 70-73 C- ​  
 
Any instance of plagiarism (e.g., solely AI-generated assignments) will result in an F for the course. 
 

Policies and Other Information 
Submission of Work 

1.​ Submission Guidelines 
●​ Submission deadlines and locations are listed in Table 1 (p. 8). Please title your work as [Your last 

name, underscore, title of project according to syllabus, underscore, semester and year] (e.g., 
Qiu_Research Prospectus_Spring 2024). If you have any questions, don’t hesitate to contact me.  

 
To flourish as an academic and scholar, it is important that you learn to present written material that 
adheres to the current professional norms of academia. I expect that your work in this class will meet 
the following requirements aimed at developing your academic reading/writing/talking skills: 
●​ If your work is submitted as a Microsoft Word document, please have it typed in 12-point Times 

New Roman font, double-spaced paragraph, and one-inch margin  
●​ Please make sure to carefully edit and revise each piece of work 
●​ Your work should follow the conventions of grammar in the language/dialects you choose to use in 

your writing 
●​ Please make sure your writing follows the APA (7th edition) style guide (Purdue OWL can be a great 

resource for citation and reference formats) 
 
Multimodal projects should be submitted following these general guidelines: 

https://www.amazon.com/Common-Literacy-Science-Technical-Subjects/dp/1118710207
https://www.amazon.com/Strategies-Improving-Mathematics-Instruction-Hancewicz/dp/B00M0DZW30
https://www.amazon.com/Reading-Math-Grades-K-5-Practices/dp/1935099043
https://www.amazon.com/Common-Literacy-Science-Technical-Subjects/dp/1118710207
https://www.amazon.com/Reading-Writing-Science-Disciplinary-Literacy/dp/1483345688
https://www.amazon.com/Language-Literacy-Science-Education-Wellington/dp/0335205984
https://www.amazon.com/Common-Literacy-History-Studies-Humanities/dp/1118710150
https://www.amazon.com/Building-Literacy-Social-Studies-Comprehension/dp/1416605584
https://www.amazon.com/Living-Literacies-Literacy-Social-Change/dp/0262539713
https://ncte.org/wp-content/uploads/2023/05/2023-NCTE-Squire-Office_Culturally-Responsive-Approaches.pdf
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/general_format.html
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●​ Please upload your multimodal projects via YouTube as an unlisted video (here is a tutorial about 
how)  

●​ Please make sure to carefully edit and revise each piece of work 
●​ Your work should follow the conventions of grammar in the language/dialects you choose to use in 

your writing 
●​ Please cite materials in APA (7th edition) style (Purdue OWL can be a great resource for citation and 

reference formats) 
 

2.​ Late Assignments 
Specific due dates of all assignments are indicated in Table 1 and the Course Schedule. Obviously, crises 
can take place (e.g., death in the family, child who is sick, sickness, etc.) and we are living in some 
unprecedented times. I will work with you if you are proactive. Please contact me for a grace period 
at least 24 hours before the due date and time. Communication is key to your success in this class.  
 
Examples of unreasonable extensions for an assignment include frequent computer malfunctions, 
outside classwork, travel, or job responsibilities that inhibit meeting the required deadlines. If you 
anticipate missing a deadline on an assignment, you should send an email (24 hours before the 
deadline) with the following information:  

(a) The circumstances that require that you miss the assignment 
(b) The date you intend to submit the assignment 

Whether a grace period is allowed will be at the instructor's discretion. Assignments submitted late 
without a written extension from the instructor will incur a 10% per day penalty. After four days, 
it will be entered as a zero for that assignment. 

 
Attendance (These policies will be flexible on a case-to-case basis. Please be in communication with me if 
you need any accommodations throughout the semester.) 
This class is designed as a learning community. Learning in this class will depend on the contributions of each 
member of the community. For this community to thrive, all of us need to be present, prepared, and 
participating. For each class period, you are expected to bring your readings/books/notes to class and be 
prepared to engage in meaningful discussion about course readings and themes. If an emergency arises and you 
will be late or absent, email me before class.  
 

1.​ Signing In  
When we are meeting face-to-face, you are responsible for signing your name on the Sign-in Sheet for 
each class. That is how I will keep track of your presence. You will be counted as absent if you do not 
sign the sign-in sheet.  
 

2.​ Absence 
The vibrance of our learning community depends on you to be there. Therefore, if you must miss 
class, please contact me via Stanford email at least 24 hours prior to your absence if it is planned, or as 
soon as possible if it is an emergency, so we can arrange alternative assignments. I care about you, so 
please let me know if you will miss class. If you must miss class, make plans to submit assignments in 
advance of the deadline. A 2-point reduction in your Attendance and Participation final grade will 
take place for each unexcused absence after the first one. (There can be exclusion to this rule on a 
case-to-case basis, but please be proactive in communicating with me.) 
 

3.​ Tardiness 
It is important to be on time. You are responsible for any material missed. If you know you will be tardy, 
please email me or message me via Slack so I know not to worry about you. I realize this may not be 
possible; however, I do expect to be notified about the reason for the tardy. If lateness becomes a 

https://www.youtube.com/watch?v=jaftEW9WI3U&pp=ygUlaG93IHRvIG1ha2UgdmlkZW8gdW5saXN0ZWQgb24geW91dHViZQ%3D%3D
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/general_format.html
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problem, I will request a conference with you. Excessive tardiness (3 or more) will result in 2 points 
reduction from your Attendance and Participation final grade. 
 

4.​ Participation 
As you will see in your course readings, the dialogic, workshop style of teaching is dependent on your 
participation. While we all have varying comfort levels with class participation, it is expected that 
everyone will support the class community and their own learning by engaging in class discussions. A 
significant portion of our class time will be spent writing, working collaboratively, reading, researching, 
and discussing. Successful class sessions depend on thoughtful and careful reading, attentive listening, 
and a willingness to participate in discussions and interactive activities. For online meetings, you are 
highly recommended to keep your cameras on (please let me know if you have any hardships meeting 
this requirement).  
 
Being collegial means sharing your ideas and showing respect for other people’s thinking, even if that 
thinking is different from your own. The success of the class depends on what each of us brings and the 
manner in which we bring it. There will be very little lecture in this class; therefore, it is essential 
that you have read, thought, and written about assigned readings prior to class.  
 
Active participation is defined as:  

●​ Providing evidence that you have read the assigned material and done any out-of-class activities 
●​ Engaging in thoughtful and reflective oral and written responses to the reading 
●​ Participating in oral/written/dramatic activities 
●​ Demonstrating respect for the ideas of others 
●​ Volunteering to talk in discussions 
●​ Working productively and cooperatively in small and large groups 
●​ Raising your own questions as an individual 
●​ Being an open, inquisitive, and dynamic learner 

 
You are encouraged to think beyond the confines of this class and enliven our discussions with your 
reflections on the readings and your experiences. Classrooms must be safe and nurturing spaces for 
everyone involved, and we will work together to create the kind of supportive learning environment in 
which effective written, oral, and other modes of communication can flourish. 
 

Online Participation (on Zoom) Guidelines 
In the case where our class takes place online, here are some things to consider: 

●​ When possible, it is highly encouraged to have your camera on, but this is not a requirement. In addition, 
it will be a very strong preference that your camera is on during small group work. Given the nature of 
this class, the vulnerability and humanity involved in conversations about your teaching identity and 
practices, and the community it requires to venture forth into these conversations, it will be important 
that we are not faceless during conversations. However, I understand that some are more vulnerable than 
others. Hence, you will, at the very least, be asked to have a photograph of yourself visible when you 
have the video off so that we can put a voice to a person. 

●​ When you are not speaking, please remember to put your microphone on mute. 
●​ To the best of your ability, try to avoid multitasking during class (unless you have childcare, eldercare, 

and/or pet care obligations). Again, given the community and humanity required of the conversations we 
will have, it is necessary that you are fully present and engaged with your classmates.  

●​ Unless you have explicit permission from everyone in the class, do not screenshot or record class 
sessions. 

 
Required Technological Competencies 
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Note: If you have little to no experience with some digital software or hardware and feel uncomfortable with 
your technological competencies, I am happy to help. Just let me know (at least two weeks before due dates)! ☺ 
 

1.​ Reliable Internet Accessibility and Devices 
You will need a computer or laptop with access to the Internet for in-class activities as well as 
homework completion. For multimodal projects, you may need a digital camera, and a microphone or 
headset for your laptop to audio-record your voice. 
 
You are encouraged to bring a laptop, tablet, or smartphone with you to each class session. We will use 
them frequently in our class activities. For online meetings, you are required to participate via Zoom. 
Hence, you will need a computer and access to Wi-Fi. If you have any hardships accessing stable Wi-Fi, 
please let me know. Additionally, if you need technological help with internet access, email, and other 
technology-related questions, please reach out to the GSE IT team via gsesupport@stanford.edu. If you 
need to loan devices such as laptops, iPads, speakers, projectors, calculators, cameras, chargers, and 
other devices, please visit the Hub.  
 

2.​ Canvas 
We will be using Canvas for our online space for submissions and discussions. You will need to check 
your Canvas page regularly for announcements and updates. Readings and supplementary material 
will be available at least one week before each assignment is due.  

 
3.​ Google 

We will be using Google software as well as other Google services (e.g., Forms, Docs, Jamboard, Drive) 
frequently. Please make sure you have access. 

 
4.​ E-mail 

Email communications related to this course will be sent to your Stanford email address. Exchange 
email accounts can be accessed by logging into Office 365 with your Stanford credentials.  
 
Email is a professional responsibility; therefore, it is expected that you respond to any emails that I 
send you within 24 hours of the send time (except for holidays). Likewise, I will check my email once or 
twice daily for messages from you and respond to your email within 24 hours. Please read emails 
carefully! You will be responsible for the information contained in emails. If you need to contact 
us, please reach out to our Stanford emails listed at the top of this document.  
 
For privacy reasons, all e-mail communication should be through our Stanford emails. When you email 
me, please include the course code and subject in the subject of your email (e.g., EDUC 372—Absence 
for Tuesday, March 13).  
 

5.​ Cell Phones 
Unless it is related to our class activities or if you have an urgent situation and have prearranged it with 
me, please switch your cell phone to silent and keep it in a place where you will not be distracted by it. 
If you feel you must text, please leave class. You can be counted as non-participatory (absent) for the 
day if you continue to have your phone stuck in your hand.  

 
Academic Integrity 
Class meetings and sections in this course will be highly interactive, you will hear plenty of great ideas from 
your peers, and if things go as planned, you might even change your mind based on what others say. Many of 
your assignments encourage group work and collaboration. Our profession is built on collaboration and 
borrowing of ideas. Know that any assignment where you are required to turn something in with only your 

https://gseit.stanford.edu/
mailto:gsesupport@stanford.edu
https://thehub.stanford.edu/borrow-equipment
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name on it is an assignment that must be written entirely by you. If you have used a resource for some of 
the work, then you must clearly indicate what is not your creation and give credit to the original author. 
That is, you are expected to cite sources and individuals from whom you have learned and borrowed as a 
display of academic, intellectual, and creative integrity.  
 
Failure to abide by these expectations is a violation of Stanford’s Honor Code and is a serious offense, even 
when the violation is unintentional. Conduct prohibited by the Honor Code includes all forms of academic 
dishonesty, among them unpermitted collaboration and representing others’ work as one’s own. Please review 
Stanford’s Honor Code, and documentation and citation resources from the Hume Center for Writing and 
Speaking. When in doubt, contact Dr. Qiu.   
 
Artificial Intelligence & ChatGPT 
As a teacher and scholar in the digital and artificial intelligence age, we need to continuously consider and 
explore our relationship with AI. As such, the use of AI tools (e.g., ChatGPT or other similar tools that generate 
text) is permitted in this course for those who wish to use them. Using generative AI shall be treated 
analogously to assistance from another person, and therefore should be acknowledged and cited. However, you 
must provide an AI-use statement with all of your assignment submissions. We’re asking you to do this 
not as a “gotcha,” but we’re encouraging you to be honest, transparent, and reflective on your use of AI. 
Using generative AI tools to substantially complete an assignment is prohibited, and using an AI tool to 
generate content without proper attribution qualifies as academic dishonesty. This could result in failure of the 
assignment or failure of the course. This is consistent with guidance from the Board of Judicial Affairs 
regarding use of AI and the Stanford Honor Code, which notes that use of generative AI to “substantially 
complete” an assignment or exam by entering the prompt and submitting the output as one’s own work is not 
permitted. 
 
Below are some guiding questions, but you’re not required to answer all of them in your statement. Please just 
respond to the ones that is pushing you to think more deeply and critically about your use of AI. 

●​ Did I use any AI tools during this assignment? If so, which ones? 
●​ At what stage(s) of the assignment did I use AI (brainstorming, researching, drafting, editing, etc.)? 
●​ What specific prompts or questions did I ask the AI? 
●​ How did the AI's output shape or influence my thinking? 
●​ Did I accept the AI's suggestions as-is, or did I modify and critically evaluate them? 
●​ What parts of this assignment are entirely my own original thinking? 
●​ Where did my ideas diverge from or go beyond what the AI provided? 
●​ How did I verify the accuracy of any AI-generated information? 
●​ Looking back, would I use AI differently on this assignment? 
●​ How did I make sure the final product reflects my understanding and voice? 

 
At the beginning of the course, we will co-create a class agreement on the use of AI tools that ensures everyone 
has equal access to such tools and knowledge of their benefits and limitations; understands the appropriate use 
of them; and is clear on policies and procedures for their use (including proper citation), and how they connect 
to the idea of academic integrity.  
 
For more information, see: 

●​ Generative AI Policy Guidance, Stanford Office of Community Standards (OCS) 
●​ Artificial Intelligence Teaching Guide, Stanford Teaching Commons 
●​ Teaching and Learning with Generative AI, CTL 
●​ AI Meets Education at Stanford (AIMES), CTL 

 
 

https://communitystandards.stanford.edu/policies-guidance/honor-code
https://undergrad.stanford.edu/tutoring-support/hume-center/resources/student-resources/documentation-and-citation-resources-writers
https://communitystandards.stanford.edu/generative-ai-policy-guidance
https://communitystandards.stanford.edu/generative-ai-policy-guidance
https://teachingcommons.stanford.edu/teaching-guides/artificial-intelligence-teaching-guide
https://docs.google.com/document/d/1la8jOJTWfhUdNna5AJYiKgNR2-54MBJswg0gyBcGB-c/edit?usp=sharing
https://ctl.stanford.edu/aimes
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Course Privacy Statement 
As noted in the university’s recording and broadcasting courses policy, students may not audio or video record 
class meetings without permission from the instructor (and guest speakers, when applicable). If the instructor 
grants permission or if the teaching team posts videos themselves, students may keep recordings only for 
personal use and may not post recordings on the Internet, or otherwise distribute them. These policies protect 
the privacy rights of instructors and students, and the intellectual property and other rights of the university. 
Students who need lectures recorded for the purposes of an academic accommodation should contact the Office 
of Accessible Education.  
 
Academic Accommodations 
Stanford is committed to providing equal educational opportunities for disabled students. Disabled students are 
a valued and essential part of the Stanford community. I sincerely welcome you to this class. 
 
If you experience disability, please register with the Office of Accessible Education (OAE). Professional staff 
will evaluate your needs, support appropriate and reasonable accommodations, and prepare an Academic 
Accommodation Letter for faculty. To get started, or to re-initiate services, please visit oae.stanford.edu. 
 
If you already have an Academic Accommodation Letter, I invite you to share your letter with me. Academic 
Accommodation Letters should be shared at the earliest possible opportunity so I may partner with you and 
OAE to identify any barriers to access and inclusion that might be encountered in your experience of this 
course. 
 
Accommodations for Neurodivergent Students 
As a neurodivergent learner (having conditions like ADHD, autism and learning differences), you enrich the 
classroom culture with a range of perspectives and approaches to learning. Meanwhile, you might encounter 
challenges that impede your learning from time to time. Stanford has a wealth of resources to support the 
success and well-being of neurodivergent learners like you and to help you find ways to tap into your strengths 
and navigate your challenges. 
 

●​ Learning support: CTL's neurodiversity-focused programs (including academic coaching, tutoring, a 
neurodiversity course and co-working drop-in sessions) 

●​ Tech support: Notetaking Strategies & Tools, Office of Accessible Education, and Stanford Accessibility 
Technology 

●​ Stanford Neurodiversity Clinic 
●​ Community Support: DISco Community Space 
●​ Neurodiversity guides: Neurodiversity and Disability at Stanford Guide For Students, Stanford autism 

resource guide, and Unofficial Stanford Disability Guide 
●​ Non-academic accommodations: Diversity & Access Office 

 
Food and Housing Challenges 
Any student who faces challenges securing housing or food and believes this may impact their performance in 
the course is urged to contact the Dean of Students for support and explore their resources. Stanford also has a 
wealth of resources, such as monthly pop-up food pantries and other basic needs resources. Furthermore, please 
notify me if you are comfortable doing so. That will allow me to help you in securing the necessary resources to 
support your health, welfare, and learning. Please note that I am a mandatory reporter, and I reserve the right to 
report the information you disclose to me if I deem it necessary.  
 
Mental and Physical Health Resources 
Counseling and Psychological Services (CAPS) can help students who are having difficulties managing stress, 
adjusting to college, or feeling sad and hopeless. Here are some useful links: CAPS and The ADAPT Clinic. 

https://bulletin.stanford.edu/academic-polices/courses/recording-lectures
https://oae.stanford.edu/students
https://oae.stanford.edu/students
http://oae.stanford.edu/
https://studentlearning.stanford.edu/adhdld-resources
https://oae.stanford.edu/students/remote-learning-coping-during-covid-19/notetaking-strategies-tools
https://uit.stanford.edu/software
https://uit.stanford.edu/software
https://med.stanford.edu/psychiatry/patient_care/neurodev.html
https://icil.stanford.edu/icil-programs/disability-community-space-disco
https://vaden.stanford.edu/medical-services/medical-services-resources/mental-health/attention-deficit-hyperactivity-1
https://med.stanford.edu/content/dam/sm/neurodiversity/documents/NTO_Binder_2020.pdf
https://med.stanford.edu/content/dam/sm/neurodiversity/documents/NTO_Binder_2020.pdf
https://disability2022.sites.stanford.edu/sites/g/files/sbiybj26391/files/media/file/unofficial_guide_to_disability_at_stanford.pdf
https://diversityandaccess.stanford.edu/
https://uh.edu/csac/cougar-cupboard/food-resources/
https://rde.stanford.edu/food-pantry-pop-up
https://deanofstudents.stanford.edu/get-support/basic-needs/basic-needs-resources
https://vaden.stanford.edu/caps
https://med.stanford.edu/psychiatry/patient_care/psychosocial.html
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You can receive immediate support by calling 650-723-3785 during and after business hours for routine 
appointments or if you or someone you know is in crisis.  
 
Additional resources: 
COVID-19 Updates: https://healthalerts.stanford.edu/covid-19  
Stanford 24/7 Peer Counseling: (650) 723-3392 or https://web.stanford.edu/group/bridge/  
Student Health Center (Vaden is the first place to go with illnesses or medical concerns. The medical care is 
free for enrolled students.): https://vaden.stanford.edu/  
Campus Recreation: https://rec.stanford.edu/  
 
Please note that we are mandatory reporters, and we reserve the right to report the information you disclose to 
us if we deem it necessary. 
 

Assignments 
 
Overview of Required Coursework/Assignments, Points, Due Dates, and Submission Medium  
(Table 1) 

Coursework/ 
Assignments 

Possible Points Due Date & Time Submit Here 

Participation and In-class 
Activities 

25 points Every class session In class 

Talk for 4 5 points Sign up for your date In class 
Literacy/-ies 
Artifact/Strategy/Activity 
Demonstration  

10 points Sign up for your date In class 

Mid-term Assignment 20 points May 3, 2026 @ 11:59 pm Canvas Assignment 
Dropbox 

Final Presentation 10 points Last class In class 
Final Assignment 30 points June 8, 2026 @ 11:59 pm Canvas Assignment 

Dropbox 
Total  
Points: 

100 

 
Description of Coursework and Assignments 

Assignment Name Assignment Description 
Participation and 
In-class Activities 

You are expected to attend and PARTICIPATE in each class session. Your participation 
is crucial as this is a community-based class. All assignments due in class for class 
activities will be counted towards participation. However, I understand that there will be 
a lot of uncertainties in this upcoming semester. If you have any difficulties attending or 
participating in class, please communicate with me. I will ensure your learning and 
wellness with as much flexibility as I can throughout the semester.  
 
Due every class—25 points possible  

Talk for 4 As a teacher and scholar, you need to develop skill and confidence in presenting your 
ideas and discussing a wide range of topics orally in small and large group settings. As 
such, each class, we will ask five or six people to talk for 4 minutes, no more, no less. 
You can talk about anything you wish, so long as it is related in some way to the course 
or your teaching journey. The main goal is to have everyone in the class get to know 

https://healthalerts.stanford.edu/covid-19
https://web.stanford.edu/group/bridge/
https://vaden.stanford.edu/
https://rec.stanford.edu/
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you or your passion. You can use visuals or props as you desire, but they are not 
required.  
 
Optional format to follow, if you need some extra support: 
Sometimes the hardest part of presenting is just knowing where to start! The 3-2-1 
structure gives you a simple framework so you can focus on what you want to say, not 
how to organize it. 
Pick 3 things, then 2 things, then 1 thing. You choose your own categories; they can 
relate to teaching, your personal life, your goals, or anything else you want your 
audience to know about you. The sets can follow a theme or be completely random. 
For example, one person might share 3 reasons they chose teaching, 2 mentors who 
shaped them, and 1 goal for their first classroom. Someone else might go with 3 favorite 
travel spots, 2 foods they can't live without, and 1 book on their list. There's no wrong 
way to do it! 
 
Sign up for your date, due in class—5 points possible 

Literacy/-ies 
Artifact/Strategy/
Activity 
Demonstration  

Finding literacy resources and strategies to support your planning, instruction, and 
assessment is a crucial skill set for a teacher. Based on the topic that you signed up for 
and the topic of the week, you will design and share a literacy instructional artifact or 
strategy with your peers. This artifact or strategy can be an activity, a digital tool, a 
writing sample, a picture, a video, a Bluesky post, a song…anything you see fit. You 
will share this artifact or strategy with your classmates and tell us how it inspired you or 
how you could use it in your literacy/-ies instruction. This is also an opportunity for you 
to get feedback from your peers. Some guidelines for these demonstrations: 
 

●​ 10 minutes in total  
●​ 6-7 minutes: Show your classmates what the strategy/artifact is, how it connects 

to the topic of that week, and how it can be implemented in your classroom 
●​ 3-4 minutes: communal reflection and Q & A with your classmates 

 
Sign up for your date, demonstration due in class —10 points possible 

Mid-term 
Assignment: 
Literacy/-ies 
Strategies Toolbox 
Work-in-Progress  

Implement and reflect on 2 strategies/artifacts/activities that support literacy/literacies 
in your classroom, based on our class readings, discussions, and activities. Reflect on 
these questions for each strategy/artifact/activity:  

●​ Who are you as a literacies teacher in your content area? 
●​ Who are the students you’re teaching?  
●​ What’s the context of your teaching (e.g., the school, the community, the 

sociopolitical moment, etc.)? 
●​ What strategy, artifact, and activity did you implement with your students? 
●​ What worked? 
●​ What didn’t work?   
●​ What needs, stories, and voices did you consider? What needs, stories, and 

voices did you intentionally or unintentionally silence?  
●​ How would you use it or teach it differently next time? 

 
You can choose to respond to do this reflection in one or some of the following formats: 
a reflective paper, short story, lesson plan, recorded slideshow, Instagram/social media 
infographics, TikTok video, vlog, podcast, teaching portfolio, collage book, recipe 
book, etc.  
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Due May 3, 2026 @ 11:59 pm —20 points possible 

Final Presentation Bring an artifact that represents your teaching of literacies and/or your learning as a 
literacies teacher throughout this year in STEP. Along with the artifact, write a short 
description of this artifact and what it signifies. We will do a gallery walk with these 
artifacts during the last class. This artifact can be one of your midterm or final 
assignment literacy strategies/artifacts/activities.  
 
Due in class —10 points possible 

Final Assignment: 
Literacy/-ies 
Strategies Final 
Toolbox 

Implement and reflect on 5-7 strategies/artifacts/activities that support literacy/literacies 
in your classroom, based on our class readings, discussions, and activities from this 
quarter. Reflect on these questions :  

●​ Who are you as a literacies teacher in your content area? 
●​ Who are the students you’re teaching?  
●​ What’s the context of your teaching (e.g., the school, the community, the 

sociopolitical moment, etc.)? 
●​ What strategy, artifact, and activity did you implement with your students? 
●​ What worked? 
●​ What didn’t work?   
●​ What needs, stories, and voices did you consider? What needs, stories, and 

voices did you intentionally or unintentionally silence?  
●​ How would you use it or teach it differently next time? 

 
Overall reflection questions: 

●​ What are some literacies strategies/artifacts/activities that you would carry on 
into your future teaching? How and why? 

●​ What are some literacies strategies/artifacts/activities that you would modify for 
your future teaching? How and why? 

●​ What are some literacies strategies/artifacts/activities that you would NEVER do 
again in your future teaching? Why? 

 
You can choose to respond to do this reflection in one or some of the following formats: 
a reflective paper, short story, lesson plan, recorded slideshow, Instagram/social media 
infographics, TikTok video, vlog, podcast, teaching portfolio, collage book, recipe 
book, etc.  
 
Due June 8, 2026 @ 11:59 pm —30 points possible 
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Tentative reading and work assignments by week: Schedule as of March 30, 2026. 
*We will co-design course topics based on our interests/expertise during the first class. We can also discuss 

potential guest speakers to invite to class.  
 

Week Topic Reading due for this class  Assignments 
Due/Notes 

1      
April 2 

-Introductions 
and Syllabus  
-What are literacies? 
How do they play out 
in your classroom? 
 

None due Pre-Semester 
Questionnaire 
Due March 31 
@ 11:59 PM 

 
April 9 

No Class  
(Teaching team gone for the American Educational Research Association conference.) 

   
April 16 

No Class 
(EdTPA Submission Day) 

2       
April 23 
 

Literacies within and 
across disciplines 

●​ Strategies 
●​ Learning what 

happens in each 
other’s 
classrooms  

1.​ Reading In The Disciplines: The 
Challenges Of Adolescent Literacy, pp 
2-20 by Carol Lee and Anika Sprately 

-​ Read your discipline, skim the others 
 

Writing Instruction Across the Disciplines: 
Evidence-Based Practices in Grades 6-12 edited 
by Steve Graham, Carol Booth Olson and Tanya 
Baker 

2.​ Everyone (choose 1): 
-​ Chapter 1: Strategies for Teaching Writing 

to Foster Critical Thinking Across the 
Disciplines 

-​ Chapter 4: Self-Regulated Strategy 
Development in Secondary Classrooms 

3.​ ELA (choose 1): 
-​ Chapter 2: Culturally Sustaining Writing 

Practices 
-​ Chapter 7: Teaching Argument Writing in 

the English Language Arts Classroom: 
Diversity as Resource 
Social Science (choose 1): 

-​ Chapter 8: Multilingual Learners: Writing 
with Sources throughout Social Studies 
Inquiry 

-​ Chapter 9: Teaching Counterarguments 
for Improved Historical Reasoning and 
Civic Discourse 
Science (choose 1): 

-​ Constructing and Using Propositional 
Concept Maps for Writing and Learning 
in Science 

Talk for 4 and 
Literacy/-ies 
Artifact/Strateg
y/Activity 
Demonstrations 
start this week.  

https://dpi.wi.gov/sites/default/files/imce/cal/pdf/reading-disciplines.pdf
https://dpi.wi.gov/sites/default/files/imce/cal/pdf/reading-disciplines.pdf
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-​ Writing-to-Learn in the Secondary 
Science Classroom: Exploring 
Possibilities for Equity 
Math (choose 1): 

-​ Chapter 12: Using Writing to Improve 
Learning in Mathematics 

-​ Ways to Engage Students With Writing in 
Math Class and Write On from the NCTM  
Spanish (choose 1): 

-​ Language Learning Disabilities: The 
Ultimate Foreign Language Challenge 

-​ Chapter 14: Multimodal Writing: 
Affordances and Rhetorical Value of 
Composing Multimodally 

 
3      
April 30 
 

Civic & Critical 
Literacies 
 

Civics for the World to Come by Nicole Mirra 
and Antero Garcia (2023) 
Intro Chapter 1  
 
Listen or read: Cult of Pedagogy: Historically 
Responsive Literacy: A More Complete 
Education for All Students 
 
Listen: How to Citizen Democracy, Fractals, and 
Sci-fi (adrienne maree brown) 

May 3 @ 11:59 
pm, Midterm 
Assignment 
Due 

4      
May 7 
 

-Translingual literacies 
-Racial literacies and 
the racialization of 
literacies 
 
We will attend the 
LeVar Burton talk at 
the Memorial 
Auditorium 5:00 - 6:30 
pm.  

Read: Writing Bravely: Nurturing Emergent 
Bilingual Student Agency through a Translingual 
Writing Process by Tairan Qiu & Xiaochen Du 
(2024) Link 
 
Watch: Yolanda Sealey-Ruiz Ted Talk: Truth, 
Love, & Racial Literacy 

 

5      
May 14 
 

Data literacy, scientific 
literacies  

Browse through this website: Street Code 
Academy 
 
Language for Science Perspective by Maria 
Gonzalez-Howard 

 

6      
May 21 
 

-Media & Digital 
Literacies 
-Multimodal literacies 

Read: “Toward a (Queer) Reading Community: 
BookTok, Teen Readers, and the Rise of TikTok 
Literacies,” by Trevor Boffone & Sarah Jerasa 
(2021)   
 
Listen or Read:  
Cult of Pedagogy: Lessons that Build Students’ 
Media and News Literacy 
 

 

https://www.nwea.org/blog/2024/4-ways-to-engage-students-with-writing-in-math-class/
https://www.nwea.org/blog/2024/4-ways-to-engage-students-with-writing-in-math-class/
https://www.jstor.org/stable/pdf/10.5951/teacchilmath.24.2.0084.pdf?refreqid=fastly-default%3A981fa00ce99bd8a8df340521e10b7e56&ab_segments=0%2Fbasic_search_gsv2%2Fcontrol&origin=&initiator=search-results&acceptTC=1
https://onlinelibrary.wiley.com/doi/epdf/10.1111/j.1944-9720.2004.tb02697.x?saml_referrer
https://onlinelibrary.wiley.com/doi/epdf/10.1111/j.1944-9720.2004.tb02697.x?saml_referrer
https://www.cultofpedagogy.com/historically-responsive-literacy/
https://www.cultofpedagogy.com/historically-responsive-literacy/
https://www.cultofpedagogy.com/historically-responsive-literacy/
https://www.howtocitizen.com/episodes/democracy-fractals-and-sci-fi-adrienne-maree-brown
https://www.howtocitizen.com/episodes/democracy-fractals-and-sci-fi-adrienne-maree-brown
https://publicationsncte.org/content/journals/10.58680/ej2024114192
https://www.youtube.com/watch?v=-V_GdpVR6NI
https://www.youtube.com/watch?v=-V_GdpVR6NI
https://streetcode.org/about/
https://streetcode.org/about/
https://link.springer.com/article/10.1007/s11422-024-10213-7
https://library.ncte.org/journals/tp/issues/v33-1/31537
https://library.ncte.org/journals/tp/issues/v33-1/31537
https://library.ncte.org/journals/tp/issues/v33-1/31537
https://www.cultofpedagogy.com/media-news-literacy/
https://www.cultofpedagogy.com/media-news-literacy/
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Read: Media Literacy for Students in a Digital 
Age 
 
Skim the Resource: ​
Preparing for Civic Responsibility in Our Digital 
Age: A Framework for Educators to Ensure 
Media Literacy Education for Every Student 

7    
May 28 

AI & Literacies 5 Pillars of Ethical AI Use for Teaching and 
Learning by Brent Duckor and Carrie Holmberg, 
Phi Delta Kappan 
 
Literacy in the Age of AI by Bradley Robinson 
and Ty Hollet, Reading Research Quarterly 
 
Writing Instruction Across the Disciplines: 
Evidence-Based Practices in Grades 6-12 edited 
by Steve Graham, Carol Booth Olson and Tanya 
Baker 

-​ Chapter 13: Leveraging Generative 
Artificial Intelligence to Improve 
Secondary Writing Instruction 

 

 

8   
June 4 

Presentations, 
Reflections, & 
Pathways Forward 

Read: Shitty First Drafts by Anne Lamott  

June 8 Final Project Due @ 11:59 PM 

 
This syllabus is and will always be a working document.  

It is open to changes depending upon the needs of the class as deemed by the teaching team. 

https://www.carnegie.org/our-work/article/media-literacy-for-students-in-a-digital-age/
https://www.carnegie.org/our-work/article/media-literacy-for-students-in-a-digital-age/
https://www.carnegie.org/publications/preparing-for-civic-repsonsibility-in-our-digital-age/
https://www.carnegie.org/publications/preparing-for-civic-repsonsibility-in-our-digital-age/
https://www.carnegie.org/publications/preparing-for-civic-repsonsibility-in-our-digital-age/
https://kappanonline.org/five-pillars-of-ethical-ai-use-for-teaching-and-learning/
https://kappanonline.org/five-pillars-of-ethical-ai-use-for-teaching-and-learning/
https://ila.onlinelibrary.wiley.com/doi/epdf/10.1002/rrq.581
https://wrd.as.uky.edu/sites/default/files/1-Shitty%20First%20Drafts.pdf
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